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 Abstract 
This research aims to provide insights for library staff regarding international 
higher degree students’ awareness of the need to understand academic literacies in 
library environments. To address this issue, this qualitative study explores the 
academic literacies of international students in a New Zealand university academic 
library, as a case study, focusing on how these students use the library and conduct 
their academic literacies in the library, and how they perceive issues of academic 
integrity and information literacy. Individual in-depth interviews were used to 
collect and analyse the data. Participants were asked to describe their perspectives 
on and experiences of academic literacy practices in library environments. Findings 
were interpreted using an interpretative framework drawing from Vygotsky’s 
sociocultural theory. 
This study finds that international participants are eager to learn new literacy skills 
that would help them to succeed in academia. The responses from library staff 
participants in this study reveal that they appear to be aware of the needs of 
international students and are determined to accommodate them in many ways.  
The findings of this research study have implications for academic library staff 
supporting international higher degree students to improve their academic 
literacies. This in turn may inform the development of timely interventions by 
university planners, library and information professionals, educators, student 
associations and any other groups interested in facilitating the holistic adjustment 
of international students to their academic lives in host countries. Awareness of 
possible differences between international and domestic students may assist 
academic library providers to design specific services so that international higher 
degree students can meaningfully retrieve and use authentic information for their 
academic success.  
Key words: Academic literacy, critical skills, culture, information literacy, 
integrity, international higher degree students, librarians, New Zealand. 
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Chapter 1. Introduction 
1.1 Overview  
For international higher degree students to achieve positive learning outcomes in 
their host countries, they need to possess a significant level of skill in academic 
literacies. However, academic literacy skills vary amongst commencing 
international higher degree students because of their academic abilities, language 
skills and cultural backgrounds. Studies and reports have examined the challenges 
of first-year students’ experiences in relation to the acquisition of these literacies 
(Hughes, 2010; University of Queensland, 2011/2012). International students also 
have the potential to contribute to the interactive intercultural process and enrich 
their host communities through their own personal resources, their knowledge and 
their contribution to the community’s cultural diversity (Ling & Tran, 2015). 
However, little is known about international students as a marginalised group in 
terms of their interaction with the academic library and limited information is 
available on international higher degree students’ (IHDSs’) academic literacies in 
New Zealand academic library environments. This study explores how 
international students use the library and conduct their academic literacy practices 
in the library, and how they perceive issues of academic integrity and information 
literacy; the aim is to highlight the role of academic libraries, academic literacies 
and information literacy in addressing these needs. Data was collected in an 
academic multi-campus university library in New Zealand. Individual in-depth 
interviews from eight IHDS participants and eight library staff participants were 
conducted and analysed. Participants were asked to describe their perspectives on 
and experiences of academic literacy practices in library environments. Findings 
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were interpreted using an interpretative framework drawing from Vygotsky’s 
sociocultural theory. The study is significant as it contributes evidence-based 
research about the academic literacies of IHDSs in a New Zealand academic library 
context.  
This study is structured into five chapters. Chapter one, provides an overview, key 
terms, the aims, context, rationale and significance of the study, and the background 
to the study. Chapter two reviews the literature on academic literacies of 
international students in the context of academic libraries. Chapter three presents 
the theoretical framework of the study, and discusses the methodology and design 
of the study and the ethical issues involved in the study. Chapter four presents the 
key findings and the discussion. Chapter five presents the conclusions and 
implications of the study, recommendations and suggestions for future research, 
and the limitations of the study. The last part of the thesis provides references and 
appendices.  
1.2 Key terms defined  
Academic integrity: Academic integrity is the moral code of academia. Scholars 
must avoid cheating and plagiarism, adhere to academic standards and be honest in 
their research and writing (Bretag, 2014, p. 1155). 
Academic literacy: Academic literacy refers to the oral, written, auditory and 
visual language proficiency required to learn effectively in academic programs (Lea 
& Street, 2000). 
Information-seeking: The process of searching and finding information, and of 
producing new knowledge (Association of College and Research Libraries 
[ACRL], 2012, p. 3). 
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Information literacy: Information literacy involves recognising when information 
is needed and being able to efficiently locate, evaluate, effectively use and clearly 
communicate information in various formats (ACRL, 2012, p. 3). Australia and 
New Zealand follow the Australian and New Zealand Information Literacy 
framework (Bundy, 2004). Information literacy is a crucial skill in the pursuit of 
knowledge in the library environments.  
International student: According to Organisation for Economic Co-operation and 
Development (OECD, 2014), the term international student is used to define 
“students who expressly cross borders with intention to study” (p. 352). The term 
‘international students’ is used in this study to refer to students who are pursuing a 
qualification in any New Zealand institution but are not citizens or permanent 
residents of New Zealand. In this study, I used the abbreviated form IHDSs for 
international higher degree students. 
Inter-library loan: A library service which allows to borrow books or receive 
photocopies of journal articles that are not available in that particular library 
(Auckland University of Technology Library, 2013, p. 1). 
Jargon: Often used to mean unusual words and phrases which confuse users. All 
areas of study use jargon to succinctly sum up ideas that will be understood by the 
expected audience (ACRL, 2012, p. 4). 
Plagiarism: The practice of using someone else’s work or ideas and presenting 
them as your own (Bretag et al., 2014, p. 7). 
1.3 Aims and context of the study 
International students’ academic literacies play an important role in academia and 
within the students’ host organisations. To enhance this role, strategies for detecting 
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the learning needs of international students must be developed (Hughes, 2010). In 
such contexts a closer look at the learning and teaching of IHDSs and having 
intercultural knowledge about them is significant for this study. Many previous 
library-related investigations have approached international students as a single 
population, grouping multiple nationalities into one population (Hinder, 2011; 
Hughes, 2010, 2013; Jackson & Sullivan, 2011; Mehra & Bilal, 2007; Mood, 1982; 
Wang, 2006).  
This study is motivated by a need to understand the interaction between 
international higher degree students and librarians by addressing a lack of evidence-
based research on academic literacies in the context of New Zealand academic 
libraries. In particular the study is intended to provide insights for library staff 
regarding IHDSs’ understandings of their academic literacies in library 
environments. To address this issue, this qualitative study explores the academic 
literacies of international students in the academic library of a New Zealand 
university which has multiple campuses, as a case study, focusing on how these 
students use the library, how they conduct their academic literacies in the library 
and how they perceive issues of academic integrity and information literacy. Given 
these aims, an overview of international education considering the impact of 
globalisation on international students is essential.  
1.4 Rationale and significance of the research   
The main concern of the study is the experiences and perspectives of IHDSs and 
the effects of these experiences on their learning in the host country. IHDSs have 
different learning needs and practices. This situation therefore provides a further 
rationale for these higher degree students are expected to engage in the publishing 
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of excellent quality papers in high impact journals, which in turn helps the academic 
organisation in receiving their funding allocation from the Performance Based 
Research Fund from the Government.  
An additional rationale for this study comes from the current New Zealand Tertiary 
Education Strategy 2014-2019 states that the Government expects universities to 
create and share new knowledge that contributes to New Zealand’s economic and 
social development and environmental management, as well as build a productive 
skills base to drive economic growth (Ministry of Education, 2013a; Tertiary 
Education Commission, 2012). A combination of a rapidly changing digital world 
landscape, 24/7 electronic access to information and a changing workforce are a 
few key factors currently influencing the tertiary library (Department of Labour, 
2011). 
International students also face considerable challenges in New Zealand tertiary 
education, including difficulties in identifying, critically evaluating and effectively 
using valid sources of information for their academic study in the host country. 
Some of them lack core literacy skills (Bretag, 2016a; Hughes, 2010, 2013; Lahlafi, 
& Rushton, 2015; Tran, 2013b). This lack of skills and abilities places a lot of 
pressure on IHDSs and potentially jeopardises their future academic careers in the 
host country. 
Further to the above, an additional rationale comes from when IHDSs face 
challenges to political, social, economic, cultural and other environmental factors 
affect the beliefs and values that people, and society hold regarding them (Guruz, 
2011). The study has been an opportunity to reflect on the observations I have made 
for 16 years while working at a university library, supporting all students including 
the international higher degree students. At times I have personally experienced 
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some challenges as an international library staff member in the New Zealand higher 
education environment. My personal experiences and challenges in attempting to 
construct knowledge in academic literacies in the library environment have 
motivated me to investigate the issue.  
Enhancing librarians’ knowledge, skills and understanding about the cultures, 
characteristic features and learning styles of the IHDS in the university education 
sector is essential. IHDSs’ use of the academic library, their information literacy 
and their academic writing skills are part of academic literacies. By using 
coordinated approaches in the libraries, librarians need to ensure that IHDSs’ 
academic literacies skills are nurtured in the host countries for the betterment of 
academia. An additional rationale comes from the changing political and social 
contexts of university libraries mean they are under increased pressure. Due to these 
pressures, there is a need to demonstrate libraries’ impact on student academic 
success by improving their students’ experiences, despite the lack of budget, 
redundancies among library staff and the decreasing level enrolment of the students 
in the universities. Therefore, this study benefits the wider university community 
as it informs the field of academic literacies research in tertiary education for 
librarians, learning advisors, academics, administrators and others who are 
involved with international students in their organisations. 
1.5 Focus of the study 
This study sought to provide insights for library staff regarding IHDSs’ 
understandings of academic literacies in library environments. Specifically, the 
study focuses on IHDS participants who have enrolled in an academic organisation 
which has multiple campuses in Auckland, New Zealand. Participants in the study 
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also consisted of librarians from the same academic organisation and who have 
experience in serving higher degree students have been selected for several reasons. 
New Zealand is one of the countries chosen for their study by IHDSs (Tarling, 
2004). At the academic organisation where this study was conducted, international 
students comprise a substantial proportion of student cohort (Auckland University 
of Technology, 2017; Ministry of Education, 2013b). In addition, the recent data 
shows that at this academic organisation there has been an emerging IHDS cohort 
because of recent changes in New Zealand government policies to support this 
cohort (Ministry of Education, 2013a). Therefore, the following sections on 
international education and international education in tertiary education offer some 
of the insights needed to understand IHDS academic literacies in library 
environments. 
1.5.1 International education  
A further rationale, in 2013, more than five million students were enrolled in 
tertiary education outside their country of citizenship. Australia, Austria, 
Luxembourg, New Zealand, Switzerland, and the United Kingdom have the largest 
proportion of international students of their total enrolments (OECD, 2015). 
Students from Asia represent 53% of international students enrolled worldwide 
(OECD, 2015). In New Zealand, international students are the second largest group 
studying in New Zealand tertiary education. New Zealand continues to attract many 
international students, particularly at higher levels of tertiary education as a quality 
study destination. From a peak of 126,503 international fee-paying enrolments in 
2003 there was a 27.7% decline to 91,388 enrolments in 2008, and a subsequent 
8.8% recovery to 99,446 enrolments during 2010 (Ministry of Education, 2013c). 
Compared to 2011, during the 2012 calendar year there was a 5.7% decrease in 
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international student enrolments to 92,995 (Ministry of Education, 2013c). The 
reduction was likely partly due to the consequences of the Christchurch earthquake 
of 22 February 2011, which has led to a marked fall in enrolments in Canterbury 
and to the rising value of the New Zealand dollar (Ministry of Education, 2013c). 
In 2013 a total of 47,951 international students were enrolled with New Zealand 
tertiary education organisations (Ministry of Education, 2016). Drawing on the 
literature on international students, at least three important rationales has been 
identified to explain a host country’s motivation for providing educational services 
to international students.  
Revenue generation: Making money is a major driving force for a host country to 
provide educational services to international students. Revenues generated through 
international students include tuition fees made directly to the educational 
organisations (Education New Zealand, 2014). In addition, the economic 
contribution (food, transport, leisure, tourism and other services) made during their 
stay in the country enhances the revenue generation in the country. Further to this, 
international students contribute to the creation of employment opportunities in 
educational organisations and in local communities. In other words, the presence 
of international students helps to sustain continuous economic development at 
regional and national levels (Education New Zealand, 2014). 
Cross-cultural knowledge: Cross-cultural knowledge and skills, intercultural 
experiences, global connections and international networks help in improving the 
mutual understanding of the cultures of different countries. By receiving 
international students, New Zealand can strengthen political and economic links 
with students’ home countries (Education New Zealand, 2014). Further to this, 
increased economic competitiveness provides New Zealand with a stronger 
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foundation for foreign free-trade relationships. From an educational perspective, 
international students add diversity to the student population and to the learning 
experiences of domestic students. Through their exposure to multicultural 
surroundings and communication, domestic students may receive the positive 
effects of greater tolerance of and flexibility towards cultural differences. Such 
qualities are increasingly considered essential in the competitive global 
employment market (Education New Zealand, 2014). 
Cultural diversity: Diversity is essential for helping both domestic and international 
students to get ready for the world which they will encounter after completing their 
education. In New Zealand, over the past few years, the emphasis on cultural 
diversity has transformed the shape of tertiary education. International students’ 
mobility is also based on their cultural, ethnic and national identities, which in turn 
are anchored to rapid developments in communication technologies and a student’s 
sense of belonging in the host country (Gomes, 2015). 
Among the study destinations around the world for international students, major 
English-speaking destination countries including the United States, the United 
Kingdom, Canada, Australia and New Zealand attracted around 42% of the total 
tertiary education market in 2011 (OCED, 2015).  
New Zealand’s engagement with international students began some decades ago 
with the launch of Colombo Plan in 1950. Initially, the Colombo Plan focused on 
sending experts, instructors and advisors to South and South-East Asia to train their 
personnel locally. It was later thought by the government that bringing students 
from their home countries into New Zealand universities would be more effective, 
as well as providing the universities with Colombo Plan money to expand the 
teaching and residential facilities to accommodate these sponsored students 
 10 
(Tarling, 2004). Today, in New Zealand at least, the Colombo Plan is remembered 
mainly as a plan for bringing Asian students to New Zealand, rather than as a wide-
ranging effort to support the development of Asian countries. In 1967 over 2,200 
students had come to New Zealand, and 330 New Zealand experts had gone to 
Colombo Plan countries. In addition to students from the ‘old commonwealth’, 
students from Kenya, Southern Rhodesia, Pakistan, Singapore and India were 
reported to be in New Zealand in 1961/2. The Colombo Plan has been recognised 
as one of the key initiatives which contributed to the increase of international 
student movement to New Zealand (Tarling, 2004). Sufficient attention was not 
given to international education until the late 1990s. In 2001 the Clark Labour 
government introduced the Export Education Initiative which was designed to 
increase export earnings from education trade and influenced countries economic 
conditions to foster international linkages through student mobility and build 
recognition of New Zealand education system and qualifications (Tarling, 2004). 
In conclusion, international education as trade has been both a driver and a resource 
for New Zealand tertiary education.  
1.5.2 International education in tertiary education 
International education has been a major contributor to the well-being of the 
economy through the development of a highly skilled workforce, the provision of 
scientific and technological innovation, cross-cultural communication, and the 
exchange of students between countries (Tarling, 2004). Universities depend on 
international student recruitment as an important source of revenue to provide 
quality education to both international and domestic students. Consequently, 
leading universities are required to make attempts to help international students to 
adapt to institutional requirements and contexts through language and learning skill 
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courses and support services (Tran, 2007). This puts pressure on university 
libraries, as support services to provide quality services to all students. Therefore, 
there is a need for a broader understanding of the academic literacies of 
international students, as these student numbers are growing in New Zealand. 
Universities and other higher education providers must create educational 
environments where students will begin to appreciate the need for integration but 
also develop skills to navigate this process successfully.  
 
Figure 1. International enrolments by level of study, 2013-2015. 
Source: New Zealand Education (2015). 
There has been a growth in international postgraduate enrolments, which have from 
5,015 in 2006 to 8,740 in 2012 (Ministry of Education, 2013b). In New Zealand, 
once in every five years Statistics New Zealand takes the census data. The next 
census data will be conducted in 2018, which likely to show information regarding 
data to higher degree student enrolments in New Zealand. In 2005, many changes 
were made to policies relating to international students in New Zealand. Policy 
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initiatives included expanding the pool of international students eligible to work 
part-time, extending the hours students could legally work in the host country (it 
was 15 hours when it was first introduced in March 1999 and now it has been 
increased more than 20 hours) (Ministry of Education, 2013a). In 2006, an 
innovative policy was introduced which gave new international PhD students 
domestic student status (Ministry of Education, 2013a). Further to the above, any 
dependent children of those doctoral students attending schools would also be 
eligible for domestic student fees in New Zealand (Ministry of Education, 2013a). 
This strategic policy raised New Zealand’s appeal to international students seeking 
to engage in further education at the doctoral level and resulted in the number of 
international doctoral students enrolled at New Zealand universities increasing 
from 693 in 2005 to 2,796 in 2010 (Ministry of Education, 2013b). 
Since the beginning of the twenty-first century, New Zealand has been one of the 
few study destinations that allows international students to bring their spouses and 
gives them adequate work rights. This enables international students to apply for 
and obtain permanent residency after completion of their study (New Zealand 
Education, 2015). In addition to opportunities to work and the prospects of 
migration, many international students choose New Zealand due to other important 
factors such as various subject and course offerings, the quality of the host 
institution, various costs associated with an international degree and safety in the 
host country (Austrade, 2012; Guruz, 2011; New Zealand Education, 2015). These 
factors have led to an increasing demand for higher education in New Zealand, as 
New Zealand is receiving record numbers of international students. With this 
increasing inflow of international students from 176 countries, university education 
providers are advised by government and organisations to focus on attracting those 
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students who have the best chances of academic success in the host country (New 
Zealand Education, 2015). 
In 2016 there were 216,000 students enrolled in bachelors and postgraduate study. 
Of these 38,6000 were international students. This increase in figure 2 has mainly 
been due to increase in postgraduate students, especially those in doctoral degrees 
which allow for continuous enrolment throughout the year. 
Figure 2, below, shows enrolments by international students from 2011 to 2016. 
Figure 2. Enrolments by international students from 2011 – 
2016. Source: Ministry of Education (2017). 
1.5.3 International students and academic literacies 
According to Rempel, McElroy and Bridges (2017), a review of educational 
literature from the mid-1960s to the early 1980s indicates that little was written 
about international higher degree students and their interaction with library 
environments. Scholarly and anecdotal writings on international students started to 
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appear in library literature from the mid-1980s. Much of the literature on 
international students focused on cultural differences affecting their library use and 
library services (Rempel, et al., 2017). 
Since the 1990s, library research literature has expanded its themes to cover 
international students’ technological skills, bibliographic instruction, information 
literacy, library programming and information-seeking behaviours. In addition, the 
educational, linguistic and cultural barriers that have been recognised in the 
literature in relation to international students and libraries remain important 
considerations for research (Rempel, et al., 2017). Knowledge of other cultural 
norms may be helpful to academics and librarians when interacting cross-culturally 
with IHDSs. It is important to keep in mind that cultural stereotyping is an obstacle 
to communication on the part of both librarians and students. Stereotypes prevent 
the real understanding of the individual needs of international students in host 
countries (Bretag, 2016a). Peters’ (2010) study on international students and 
academic libraries suggests that the transition to independent research is often one 
of the major challenges faced by international students and the development of 
critical skills is one of the most important facets of information literacy instruction 
programs.  
In recent years there has been an increasing amount of literature raising new 
questions regarding what international students expect from academic libraries 
such as the library skills they bring with them from their home countries and the 
ways in which librarians must respond to them. The problem with the international 
education sector in general is that international students are often provided with a 
large amount of information and they often feel overwhelmed, especially at the 
beginning stage of their study or during their first week of orientation (Burns, 1991; 
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Hughes, 2010, 2013). According to a University of Queensland (2011/2012) 
student guide, some international students have never used a library in their home 
countries to develop their critical thinking skills. Whereas, some international 
students in the host countries need to develop and may recognise their need for 
information to complete their assignments or research and their critical thinking 
skills for their research study.  
Academic literacies of IHDSs are a key part of tertiary education and play a 
significant role in their academic progress. Therefore, capturing these students’ 
understanding of academic literacies, their practices and their acquisition of literacy 
skills has become a major area of increasing significance in academic libraries.  The 
issues concerning the cultural values and disciplinary beliefs surrounding student 
academic literacies are now being considered in an increasing number of studies 
(Abasi, & Graves, 2008; Bretag, 2013, 2016a; Peters, 2010). This issue has been 
largely neglected in the past studies in New Zealand university libraries. However, 
since at least three decades ago in Australian universities extensive research has 
been carried out on international students. For example, a study conducted by Mood 
(1982) on international students and the academic library noted that international 
students are a neglected minority in the academic community. Many studies have 
shown that foreign students’ difficulties in adjusting can often hamper their 
academic efforts. Librarians still treat foreign students as though they have no 
special problems and are not different from the general domestic student 
populations. Thus, librarians are still giving a minimal effort for their staff 
development in terms of helping as a reference librarian as its focal point, easing 
foreign students’ problems of acclimation and enhancing their academic experience 
in the host countries as a neglected minority (Mood, 1982). This finding of Mood 
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is still relevant even in the present days and nothing has changed much in serving 
the IHDSs in the library environments. 
IHDSs must be appropriately supported in their learning to avoid potential 
problems, such as plagiarism, and to encourage them in developing critical skills, 
literacy skills and academic writing. It is evident that academic literacies are an 
essential component of international students’ academic success in host countries 
(Abasi & Graves, 2008; Bretag, 2013, 2016a: Peters, 2010). If international 
students are provided with opportunities to develop academic literacy skills, these 
academic literacy skills can facilitate rich collaboration and provide opportunities 
for enhancing their creativity in academia, as these students might explore new 
ways of thinking, and bring knowledge and expertise to the host countries. There 
are significant gaps in librarians’ knowledge of what positively influences 
international students’ academic literacies and more research is needed to 
understand what fosters them in host countries. The issue has grown in importance 
considering recent literature on international students. This is also confirmed in my 
personal conversations with academics and librarians about international students’ 
use of the library and their academic literacies such as academic writing and 
information literacy. This study argues that it is useful to look at sources of 
academic literacies such as aspects of information literacies, critical thinking, 
academic writing and academic integrity from the perspectives of different cultural 
backgrounds. This is because international students are complex individuals with 
differing identities and information needs (Bretag, 2016a; Bretag & Veen, 2015; 
Gomes, Berry, Alzougool, and Chang, 2014). Academic and information literacy 
go together. Information literacy teaches students how to access relevant 
information, and evaluate and critically use information from library resources, 
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whereas academic literacy deals mostly with academic writing, how to construct a 
paragraph, how to paraphrase, and how to avoid plagiarism in academic writing. 
As mentioned above, although extensive research has been carried out on 
international students, there is limited research on academic literacies of IHDSs. 
This study highlights issues faced by both IHDSs and the librarians in academic 
institutions who work with them and offers suggestions on how to make the 
relationship between students and librarians more positive and beneficial by 
responding to the academic literacy and other unique needs of IHDSs. 
There is a need to support international students who enrol in tertiary studies with 
diverse backgrounds, qualifications and learning approaches (Mood, 1982). By 
studying and facilitating the academic literacies of international students, a better 
platform might be created to support international students’ academic progress in 
the host organisations. This in turn may lead to more effective ways in which the 
IHDSs might be served by librarians and academics in the host organisations. The 
literature also draws attention to the point that the differences in library staff and 
IHDSs’ perspectives and experiences regarding academic literacies, academic 
integrity and information literacy in library environments, and these are central to 
this study. Therefore, my research seeks to address the research question and sub-
questions set out in the following section. 
1.6 Research questions 
The main research question is:  
What are international higher degree students’ understandings of academic 
literacies in library environments? 
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This can be divided into two sub-questions: 
 Sub-research question 1: What are international higher degree students’ 
understandings of academic practices in library environments? 
 Sub-research question 2: What factors or enablers influence international 
higher degree students’ understandings of academic literacies in library 
environments? 
The above questions will guide this research study to draw clear conclusions as to 
the relevance of IHDSs’ academic literacies within library environments. 
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Chapter 2. Literature Review 
Chapter 1 offered some background on international education and academic 
literacies. To investigate how international students understand academic literacies 
and adjust to literacy practices in host countries, this chapter discusses themes 
emerging from the literature. In the library environment, these themes are academic 
literacy, learning needs of international students within the context of academic 
libraries, critical thinking and academic writing of international students, 
information literacy, academic integrity and plagiarism.  
The review of the above themes follow such as academic literacy, learning needs 
of international students within the context of academic libraries, critical thinking 
and academic writing of international students, information literacy, academic 
integrity and plagiarism which indicates the conceptualising of international 
student’s academic literacies as a social practice in which making meaning is not 
merely represented and fixed but tends to be constructed, mediated and scaffolded 
between students and between students and librarians (Vygotsky, 1978; Rempel, et 
al., 2017). In this chapter, the intention of reviewing the literature is to synthesise 
what is already known about academic literacies, and to generate new key ideas 
and theories. These ideas and theories help to understand this study academic 
literacies and practices that would enhance the quality of academic literacies of 
IHDSs in academic libraries. The research aims to assist librarians in better 
understanding academic literacies of IHDSs, thereby helping them to achieve 
institutional goals, objectives and priorities while being mindful of the cultural 
diversities of IHDSs.  
 20 
2.1 Academic literacies 
The main idea behind the research aims are to increase awareness of the need to 
understand international students’ academic literacies in New Zealand libraries. 
This section discusses why and how international students’ academic literacies 
need to be viewed and understood in library environments. The terms academic 
literacies and practices in this study imply overarching practices, applicable to 
IHDSs in specific library situated and contextualised manifestations. In higher 
education, literacies are more closely associated with the formal learning of the 
entire system of thinking, values and information flows of academia (Elmborg, 
2006). In higher education, literacy has always included knowledge and skills that 
go beyond the ability to read and write, especially given that technologies and 
practices are constantly changing in the library environments (Jackson & Sullivan, 
2011). According to Lea and Street (2000) the term ‘academic literacy’ refers to 
the oral, written, auditory and visual language proficiency required to learn 
effectively in academic programs. However, academic literacy also depends on 
language, communication and the interpretation of socially constructed 
relationships of international students in acquiring literacies in learning 
environments (Bretag, 2016c). 
New Zealand educational institutions attempt to attract international students by 
providing the latest information regarding accommodation, student services, health 
services, job opportunities, help in the preparation of their curriculum vitae and 
other related services (Adkins & Hussey, 2006; Hughes, 2010). However, this 
information has not been well received by some international students because of 
language and communication barriers. This lack of understanding of language and 
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communication problems has also reflected in activities such as library search, 
access and use of the information because of their individual special subject needs 
or research needs (Mood, 1982; Yi, 2007). There has been a growing demand for 
research and literature on international students’ issues associated with their 
learning practices and literacies, which should not be ignored. A considerable 
amount of literature has been published on the information needs of international 
students which is related to their academic needs and their use of library systems 
(Adkins & Hussey, 2006; Hughes, 2010; Mehra & Bilal, 2007). Some international 
students appear to rely heavily on internet sources rather than books but the usage 
of electronic resources such as e-journals and databases is very low because they 
have not become aware of such services while studying in their home countries 
(Safahieh, 2006). From the early 1990s, instructors, librarians and scholars have 
been calling for discipline-specific education regarding academic literacies in 
library environments (Bretag, 2016b; Rempel, et al., 2017). However, there is no 
in-depth research on the academic literacies of IHDSs in an academic library 
context in Auckland. 
The following section covers the literature related to academic literacies of 
international students in library environments. 
2.1.1 Academic literacies of international students  
This section discusses features of international students’ academic literacies in 
library learning environments and the underlying influences from which these 
features emerge. The definition of academic literacies in the context of this study 
is the ability to search, read, interpret, reference and produce academically valued 
information according to beliefs about how research might be done in academic 
library learning environments.  
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Universities encourage academic excellence and support students’ critical and 
individual thinking in the acquisition of academic literacies in library learning 
environments. Academic literacies are identified as a precursor to success in 
academic achievement. Academic literacies directly connect to the individual and 
society rewards those who have higher literacy levels (Bretag, 2016c). Libraries are 
always developed based on the principles of equity and access to information. They 
are spaces where newcomers, both international students and domestic students, 
have opportunities to gain literacy skills, forge community and identity, and 
develop and maintain the literacy skills needed to gain access to knowledge 
(Bretag, 2016c; Hughes, 2013).Thus, libraries have a key role in helping 
international students to develop literacies and to support the students to excel in 
academic processes.  
The literature is full of assumptions about international students such as their 
learning styles, their use of the library, communication styles, academic language 
and the educational environments in which they are studying (Mood, 1982; Wang, 
2006). The academic adjustment of international students from a non-English 
background in English-speaking universities has been highlighted by many 
researchers (Andrade, 2006; Handa & Fallon, 2006). A lack of understanding of 
the requirements for critical analysis or referencing might be underlying reasons 
for some international students’ standard of academic writing and for plagiarising 
during their academic journey (Handa & Fallon, 2006). 
International students’ cognitive and affective such as subjective, emotional 
domain that sits alongside of cognitive domain with learning processes arise from 
highly complex interactions between environmental factors and sociocultural 
factors. Therefore, highlighting interactions in educational environments and other 
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contextual and developmental factors is essential. Vygotsky and Luria (1930) 
proposed that behaviour might be studied within the context of evolutionary 
historical (cultural) and onto-genic (individual) development. According to 
Vygotsky (1978), what a child can do today with assistance they will be able to do 
by themselves tomorrow. I applied this notion of Vygotsky in my study. Therefore, 
this type of teaching and learning support might be better described as a 
sociocultural phenomenon in the country in which it takes place and it is a 
determining factor for IHDSs literacy achievement in the host country (Vygotsky, 
1978). International students’ pathways or trajectories into becoming literate have 
been shaped by their social interactions and opportunities, as literacy learning 
derives from academic engagement, individual characteristics and their social life 
in both the home and host country organisations.  
In the next section, the issue of learning needs of international students will be 
discussed. 
2.1.1.1 Learning needs of international students within the context of 
academic libraries  
In this section, the role in an organisation of an academic library, which serves the 
educational information needs of international students, is discussed. The academic 
library’s role is to support the information needs of all students irrespective of their 
study levels and cultural backgrounds. According to McSwiney (2000 as cited in 
McSwiney, 2003) it has been suggested that reference librarians are more eager to 
develop skills relating to the information resources they access, rather than to 
review their role in relation to sociological changes in the client group itself. One 
way to address this gap is to explore the social and cultural issues more often 
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associated with inter-cultural co-operation in the corporate world and apply them 
to practices in information and library services (McSwiney, 2003). Therefore, the 
libraries should play an essential role in support of research, social and cultural 
issues in the teaching and learning processes in academic organisations.  
Past studies have suggested that, with some knowledge of international students’ 
home cultures, some appreciation of their difficulties, and an awareness of the 
learning methods best suited to them, libraries and librarians can create a positive 
experience for these international students (McSwiney, 1995; Mood, 1982). For 
example, the influx of East Asian international students has brought an elite group 
of students to academic libraries in the United States of America. Some of these 
students do not speak fluent English and come from countries that differ 
significantly from the USA in terms of culture, educational system, and society. In 
addition to the general stress and anxieties experienced by any student in a new 
environment, these students must face additional challenges (Ballard, 1987 as cited 
in McSwiney, 1995). Some of these students must deal with more difficulties in the 
academically and culturally different environments than students from European 
countries, North American countries or even other Asian students where some 
students speak English in their home countries, such as India, Indonesia, Malaysia 
and the Philippines (Ballard, 1987). Many East Asian students have excellent 
reading skills rather than skills in speaking the language. As a result of this these 
students often feel frustrated when trying to communicate in English during their 
interaction with host country librarians (Ballard, 1987). 
Some international students, although they enter the host country physically, may 
not automatically enter its cultural field. Several studies reported that international 
students often experience varying levels of culture shock and stress as soon as they 
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arrive in the host country (Burns, 1991; Gomes et al., 2014; Gross & Latham, 2007; 
Rodriquez, 2014). Another study, in which librarians surveyed international 
students at three universities in California, found that these students regularly use 
the library for study spaces, course materials, and computers but do not usually 
interact with the librarians or make use of other library services which are on offer 
for them to succeed and progress in their studies (Knight, Hight, & Polfer, 2010). 
Attracting large numbers of international students, in particular postgraduate and 
doctoral level students, is seen as a source of prestige for universities indicating 
their world-class reputation and international rankings (New Zealand Education, 
2015). To support this development, libraries and librarians are seeking 
opportunities to connect, collaborate and communicate with students to offer 
effective services and practices to expand students’ research library skills and 
academic literacies. Most librarians have advocated the development of special 
programs to accelerate adjustment to libraries. On the other hand, some academic 
librarians thought that international students deserved no special treatment beyond 
that received by all new students (Mood, 1982), arguing that offering separate 
programs would delay their integration into the academic mainstream (Peters, 
2010).  
Keeping up with the ever-changing technology in libraries can be difficult for some 
students as well as for librarians. Mehra and Bilal’s (2007) pilot study on 
international student’s information needs and use of technology indicated that 
international students face various barriers in using the technologies such as web 
search engines and the internet, library resource technologies and online databases 
for their academic work. They suggested that an understanding of the critical clues 
associated with international students’ information-seeking and information needs 
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is crucial. However, findings obtained by Bruce and Hughes (2010) and Hughes 
(2010, 2013) showed that despite having sophisticated digital skills when using 
internet applications, international students in Western libraries were limited by a 
lack of familiarity of technologies in accessing journal databases and other effective 
use of online library resources.  
Diversity in libraries derives from multicultural global environments within 
nations. According to Winston (1995), cultural diversity relates to those cultural 
characteristics, experiences and differences that are attributed to members of ethnic 
and racial minority groups, the special-needs challenged and others. Love (2001) 
defined “diversity as those attributes that make people different, having properties 
and characteristics of language, geography, gender, race, age, physical ability, 
sexual orientation, religion, skills and economics” (p. 75). International students 
who hail from various countries with different racial and cultural backgrounds 
usually do not merely socialise with others from their country of origin. Instead, 
they often socialise with students from their courses (Gomes et al., 2014). Students 
tend to socialise with fellow international students who hail from their region and 
with local students who have the same cultural background (Gomes et al., 2014). 
Culturally competent librarians need to have a broad understanding of first and 
second language acquisition and some ability to use the languages of international 
students. Knowledge of other languages, which does not require an ability to speak 
that language but to understand from where the student is coming from, helps the 
librarians in serving international students (Haro, 1981; Mood, 1982). Librarians 
who can bridge an understanding of language differences with students should be 
culturally competent. These bridges might be built through signage in different 
languages, interpreters, translators and using volunteers identified through asset 
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mapping of the library staff to determine the linguistic resources available among 
them to support international students’ diverse cultural backgrounds and their 
characteristics during acquiring and understanding their academic literacies. Haro 
(1981) noted in his study that the lack of use of libraries in some student 
communities was often due to a lack of understanding of how libraries operated 
and what their purpose was rather than a lack of interest. By creating a place that is 
culturally sensitive, comfortable, familiar and relevant, culturally competent 
librarians might address the concerns expressed by under-served library users such 
as international students. The question of cultural competence acknowledges the 
library environment as a principal factor in increasing library use among culturally 
diverse groups (Haro, 1981; Mood, 1982). It requires a commitment from 
individual librarians at a personal level as well as from the library at an 
organisational level to broaden cultural perspectives and attract students such as 
library users from culturally diverse international student populations. 
The intercultural learning of students has often been supported by domestic level 
interactions with diverse groups in their own communities and on their own 
campuses, and in classroom discussions. However, travelling physically to a 
foreign country entails experiences that are well beyond theoretical understandings 
of interactions between international students and other stakeholders of an 
organisation (Bretag & Veen, 2015). In this regard, Hughes (2010) makes the 
following three recommendations:  
First, there is a need for sustained informal and formal interaction between 
library staff and international students in support of building relationships 
with students.  
Second, librarians should attempt to detect the possible learning needs and 
perspectives of international students in relation to libraries and librarians. 
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Third, strategies, in support of detecting learning needs of international 
students need to be developed. (p. 78)  
Hughes’ (2010) recommendations are important for librarians when serving and 
understanding international students’ academic literacies in the host countries. 
Academic institutions struggle with the problem of increasing student retention, 
particularly at the doctoral level (Lovitts, 2001). To support the retention of 
students, librarians work towards providing literacy instruction and institutional 
support. Even postgraduate educational administrators accept that students 
accepted into doctoral programs can complete the full research proposal or 
coursework (candidature phase) and agree that the librarians’ investment of time 
and resources in students over the longer term makes it undesirable for students to 
leave without completing their dissertation or thesis (Lovitts, 2001). The expertise 
of an academic librarian is essential in training IHDSs in advanced research skills 
which are appropriate for their specific discipline of study or research. Library 
information instruction workshops improve student research skills and higher 
degree students are generally underprepared to conduct thesis-level research 
(Colleen, 2011).   
Within the library context, librarians try to help to shape IHDSs’ literacies and 
practices through interpretations and constructions of their world views which can 
transform the process of acquiring literacies for students. Librarians have a long 
history of successfully teaching students how to effectively use library resources, 
basing their approach on sociocultural and behavioral learning theories that focus 
on transmitting knowledge and skills to IHDSs in a well-structured manner 
(Bennett, 2007; Mood, 1982). In translating this notion of sociocultural and 
behavioral learning theories, the librarian is the authority figure and most students 
do what the librarian instructs them to do in literacy workshops (Elmborg, 2006).  
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The following section covers the literature related to international students’ critical 
thinking and academic writing in library environments. 
2.1.2 Critical thinking and academic writing of international students  
In addition to the above issues relating to international students’ academic literacies 
in library learning environments, critical thinking, academic writing and learning 
styles need to be located within the social contexts of their specific discipline or 
research in library literacy workshops. The next section will focus on critical 
thinking, academic writing of international students and library information 
literacy. 
Critical thinking is much valued in educational institutions and in library 
environments when performing information searches for international student 
higher studies. Developing IHDSs as critical thinkers also improves their learning 
in literacy workshops. The academic library as a support system plays an essential 
role in international students’ critical thinking in the host country (Yeo, 2007). 
International students are from different learning environments with different 
learning styles; some academic libraries do not have an important role in their 
university study at home countries, as their assignments mainly require textbooks 
and lecturers’ notes (Mohanty, 2016; University of Queensland, 2011/2012). In 
contrast, in Western academic environments, most student assignments are essay-
based, and this requires students to have good library and critical skills. In Western 
academic environment, the central theme of tertiary education institutions is to 
develop lifelong learners with reasoning and critical thinking skills (Bretag, 2016; 
University of Queensland, 2011/2012; Yeo, 2007). Any training and skills provided 
in this direction lead to effective literacies and efficient use of the library system. 
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Information skills, critical skills, writing skills and the effective use of the library 
become important strategic issues for university libraries.  
Critical thinking is a broad concept incorporating interpretation of the subject 
content, interaction of students with the learning context, students’ reading 
strategies and their information awareness in library learning environments (Yi, 
2007). In a similar concept of above critical thinking, a useful definition was 
provided by Scriven and Paul (1997):  
Critical thinking is the intellectually disciplined process of actively and 
skilfully conceptualising, applying, analysing, synthesising and/or 
evaluating information gathered, or generated by, observation, experience, 
reflection, reasoning or communication, as guide to belief and action. (p. 
1) 
Translating this notion of critical thinking into the context of international students, 
it might mean that they have the ability to differentiate between fact and opinion; 
examine the underlying assumptions of research; look for explanations, causes and 
solutions; be aware of fallacious arguments, ambiguity, and ways to check for 
manipulative reasoning; focus on the whole picture; look for reputable resources 
for the research; and finally understand what an author or researcher is trying to say 
about their study or research (Beeson, 2006). In addition to learning these critical 
skills, international students should be trained in writing skills to enable them to 
analyse information and go beyond the issues of finding and citing resources 
accurately for their research (Bronshteyn & Baladad, 2006; Currie, 1993; Lea & 
Street, 2000).  
To succeed in higher education in host countries, international students must also 
attempt to write in accordance with the academic practices which are valued in a 
specific discipline (Tran, 2007; Kamler & Thompson, 2008). International students 
need to learn to adjust to the writing skills requirements of their host countries 
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which depend on many factors ranging from their personal values, cultural norms, 
the lecturer’s expectations and disciplinary requirements of their research (Currie, 
1993; Pecorari, 2003; Tran, 2007). For example, a student who is doing an 
engineering study will see academic literacies very differently from a student who 
is studying anthropology. Therefore, the development of academic literacies and 
writing skills related to their specific discipline is vital for international students to 
succeed in their host country (Arkodius & Tran, 2010; Bretag, 2013; Lea & Street, 
2000; Lee, 2011; Mohanty, 2016). 
Academic writing is not only the representation of thoughts and viewpoints; it is 
part of the thinking process and a way to construct knowledge (Bloxham & West 
2007; Kamler & Thomson 2008; Somerville & Creme 2005; Vygotsky, 1978; 
Wingate 2006). Therefore, the disciplinary writing of international students 
depends on their internal struggles which are mediated between diverse ways of 
writing; these diverse ways of writing in turn involve a web of factors which appear 
to be unrecognised on the surface of their writing (Tran, 2007). Therefore, the 
disciplinary writing mainly depends on students’ backgrounds which influence 
their practice, and which can easily lead to ethnic or cultural stereotyping of 
assumptions regarding them (Tran, 2007). Therefore, cultural stereotyping is rooted 
in the fact that disciplinary writing norms themselves are shaped by culture and 
culture is not a set or fixed construct that determines students’ writing outcomes 
(Currie, 1993; Hyland, 2008).  
The phrase ‘critical thinking’ does not seem to be transparent to international 
students and this caused ambiguity, misunderstanding and anxiety for them 
(Bretag, 2016c). Therefore, one of the biggest challenge that some IHDSs will face 
during their studies is how to write critically in appropriate academic style. This 
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signals the need for librarians to articulate with international students how critical 
thinking could be incorporated in their academic writing (Currie, 1993). It is 
something that libraries and librarians need to take into consideration. With the help 
of learning advisors, librarians must attempt to provide more workshops and to get 
IHDSs familiar with academic writing. It is very important for all academic 
organisations and libraries to consider how important academic writing workshops 
are to IHDSs in library environments.  
International students during information literacy workshops begin to understand 
that librarians want them to interpret and present their information using some of 
the conventions they have learned in their discipline (Currie, 1993; Kamler & 
Thompson, 2008). International students during workshops might learn to have a 
better understanding of how different audiences use language differently. 
Librarians can point out subject headings, thesauri and synonyms to illustrate how 
experts use language in various ways depending on their audience (Perry, 1970). 
By incorporating this notion of knowledge into their study practices, international 
students should be able to read material critically, and interpret and evaluate key 
studies related to their research topics, as these practices are central to a satisfactory 
writing of their thesis or research report (Arkoudis & Tran, 2010; Pecorari, 2003).  
Library skills are one of the important academic support services needed for IHDSs. 
Academic writing is one of the skills needed for them to succeed in academia 
(Arkoudis and Tran, 2010). Arkoudis and Tran’s (2010) research on lecturers’ 
approaches and the challenges in supporting international students’ academic 
writing within disciplines shows that it is largely an individual endeavour for both 
lecturers and their students. Lecturers focus on explaining what skills students are 
required to demonstrate in their assignments, whereas students are more concerned 
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with understanding how to develop these skills in order to succeed in academia 
(Tran, 2007). To consider these issues, a considerable amount of literature has been 
published for academic librarians, arguing that information literacy is closely 
related to aspects of academic literacy such as reading skills, listening, speaking, 
reading, writing and numeracy, which is required for functioning in a modern 
society (Bloxham & West, 2007; Hughes, 2010; Peters, 2010). Further to the above 
list of skills, within the set of writing skills, digital technology has added new 
dimensions of connecting and communicating for students (Kamler & Thomson, 
2008), as new information and communication technologies have revolutionised 
society, including educational institutions such as libraries. Presumably many of 
the difficulties of international students in library environments is due to the 
application of these technologies in Western libraries, and their lack of familiarity 
with these technologies in their home countries. Thus, making literacy connect with 
higher-order problem-solving skills in a digital world, where many international 
students lack the necessary reading and writing skills (Kamler & Thomson, 2008).  
In recent years, there has been an increasing amount of literature concerning 
international students in European institutions that has been presented from a 
“deficit model”. This deficit model tends to problematise international students’ 
academic, critical and writing skills (Morrison, Merrick, Higgs & Métais, 2005; 
Tran, 2013a). However, this deficit model view has been challenged by a growing 
body of research on international students in academia. The two main challenges 
faced by international students in tertiary education are language and cultural 
differences. However, within the current global context, international students’ 
cultural backgrounds limit the possibilities of exploring the difficulties of 
participating in library learning environments. Thus, negotiating the process of 
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understanding and acquiring academic literacy practices in the host organisations 
is essential (Bennett, 2007; Tran, 2013a). 
To support the above view, one must consider the different ways of thinking, 
interpreting and learning which arise from the diverse world views of international 
students. They might have been brought up in different cultures and reflect their 
different learning styles in their academic writing. Therefore, diverse cultural 
approaches to knowledge may have an impact on international students’ 
interpretations of the ways to construct an argument in writing (Tran, 2013a). 
However, some research has suggested the need to treat cultural diversity 
assumptions with caution and indicated that individual factors seem to shape one’s 
writing quality more than the cultural patterns of students (Sasaki & Hirose, 1996). 
Similarly, others have argued against cultural generalisations of Asian students as 
passive learners lacking in critical thinking skills (Littlewood, 2003 as cited in Tran, 
2013a). Bretag (2001) refers for the first time in her work to the tendency to 
plagiarise by Confucian Heritage Culture (CHC) students. It is argued that students 
from CHC countries such as Singapore, Hong Kong, Malaysia, and Mainland China 
tend to rely heavily on reference texts without the necessary “critical thinking” to 
analyse and interpret these texts. However, Scollon (1995) suggested that it is not 
a lack of critical thinking but rather adherence to Chinese cultural rhetorical 
conventions which underpin these students’ writing behaviour. Scollon further 
notes that cultural identity has a profound impact on how non-native speaking 
speakers of English could express their opinions in English language speaking and 
writing (Scollon, 1995).  
Along with domestic undergraduates, IHDSs are expected to already know when 
they begin their studies where to gather information, how to critically evaluate it 
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and how to reference it correctly. They experience different challenges as the 
information sources, library practices, literacies and academic language are all 
unfamiliar to some of them (Baroutian & Kensington-Miller, 2016; Bretag, 2016a). 
Nevertheless, like many international students, domestic students also struggle with 
understanding and mastering the basic concept of paraphrasing and summarising 
(Maxwell, Curtis & Vardanega, 2008) which is the key to evaluating and effectively 
using library resources, the two key tenets of library information literacy. Thus, the 
following section focuses on library information literacy. 
2.1.2.1 Information literacy 
Information literacy skills allow students to use information to transform their 
circumstances, create new knowledge and reach their potential in the search 
process. This transfers information literacy and places the academic library firmly 
within everyday life of students and life-long learning. Zurkowski coined the term 
“information literacy” in 1974 to refer to people’s ability to solve their information 
problems by using relevant information sources and apply relevant technology to 
retrieve efficient search results (Badke, 2010). According to the ACRL (2000), 
information literacy is defined as a set of abilities require individuals to recognise 
when information is needed, to locate, evaluate and use the needed information 
effectively. In the last 30 years, due to the digital revolution, vast quantities of 
information have become available through the internet. Due to this flow of vast 
information to conduct high-quality research, good searching and critical thinking 
skills are paramount for IHDSs and researchers.  
The ACRL (2016) provided a framework for information literacy for higher 
education. They emphasised the contextual nature of authority. Explicitly exploring 
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and discussing the authority of an instructor in a classroom is one way for students 
to conceptualise the interdependence of authority. Some practice and 
experimentation on the part of librarians may be needed to make space for these 
shared learning experiences of IHDSs in the library environments. The two 
information literacy frameworks that are the most relevant for literacies are the 
Information Literacy Competency Standards for Higher Education, conceived by 
the ACRL (2000) in the United States of America and the Society of College 
National and University Libraries (SCONUL) Seven Pillars of Information 
Literacy. The Core Model for Higher Education framework, devised by the 
SCONUL (2011) was in use in the United Kingdom to promote literacies. In New 
Zealand, many academic libraries follow the Australian and New Zealand 
Information Literacy (ANZIL) (Bundy, 2004) framework, based on ACRL to 
promote information literacy as a learning objective for tertiary education libraries. 
Therefore, the definition of information literacy in this study is the ability to “read, 
interpret, and produce information valued in academia according to beliefs about 
how research should be done” (Elmborg, 2006, p. 196). 
In an information skills program at a Malaysian university, Karim, Din and Razak 
(2011) conducted a qualitative study with thirteen students. They used semi-
structured interviews to determine the student’s information skills. They found that 
a lack of library exposure and motivation may contribute towards student ability to 
increase their skills. This shows that, it is important for instruction librarians to 
explore alternative methods of information literacy education (Gross & Latham, 
2007), as these are argued to be more effective with “non-proficient students, who 
are unlikely to see themselves as needing or benefiting” from instruction (Gross & 
Latham, 2007, p. 332). It is also suggested that students may benefit from working 
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collaboratively on assignments to improve their information literacy skills (Gross 
& Lathem, 2007, p. 350).  
Sawir (2005) in his study explained that many international students initially 
struggle to understand the local accents and lack confidence in speaking to native 
speakers of the host country. Although not all international students speak English 
as a second language, more than 30% of these students come from China, South 
Korea, Japan and Taiwan where English is not widely spoken as a first language 
and where students’ primary exposure to English may be through the written rather 
than the spoken word in their academic world (Zhang, 2006). Therefore, the 
beneficial impact of library instruction appears more pronounced when research 
skills are offered over the longer term, either in multiple sessions, through course-
integrated instruction or in semester-long credit-bearing research skills classes for 
students (Gandhi, 2005; Wang, 2006; Wong, Chan & Chu, 2006).  
Additionally, it is important to create multiple, short modules rather than a single, 
comprehensive tutorial. This would allow international students to quickly access 
the materials they need for their study (Anderson, Wilson, Livingston, & LoCicero, 
2008). Recent studies have suggested that active and collaborative learning is one 
of the benchmarks of effective educational practices in universities. Working with 
their classmates outside of class for assignments and group projects is one of the 
specific behaviours that lead to active and collaborative learning to students. This 
type of learning grows more important over the three or four years of full-time 
study for IHDSs. It is nice for students to work in a place where they know that 
other students are doing the same thing. There is a notion that libraries are serving 
places and this is a recognition of the social dimension of knowledge and learning, 
which conceives of libraries where learning is the primary activity for pedagogical 
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practices. Therefore, libraries are places where the focus is on facilitating the social 
exchanges through which information is transformed into knowledge for some 
students or for a group of students (Bennett, 2007; Milewicz, 2009; Perry, 1970; 
Resnick, 2014).  
It is probable that, many difficulties for international students in library settings are 
due to the application of technologies in Western libraries and the lack of 
familiarity that international students have with them. This is a critical issue which 
must be considered in information literacy workshops and international students 
must be involved practically in using such technologies through hands-on 
experiences in library environments. Baroutian and Kensington-Miller’s (2016) 
study results indicated that library information literacy workshops can improve 
students’ ability to identify discipline-specific relevant databases, keywords, and 
search terms, and their ability to evaluate information and cite correct resources 
according to the standards and guidelines of the organisation or discipline specific 
can be substantially improved. Baroutian and Kensington-Miller’s (2016) results 
further indicated that the students’ levels of confidence were significantly increased 
by participating in these literacy workshops.  
Morrissey and Given (2006) conducted an in-depth interview with nine Chinese 
graduates at a Canadian university, focusing on their information literacy skills. 
They found that the library orientation sessions which were provided at the 
beginning of the semester were not useful to the international students because the 
students lacked English proficiency. They argued that providing hands-on 
workshops for these students was the best way to introduce them to library 
resources, and the role of the librarian, and noted that “plagiarism, copyright and 
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appropriate citation strategies” (Morrissey & Given, 2006, p. 236) were more 
critical areas to consider for international students.  
Librarians believe that there is learning embedded in student’s social networks and 
seek to develop personal or professional networks and opportunities to connect and 
learn with others (Baroutian & Kensington-Miller, 2016). In the emerging stage, 
librarians recognise the importance of learning more about students’ interests and 
backgrounds, but librarians might be hesitant to share their own interest and 
backgrounds in their library workshops, due to time constraints during interactions 
with students (Baroutian & Kensington-Miller, 2016). Also, at times, librarians see 
these international students only once, for 50-60 minutes, in the library workshops. 
At the participatory stage of a study of one-on-one interactions for research support 
work with students, librarians began to experiment with sharing personal stories 
and opinions with students to connect with them personally (Baroutian & 
Kensington-Miller, 2016). Through this experimenting, librarians might notice how 
their identities and voices shifted between different spaces, where diversity of 
thoughts and identity flourished during interactions with students. These types of 
opportunities are important for learning and offer a way to bridge home and 
international student identities and passions in the host organisations (Baroutian & 
Kensington-Miller, 2016).  
What international students construct from a learning encounter depends on their 
motives and intentions, on what they know already and on how they use their prior 
knowledge. Learning is a way of interacting with one’s world view. As 
international students learn, their conceptions of knowledge change; the acquisition 
of information does not bring a change, but the way the students structure the 
information and their thinking with it does change the conception of knowledge 
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that changes their world with one’s world views. Thus, learning is a conceptual 
change and these approaches are very helpful in conceiving ways of improving 
teaching in library environments (Biggs & Tang, 2011). 
Vygotsky, was interested not only in the development of the mind in the social 
context but also in the historical development of community knowledge and 
understanding. In Vygotsky’s (1978) view we develop understanding and expertise 
primarily through interaction with knowledgeable learners. Within the academic 
library context, IHDSs are not only allowed to participate but guided in their 
participation, which enables them to understand more and more about their world 
views and to develop language skills in the host country environment. 
Instead of communication through print, students are more likely to get satisfaction 
from oral (face to face) communication. As communication is a two-way 
interaction, inquiries for information are through mutual interactions between 
IHDSs and librarians. In literacy workshops power and authority distance indicate 
the extent to which international students accept unbalanced power relationships 
with librarians (Hofstede, 2001). International students want to save face to protect 
their own reputation during interactions with librarians and other stake-holders in 
host country organisations (Morrison et al., 2005). For example, in literacy 
environments, international students from high power distance cultures are more 
likely to be silent, giving more value to listening than questioning in host country 
library environments. 
Today, tertiary education leaders recognise the urgency of developing strategies for 
their organisations to create educational environments where students begin to 
appreciate the integration of information and develop skills to navigate through it 
successfully. There are relevant elements of critical thinking that can be taken into 
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consideration, such as its pedagogical implications, and also information literacy in 
terms of course design, teaching, and assessment of feedback to students (Elmborg, 
2006; Karim, et al, 2011). Traditionally it has been argued that critical 
consideration in the literacy seeking process would surely help to focus the search 
process on relevant areas. Critical use of literacy information and data is crucial for 
acquiring and understanding literacies. Therefore, critical thinking enhances 
literacies at every stage of the process, from the initial formulation of an 
information need by a student through to the selection of information to use for 
their library searches in an academic environments (Baroutian, & Kensington-
Miller, 2016; Bennett, 2007; Elmborg, 2006). For example, for their research and 
assignments, if IHDSs select the keywords from their research and assignment 
topic, then choice of databases to search would limit appropriately the scope of the 
results obtained from the databases. Critical consideration of the materials obtained 
in the search, according to relevant criteria such as materials being peer-reviewed 
and scholarly journal articles, would surely help IHDSs to obtain the most 
satisfactory, authentic and relevant results for their research study and assignments 
(Elmborg, 2006). 
Many international tertiary educational institutions have yet to accept information 
literacy uniformly as a literacy standard or otherwise embed it during international 
students’ first week of arrival to the host country (Mohanty, 2016). International 
students are technically literate. For example, they know how to use mobile phones, 
laptops, smart phones, and social media such as Facebook and WhatsApp (Singh 
& Satija, 2007). However, as noted previously, many of them lack skills in how to 
use the library, both physically and virtually, and have never come across academic 
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writing and the concept of plagiarism during their academic life in their home 
countries (Bretag, 2016a; Hughes, 2010; Rafi & Lewis, 2013).  
The above discussion reveals that there are some underlying driving forces related 
to information literacy workshops which may contribute to shaping the academic 
literacies of IHDSs in the host country learning environments. The following 
section discuss the issue of international students’ academic integrity, which needs 
to be examined in relation to what constitutes academic literacies in their prior 
practices.  
2.2 Academic integrity 
For IHDSs to understand and acquire academic literacies in host country learning 
environments they must know about academic integrity and understand what it is 
and how it is helpful for their success in academia. This section focusses on these 
issues. 
Academic integrity is a fundamental concept in teaching and learning, for 
conducting or performing research, and in gaining an advanced level of knowledge. 
In fact, it is critical to every aspect of the educational process in students’ and 
researchers’ lives (Bretag, 2016b). Academic integrity is the moral code of 
academia. It implies values such as the avoidance of cheating or plagiarism; 
maintenance of academic standards; and honesty and rigor in research and 
academic publishing (Balaram, 2005). At first glance, academic integrity appears 
to be a relatively easy issue to address. However, it is a very complex, 
interdisciplinary field of research which requires input from all educational 
stakeholders from around the globe (Bretag, 2016c; Mohanty, 2016). In the context 
of globalised education, the need to develop a system of academic integrity is both 
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compelling and immediate. Perspectives from developing nations would be an 
essential requisite to have a multifaceted approach to policy framing and 
implementation in areas such as academic integrity practices. These approaches 
need to be culture-specific, as IHDSs come from different countries with diverse 
cultures and with different learning styles.  
To make an impact on the educational front, academic integrity is of concern to 
librarians, learning advisors, policy makers, academics, administrators and 
educational organisations. The motivation towards achieving academic integrity is 
largely associated with anti-plagiarism practice and requires enormous support 
from the various stakeholders of educational organisations (Bretag, 2016a; Gallant, 
2010; Mohanty, 2016; Tran, 2013b). In recent years, there has been a growing body 
of literature on increasing instances of academic dishonesty, which is a major 
concern for policy-makers (Bretag & Veen, 2015; Mohanty, 2016; Scollon, 1995). 
In-spite of all the information about academic integrity, in order to excel in 
academia and due to parental or peer pressure, some students resort to copying, 
which is easier for them than not doing search (Gallant, 2008, 2010). Among other 
reasons, they may become lured into such practices due to the power of modern 
search engines and the volume of digital information readily available on them on 
the internet (Gitanjali, 2004; Mu, 2007).  
Currie (1993) noted that new students who are entering university face a range of 
cultural, cognitive, and social demands and must develop a range of skills, abilities 
and disciplinary community knowledge. Moreover, Currie (1993) commented: 
“little is done actively to initiate students into the intellectual and dis-coursed 
conventions of the various disciplines” (p.102). This notion of intellectual and dis-
coursed conventions refers to student’s citation practices that have been linked to 
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their socialisation into academic disciplines and their gradual take-up of 
disciplinary ways of speaking and writing in academia (Abasi & Graves, 2008; 
Tran, 2013a). 
The notion of academic integrity is an increasing preoccupation in the 
internationalised, diverse, and complex higher education sector (Bretag, 2016a). 
This laid the foundations for the text-matching software Turnitin to assist in the 
detection of plagiarism. This software has evolved over the years to include more 
proactive teaching and learning and preventative practices to promote academic 
integrity. Academic integrity is a relatively new field in some countries, for 
example Indonesia, Malaysia, India, China and Japan (Bretag & Veen, 2015; 
Bretag, 2016a; Gallant, 2010). New Zealand receives high numbers of international 
students from these countries. For students, the combination of massification, 
commercialisation of higher education and new technologies has made it easier to 
cut and paste text from virtual sources. The widespread nature of these practices 
among students has resulted in the perception that breaches of academic integrity 
plagiarism in particular, are on the rise (Mohanty, 2016). To address this problem 
and safeguard the academic integrity of students is important for all stakeholders in 
the academic organisations. Therefore, there is a growing concern for all 
educational stakeholders, including in New Zealand, to address academic integrity 
of students and researchers (Bretag, 2016a; Bretag & Veen, 2015; Gallant, 2010; 
Tran, 2013b).  
Students’ key motivations revolve around challenges, completing coursework 
quickly, experiencing cultural immersion, expanding their networks and 
developing their soft skills (Bretag & Veen, 2015; Carroll & Appleton, 2005). 
Academic integrity consists of many values such as honesty, trust, respect, fairness 
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and a responsibility towards one’s own ideas. Students, along with academics need 
to acknowledge the intellectual contributions of other researchers in their academic 
work (Bretag, 2016a; Bretag & Veen, 2015, Carroll & Appleton, 2005; Tran, 
2013b) and should not quote other researchers’ ideas as their own ideas or words.  
Consequently, conducting and writing a literature review can be a daunting task, 
especially for some international students from East Asian, Pacific and South Asian 
countries, who may have trouble with their academic literacies in host countries 
(Bretag, 2016a; Rempel, et al., 2017). Some of these students may never have 
written or worked on literature reviews or learnt how to write essays and 
assignments during their undergraduate or postgraduate study in their home 
countries (Hughes, 2010, 2013; Mohanty, 2016), as in these countries assessments 
are mainly based on end-of-year examinations. Therefore, for some students this 
leads to academic literacy skills, critical skills and writing skills that are very poor 
when compared to those of students from European countries. Even students with 
English as a first language may find it difficult to develop writing skills and critical 
skills in obtaining and evaluating information, but the difficulties associated with 
poor proficiency in academic literacies are more significant for students who have 
a background where English is an additional language (University of Queensland, 
2011/2012; Yeo, 2007; Yi, 2007). 
Mahmud and Bretag’s (2013) study of postgraduate research students and academic 
integrity noted that some students may feel pressure to commit breaches of 
academic integrity in a bid to meet the requirements and expectations of lecturers 
or supervisors or because they believe it is an acceptable procedure. Postgraduate 
research students who had responded to Mahmud and Bretag’s (2013) survey were 
the least satisﬁed with the information they had received about how to avoid an 
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academic integrity breaches, although it is often presumed that postgraduate 
research students receive adequate academic integrity education during their 
undergraduate studies.  
IHDSs do not necessarily receive the same grounding as domestic/undergraduate 
students do in their institution’s academic integrity policy and procedures. There is 
a sense that IHDSs, particularly doctoral students, are often left to fend for 
themselves in academic environments. As they have graduated with at least two 
degrees (Bachelor, Honours and Masters), it might be assumed, perhaps by the 
students themselves, they do not require further induction on academic integrity 
(Mahmud & Bretag, 2013). In the research reported by Mahmud and Bretag (2013), 
it could not be determined if the IHDSs were not fully conversant with academic 
integrity policy and procedures because of an institutional or supervisory deﬁcit or 
if it was because these IHDSs themselves were not being proactive about accessing 
support services and networks in their academic organisation. The importance of 
academic integrity is not addressed in many university policies on postgraduate 
research, and many students indicated that they did not receive adequate 
information or training when they first started their academic journey in the host 
country (Mahmud & Bretag, 2013). 
2.2.1 Plagiarism 
This section discusses issues around plagiarism and international students’ 
understanding of plagiarism, and applies these ideas to the learning process in the 
literacy learning environment. 
 It has been suggested that academic integrity breaches include a diverse range of 
unfair practices including plagiarism, cheating in exams or assignments, 
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inappropriate collusion, theft of other students’ work, paying a third party for 
assignments, downloading whole or part of assignments from the internet, 
misrepresentation of records, or other actions that undermine the integrity of 
academic scholarship of international students in the learning environments 
(Bretag, et al., 2010; Mohanty, 2010). 
 Bretag (2013, p. 2) pointed out that  
plagiarism undermines the integrity of education and occurs at all levels of 
scholarship; research indicates that both undergraduate and postgraduate 
students require training to avoid plagiarism; established researchers are 
not immune to allegations of plagiarism; educational institutions need to 
move beyond deterrence, detection, and punishment, and take a holistic and 
multi-stakeholder approach to address plagiarism.  
This notion of plagiarism applies across educational organisations, which means 
everyone, including libraries and librarians, must be aware of plagiarism in 
academia. To support this focus on plagiarism, Perry’s (1970) intellectual and 
ethical development theory principles apply to library settings. For example, into 
designing programs such as learning experiences, writing centre workshops need 
to be focused on plagiarism. When designing programs or instruction based on 
principles of intellectual development, Perry states, “It’s not that we need to get 
students to develop”; rather, curriculum and pedagogical approaches should be 
designed to “invite, encourage, challenge and support students in such 
development” (Perry, 1997, p. 79). Learning, supporting and respecting the diverse 
intellectual development phases of international students and the many ways in 
which they learn and develop in the host organisation is in line with many 
librarians’ core values of keeping the international students first in understanding 
and serving them (Hughes, 2010; Mohanty, 2016).  
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In another study, Song-Turner (2008) surveyed international students at an 
Australian university about their perceptions and understanding of plagiarism. 
Participants were asked to define the term and to indicate whether a series of actions 
such as copying material from the original source without quotation marks 
constituted plagiarism. Participants indicated a rather confused understanding of 
plagiarism, which is not unexpected. Participants understand that cutting and 
pasting from a source is plagiarism, but the need to “cite sections from an expert as 
part of one’s own work was far less clear” (Song-Turner, 2008, p. 43). Further, the 
reasons for plagiarising, include unfamiliarity with the concept of plagiarism, 
English language proficiency, overwhelming assignments and lack of time (Abasi 
& Graves, 2008; Song-Turner, 2008). Some international students quite often 
expressed a lower awareness of academic integrity and academic integrity policies 
and expressed lower confidence levels in how to avoid academic integrity breaches 
during their academic study in the host countries (Bretag et al., 2014; Mahmud & 
Bretag, 2013; Maxwell, Curtis & Vardanega, 2008).  
In contrast to the above arguments, in an Australian case study on Indian 
postgraduate students, Handa and Power (2005) found that neither English-
language difficulties nor lack of academic integrity were causes of plagiarism. 
Rather, participants demonstrated understanding of academic integrity and 
plagiarism in their own cultural contexts but struggled with applying this in the 
Australian education context. For instance, one student lost marks on an assignment 
because he included the citation in a reference list but not in-text citations. 
Consequently, Handa and Power (2005) recommended “the teaching of explicit 
academic skills to international students which would incorporate academic 
 49 
acculturation, including an exploration of the rationale underlying Australian 
academic principles” (p. 78). 
There are no research studies showing a higher incidence of plagiarism among 
international students studying in host organisations. However, there is a concern 
that these international students, particularly those with English as an additional 
language, cannot identify instances of plagiarism and have difficulty in 
understanding how to paraphrase text with an appropriate citation to avoid 
plagiarism (Marshall & Garry, 2006; Pecorari, 2003). They also struggled with 
linking theory to practice in their research study. Other students who have English 
as their first language may have strong oral skills but little awareness of the 
difference between oral and written academic English. In addition to students with 
English as an additional language, there are other groups of students such as those 
from academically disadvantaged backgrounds, non-traditional aged students and 
those with intellectual, mental or physical disabilities who may struggle to 
understand and fulfil the requirements of academic practices in organisations 
(Marshall & Garry, 2006).  
2.3 Summary 
In summary, as noted earlier, the above review of literature clearly showed that 
there is a lack of information in the literature on IHDSs’ understanding of academic 
literacies such as process and the influence of the unfamiliar environment on them 
in New Zealand. Most of the literature available was on issues of international 
students, such as their settling into the unfamiliar environment, health and housing, 
and other challenges faced in a host country. Many research studies focussed 
international students as a particular group from one nation to a country such as the 
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United States, Canada, the United Kingdom or Australia. Some research studies 
focussed on international students’ ethnicity, colour, race and gender. Not much 
research has been conducted on higher degree students’ academic literacies in 
library environments in the Auckland context with a focus on academic integrity 
and literacies.  
The problem that is studied concerns the barriers IHDSs faced in disconnection 
between their educational and pedagogical understandings and their host countries’ 
educational systems. As a result of this disconnection these IHDSs were 
inadequately prepared for their new environments and were thus less operative and 
effective in their learning about literacies in library environments than they are 
expected to be as professionals and as educators (Hughes, 2010, 2013; Zhang, 
2006). On the other hand, some students perceive librarians, academics, and 
learning advisors to be unfamiliar and difficult to understand, which affects the 
students ability to interact, learn and build rapport and effective relationships 
(Hughes, 2010; Jackson & Sullivan, 2011; Owoeye & Dahunsi, 2014). In 
developing these skills and relationships, communication challenges such as 
language and accent, and understanding gaps, further impact international students’ 
literacies (Holmes, 2005; Hughes, 2005; McSwiney, 1995). 
Therefore, the need to investigate IHDSs’ learning needs within the context of 
academic libraries in host countries is essential. I hope that my research will help 
to fill that gap. Travelling across borders to do higher degree studies can pose many 
challenges which not every IHDSs manages to overcome. Academic literacies are 
vital for their academic success in a new host country where environment and that 
such teaching and learning must be situational and context. Academic literacies of 
IHDSs in library environments is a relatively new and, as yet, largely unstudied 
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phenomenon. In particular, the unusual juxtaposition of academic literacies and 
IHDSs choosing to study abroad in a country that is much different culturally, 
demographically and even geographically than their home country, leaving their 
families and friends behind and becoming familiar with a new country’s learning 
environments has not been studied.  
This chapter has outlined the key aspects of the literature relating to academic 
literacies of international students, which include critical thinking and academic 
writing, their integrity and learning needs within the context of academic libraries. 
The overview of various ways in which international students perceive 
understanding was also discussed which provides potential categories that may be 
recognised within this study. In the next chapter, the theoretical framework and 
research design used through this study is outlined.  
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 Chapter 3. Theoretical Framework and Research 
Methodology  
This chapter provides the theoretical framework and research methodology for 
understanding and interpreting IHDSs’ academic literacies from the perspective of 
library staff as well as the international students in library environments. The 
framework presented in Section 3.1 is developed by using the sociocultural theory 
of Vygotsky’s, who argued that learning is based on social relationships (Vygotsky, 
1978). In the context being researched in this study, the learning happens in library 
environments as a collaborative process. Vygotsky suggested that it is necessary to 
understand how social interactions work in each setting before the cognitive 
elements of learning new information can occur. He proposed that learning is 
collaborative, and that anyone can be both a teacher and a learner (Vygotsky, 1978). 
Behaviour must be studied within the context of evolutionary historical (cultural) 
and onto-genic (individual) development, thus explaining the essential nature-
nurture components of literacy research (Vygotsky & Luria, 1930). Thus, nature 
alone seldom determines learning outcomes. Nurture in teaching and learning 
support is a determining factor in IHDSs academic literacy achievement in host 
organisations. International students also begin to develop their own expertise and 
find ways to share the new knowledge they acquire. It can be argued that 
international students’ pathways or trajectories into becoming literate are 
significantly shaped by the social interactions and opportunities that they have, as 
literacy learning derives from social life and interactions with peers in the learning 
environments. These sociocultural perspectives state that individuals develop 
academic literacies via social interaction in a library context, one where literacy 
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skills are considered to be of value. Vygotsky’s sociocultural theory also provides 
space to interpret library staff participants’ views on international students’ 
academic literacies in library environments.  
3.1 Adaptation of sociocultural framework for understanding 
academic literacies  
In this section, the understanding of the library learning environments of IHDSs is 
centred on two main concepts, namely, the challenges which international students 
may encounter and the requirements of the new learning context. Vygotsky (1978) 
identified the twin notions of access and scaffolding to explain this relationship. 
Access to the resources, tools and artefacts of a culture, as well as scaffolding by 
more competent librarians or peers, help IHDSs to understand how to use those 
tools to develop critical thinking and knowledge creation skills (Vygotsky, 1978). 
In such contexts, librarians help international students to learn co-constructed 
knowledge within their zone of proximal development, using techniques that assist 
performance, such as scaffolding. This affects their social co-construction of 
knowledge, the process by which IHDSs internalise, appropriate, transmit or 
transform in formal and informal learning settings in host countries. 
IHDSs in this study mainly collaborate within groups, and ask each other helpful 
questions to guide their attention and thinking. This process is known as 
scaffolding, where positioning of learning is a social process, which emphasises the 
importance of interaction between adults and their peers (Vygotsky, 1978). When 
IHDSs engage with a new literacy task or library task or search process, the peers 
in the group or their friends from their home countries provide more extensive 
scaffolding; for example, modelling the process, leading searches, offering insights, 
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navigating between the databases, or sharing videos on simple search techniques. 
As IHDSs develop the new skills or way of thinking, the scaffolding can be 
gradually lessened, and then must be withdrawn completely as they master the new 
skill or activity in the host countries. Vygotsky’s notion of scaffolding therefore 
has a significance when considering the role of the academic integrity of IHDSs in 
new learning environments in host countries.  
A continuum with direct instruction on one end, and creative and collaborative 
learning on the other, must describe the wide range of teaching and learning 
situations in which scaffolding occurs for IHDSs. Whether in the learning of 
international students or in the activities of experienced thinkers, scaffolding is a 
fundamental part of the life-long process of the co-construction of knowledge and 
the creation of new knowledge in library literacy workshops that analyse students’ 
search skills and abilities. Vygotsky (1978) argued that the scaffolding provided by 
a more competent person, using techniques such as demonstrating, modelling, 
questioning, feedback and task management, helps students to internalise and 
transform their understanding. This approach helps international students to be 
partners in their learning, thereby encouraging them to value their own thinking 
and solve their problems within the organisation’s academic process.  
Librarians play a crucial role in providing access to enriched literacy environments. 
This role includes scaffolding between international students’ home background 
and cultural experiences and what Vygotsky (1998) calls school concepts. 
Librarians can open access to new worlds for IHDSs through skilful and sensitive 
literacy teaching support, so that many international students learn how to navigate 
the library. For example, librarians play a key role in assisting and teaching students 
how to access e-books, virtual library services, or chat services on their mobiles as 
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part of the new technology services. They also learn to understand the range of new 
technologies that are available as part of the development of their academic 
literacies. Therefore, international students benefit from guided participation by 
librarians in terms of literacy learning and through participation with members of 
the group or with more competent peers. There are three major types of scaffolding 
in Vygotsky’s theory: scaffolding through material tools, scaffolding through 
symbolic systems, and scaffolding through another human being (Vygotsky, 1978). 
All three are relevant to how international students learn about academic literacy 
tools, the written language and the language associated with literacy activities in 
library learning environments.  
In scaffolding the learning process of international students, it is important to 
consider where librarians engage in the learning process themselves. More 
specifically, they must become participant-observers in the construction of 
knowledge rather than assuming the role of someone who transmits already 
established knowledge to students (Vygotsky, 1978). In this process, librarians 
must be sensitive to the understandings of individual students and facilitate the 
literacy learning process in library environments accordingly. Librarians must 
continuously assess the level of students’ understanding so that each student’s 
participation is a genuine contribution to the construction of a shared understanding 
of knowledge (ACRL, 2000; Wang, 2006). Librarians’ scaffolding in the literacy 
learning process thus becomes a fundamental element in optimising students’ 
potential to learn. Furthermore, in co-constructing knowledge with students, 
librarians must become inquirers themselves. In this way, librarians become leaders 
of a community of inquiry by recognising that students not only take in information 
but also begin to create their own perspectives and voices in their learning (Biggs 
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& Tang, 2011; Gross & Latham, 2007). A shift away from relying on experts as the 
primary source of knowledge and the establishment of learning environments 
where IHDSs work and learn in partnership with their peers, librarians and 
educators, is essential. 
3.1.1 A sociocultural perspective on literacy acquisition 
In the following section, the focus is on understanding IHDSs practices as a 
fundamental step towards literacy acquisition. In academic libraries one of the most 
important shift in recent decades is paying attention to students’ needs and actively 
engaging them in the learning process, by providing them with an opportunity to 
develop their own voices (Biggs & Tang, 2011; Gross & Latham, 2007). Students 
practicing with realistic challenges, where they need to successfully engage with 
meaningful situations, is essential. Thus, librarians must create the context for 
IHDSs to practice, where they can develop their own knowledge and understanding 
of literacies in the host countries. 
Academic literacies will transform libraries and librarians by unlocking prejudices 
about international students, enhancing librarianship and enriching the research 
process that helps them to excel in the academic process. With their growing 
importance in supporting academic excellence, academic literacies continue to 
evolve rapidly and represent a vital gateway for researchers and international 
students to access information sources. Previous studies have reported that a higher 
literacy achievement for international students is not impossible, as long as they 
receive dedicated help in both language and literacy skills (Tagoilelagi-Leota et. al, 
2005). Therefore, librarians as providers for information literacies can play a 
powerful role in supporting international students who come from diverse cultural 
home backgrounds.  
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Academic literacies are influenced by context, they are a part of the construction of 
self and they affect participation in communities. Developing peer learning and 
peer teaching experiences allows IHDSs to value their own expertise and gives 
authentic opportunities to share that expertise, which can motivate them to gain 
new knowledge in the library environments of host countries.  
In the context of language development, as noted by a Vygotskyan approach views 
learning as occurring through social interactions and motivation as central to 
language development through the zone of proximal development (Vygotsky, 
1978). IHDS participants perform their linguistic skills to become more capable of 
providing mutual assistance during literacy workshops, and able to participate in 
literacy activities in a more dynamic way by collaborating with their peers through 
scaffolding. IHDSs may shift their beliefs and may actively negotiate ways of 
constructing meaning in the attempt to take control of their language and accent in 
the ways needed to succeed in academia. Through reshaping their interpretations 
regarding language learning, taking control of their accent and repositioning 
themselves, the IHDS participants achieve their goals in acquiring literacies in 
library environments. Thus, in this way, sociocultural theory explores offers a 
valuable means for exploring the multiple  interpretations, intentions and possible 
changing positions of IHDS participants as they participate in acquiring literacies 
to perform their linguistic skills and participate more dynamically by collaborating 
with their peers and librarians through scaffolding in the library environment.  
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3.2 Research methodology and design 
3.2.1 Introduction 
The previous chapters and sections have presented the aims, the context and the 
theoretical framework of this research. This entire section on research methodology 
and design seeks to explain and justify the methodological considerations which 
shaped this study on how to improve academic literacies of IHDSs in library 
environments. Section 3.2.3 will argue that the case study approach allows for an 
exploration of the diversity of individual student practices and that thematically 
patterns must be flexible in accommodating the framework used for data analysis. 
The other sections covering research methodology will discuss the criteria adopted 
for the selection of research sites and participants, the methods of data collection 
and methodological issues and trustworthiness. 
My main research question is: 
What are international higher degree students’ understandings of academic 
literacies in library environments? 
This question can be divided into the following sub-questions: 
(a) What are international higher degree students’ understandings of academic 
practices in library environments? 
(b) What factors or enablers influence international higher degree students’ 
understandings of academic literacies in library environments? 
The following section outlines the choice of methodology used for this study. First 
a rationale is provided for the choice of qualitative approach and case study as a 
method along with justification for choices regarding the use of instruments 
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including demographic survey questionnaire, and individual interviews. An outline 
is given for the data collection strategies.  
3.2.2 Qualitative approach 
The study is based on the constructivist interpretative paradigm, which proposes 
that the mind is active in the construction of reality or knowledge. The study 
acknowledges that knowledge is not passive, a simple imprint of raw data on the 
mind, but it is active and meaningful (Lincoln & Guba, 2013). From this 
perspective, international students in academic libraries use knowledge to access 
the databases, library materials, construct a search strategy and thereby make sense 
of their world as part of their academic literacies. Thus, constructivist inquiry is a 
means to open up the hidden pedagogical values in their social world by interactive 
learning, sharing their ideas and experiences in library learning environments. All 
this learning leads to the development of their academic literacies, which helps 
them to excel at university. 
The study employed a qualitative approach that is holistic and exploratory (Cohen, 
Manion, & Morrison, 2011; Creswell, 2013). Qualitative methodology is 
considered best suited to exploring research problems in which the variables are 
not known and to developing a detailed understanding of a central phenomenon. 
This research is concerned with subjective meanings as it seeks to capture the 
comprehensive insights into international student participants’ experiences through 
an undertaking of their motivation, perceptions and engagement with academic 
literacies in library learning environments.  
This study is about the academic literacies of IHDSs in library environments and 
the practices which can facilitate and improve students’ engagement with their 
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learning process. It is appropriate, therefore, to obtain IHDSs and library staff 
members’ views and to put forward demographic survey questionnaires, conduct 
interviews and have professional interactions and discussions with the participants. 
Data was gathered by use of demographic survey questionnaires and interviews 
addressing the experiences and perspectives of international students. Individual 
interviews were also conducted with library staff, to gather data about their 
perspectives regarding IHDSs academic literacies in library environments (Cavaye, 
1996). I have chosen three library staff members from each branch of one academic 
library, which has three campuses (3x3=9 participants in total), as librarians need 
to work across all academic campuses, due to their subject expertise and eight 
higher degree (Masters and Doctoral) international students who are studying at the 
same campuses. Due to a technical failure with the recording during the interview 
process, I am unable to present data from one library staff interview.  
3.2.3 Case study design  
Qualitative case study design is a well-established approach. This case study is an 
inquiry that investigates the contemporary phenomenon of IHDSs within a real-life 
context, and taking a case study approach is especially useful in a situation like this 
where the boundaries between phenomenon and context are not evident (Yin, 
2014). A case study approach does not represent a method but rather is “concerned 
with the case or what is to be studied” (Stake, 2000, p. 236). Case study as a 
methodology enables me to learn about the international students’ and the library 
staff members’ perspectives through in-depth inquiry of their experiences as 
members of a group in a social context (Beck & Manuel, 2008; Cavaye, 1996; 
Cohen et.al., 2011; Creswell, 2013; Powell & Connaway, 2004).  
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Single cases are a common design for doing case studies and become particularly 
useful where one needs to understand some particular problem or situation in great 
depth. This approach can identify cases rich in information, rich in the sense that a 
great deal can be learned from a few examples of the phenomenon in question and 
can provide good answers to the “how” and “why” questions, which require 
exploration and explanation (Yin, 2009). Thus, my study was a qualitative, 
intensive, holistic description and analysis of a single phenomenon – academic 
literacies – and a social unit – a New Zealand academic library (Beck & Manuel, 
2008; Cavaye, 1996; Cohen et.al., 2011; Merriam, 2009).  
According to Merriam (1998), there are three main types of case studies, namely 
descriptive, interpretative and evaluative. This study is an interpretative case study 
as it goes beyond providing narrative accounts (descriptive) and the data was 
collected with the intention of analysing, interpreting and conceptualising academic 
literacies in library environments, rather than judging the phenomenon under study 
(evaluative) (Stake, 1995). 
Stake (1995, pp. 3-4) identified another three distinctive types of case studies as 
follows: 
 The intrinsic case study: A case is undertaken because, in all its particularity 
and ordinariness, the case itself is of interest. 
 The instrumental case study: A particular case is examined to provide 
insight into an issue or to refine a theory. 
 The collective case study: Several cases are selected for study to enable a 
better understanding about a still larger collection of cases. 
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My research seeks to obtain in-depth understanding, and so the intrinsic case study 
is best suited to my research topic and questions. Further to this point, a qualitative 
case study has a major strength in collecting data; there is an opportunity “to use 
many different sources of evidence,” such as face-to-face semi-structured 
interviews, and surveys (Yin, 2009, p. 114), and single cases are a usual blueprint 
for doing case studies. The semi-structured interview questions were framed around 
academic literacies, on topics such as the awareness of academic library use and 
academic practices such as information awareness and information literacy and 
academic integrity. This fitted well with my research approach of using a particular 
case study but included two sub-cases: library staff experiences and the experiences 
and views of IHDSs with different ethnic backgrounds. I evaluated all the sub-cases 
as one primary case study to explore the experiences of international students and 
the perspectives of library staff (Yin, 2009).  
3.2.4 Selection of university  
The study aimed to explore the academic literacies of IHDSs in an academic 
organisation in Auckland, New Zealand. It was important for the chosen university 
to be accessible for me. The accessibility was determined based on the strength of 
my network and the fact I have worked for the past 16 years at an academic 
institution’s library. This university multi-campus library is not only home to me, 
but also support the largest number of international students in Auckland. After 
careful thought about the site selection by considering the nature of the topic, I 
chose a university library with has multi-campus libraries. The chosen academic 
organisation has three campuses known as City Campus, North Campus and South 
Campus located in different regions of Auckland city and has the largest number 
and highest proportion of international students of New Zealand universities. In 
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2017, this academic organisation had nearly 29,000 full time-equivalent students 
including 4,000 international students from 94 countries (Auckland University of 
Technology, 2017). International postgraduate enrolments at chosen university has 
grown since 2014 and the number of doctoral students reached 850 (Auckland 
University of Technology, 2017).  
3.2.5 Criteria for purposive and snowball sampling selection of participants  
The study used purposive sampling, a common method used in qualitative research. 
Criterion sampling, a type of purposive sampling requires that each study 
participant meet a certain criterion, and in this case study, participants had to meet 
several (Stake, 1995). In addition to having an IHDS status, all student participants 
met the following criteria: 1) doing a higher degree by research; 2) having English 
as an additional language; and 3) studying at academic organisation. It was 
anticipated that students from any country could be included if they met the stated 
criteria. I also used snowball sampling in the research process. The reason for using 
this technique was that the international students used word of mouth to inform 
other students from other campuses about the study and a few participants 
voluntarily emailed me about their interest in participation. Among the 
international student participants, there were seven PhD students and one MPhil 
student. Though Auckland receives Chinese students to pursue their studies, I was 
shocked to note that no Chinese student has contacted me to offer their participation 
in the research study. When I queried at the International Students office, I was told 
that Chinese students were not willing to participate due to lack of time and that 
they were afraid to participate in the study. Any student who appeared to be 
reluctant to be interviewed was not pursued and the results of the data were 
interpreted with this in mind to some degree. Normal consideration prompted 
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students to enquire what the interviews were about, and those who fitted the criteria 
were offered the opportunity to be interviewed. For this study, I invited nine library 
staff and asked them to volunteer in this study depending on their position and 
experience with library services. I have chosen three library staff from each library 
campuses to participate in the research study. For library staff participants the 
selection criteria were: 1) having worked in the library field more than one year and 
2) length of the service at the academic organisation’s library. 
 The recruitment strategy, including word of mouth, allowed to recruit participants 
from the North and City campuses. Furthermore, since the study sought to explore 
the academic literacies of IHDSs, it was important to ask library staff who are 
directly involved in information literacy, library practices and services and as well 
as international students who directly experience the information needs and 
academic literacies. Therefore, the study included library staff members’ working 
for different faculties, who share a common interest in working with international 
students. Library staff’s length of experience in the profession, subject area and 
their position in the university library were taken into consideration.  
I included both genders and imposed no age limit for library staff and IHDSs. With 
library staff and international students who were volunteers, I sent an email or 
phoned them about their participation in the research study. I obtained the library 
staff emails and phone contact details from staff Outlook mail and address book, 
while I was able to access the emails of IHDSs volunteer from the International 
Students’ Office of the university. Once I obtained their verbal acceptance, I sent 
an information sheet and consent form to complete for their formal written 
agreement to participate in the research study. Voluntary participation is significant 
and the international student participants were willing and enthusiastic; these were 
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qualities that enabled them to provide insights into their academic literacies. 
Information about the participants including pseudonyms, gender, and country of 
origin, length of stay in the host country/New Zealand and areas of study is detailed 
in the appendix C. 
3.2.6 Data collection methods  
Due to the nature of the questions, why and how, I used appropriate methods, 
namely as a demographic survey questionnaire and semi-structured interviews, to 
pick up “multiple sources of evidence” (Yin, 2009, 2014). The case study allows a 
flexible approach to data collection methods, providing a basis for data 
interpretation. The semi-structured interviews provide in-depth and valuable 
insights from the library staff, as they interact with international students all the 
time when serving them and from IHDSs.  
An individual interview with a small number of international students on a specific 
topic such as academic literacies works well for a case study (Beck & Manuel, 
2008; Creswell, 2013). This works better in cultures where an emphasis is placed 
on individual voices, rather than on a collective opinion, as some IHDSs tend to be 
shy and are reluctant to express themselves openly in larger groups due to their 
cultural backgrounds. Several female international students showed interest in 
participating the research, while few male international students came forward. 
This skew in participation was reflected in library staff participants also, as only 
female library staff participants showed an interest in participating the research 
study than male library staff participants. This may be because there are more 
female employees than male employees in the library at the participating academic 
organisation. 
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3.2.6.1Demographic survey questionnaire 
A demographic survey questionnaire helps to determine certain aspects of the target 
participants such as their age, gender, ethnicity, country of birth and current study. 
The interviews were recorded and later transcribed. The interview sessions lasted 
between 50 minutes and one hour and took place in private study rooms in the 
libraries at the university library at the North Campus and the City Campus.  
3.2.6.2 Interviews  
There are three types of one-on-one interviews, namely structured, semi-structured 
and unstructured interviews (Yin, 2014). This study employed semi-structured 
interviewing as a method to collect the data because of its ability to provide in- 
depth, valuable insights and descriptions (Beck & Manuel, 2008). To understand 
human issues, questions seem best answered as narratives rather than with numbers 
and looking for themes (Beck & Manuel, 2008). In this research, I used interviews 
as the primary means of gathering data, because they are well suited for exploration 
of participants’ understanding of meaning and phenomena in cultural and societal 
contexts (Beck & Manuel, 2008). With both library staff and IHDSs, I used semi-
structured in-depth interviews and open-ended questions, with probe questions as 
necessary to keep the interview conversation going.  
Research shows that when developing questions, it is useful to incorporate prompts 
to help respondents frame their answers (Creswell, 2013). The advantage of being 
face-to-face is the ability to understand facial expressions and the body language 
of participants during data collection. One of the qualities of a librarian is having 
good listening skills and being empathic towards participants. This skill and 
empathy helped me in the interview process. Studies show that collecting data is a 
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delicate and complex process in interviews. Data need to not only capture what 
participants say; quotations also need to be attributed accurately to individuals 
(Creswell, 2013). During the interview process, I indicated to the participants that 
I learn from them. As a facilitator, I need to make sure that dialogue occurs between 
me and the participant.  
A research interview guide questionnaire consisting of the aspects of academic 
literacies was designed. The interviews provided in-depth insights regarding 
student’s academic literacies, with questions about  
 library experiences,  
 use of the academic library, 
 information literacy and integrity, 
 academic literacies, and 
 hindrances that prevent accessing and using literacies. 
The data was recorded on a laptop and I also took notes during the recording. The 
data was stored and saved on a memory stick and kept securely in the 
supervisor’s/researcher’s office at Deakin University’s School of Education.  
3.2.7 Data collection timeframe 
I conducted interviews with the participants during Semesters -1 and 2, 2017 at the 
chosen university’s North and City Campus libraries.  
3.2.8 Data analysis and interpretation  
Many studies have shown that qualitative data analysis involves organising, 
accounting for and explaining the data. In other words, qualitative data analysis 
involves making sense of data in terms of the participants’ perspectives on the 
situation under discussion, noting patterns, themes, categories and regularities 
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(Cohen, Manion, & Morrison, 2007). There is no one single or correct way of 
conducting qualitative data analysis (Stake, 1995). As mentioned above, my data 
analysis often relied on interpretations, which are multiple and can be undertaken 
from various perspectives. As a researcher, I am the main tool for the data collection 
and analysis (Merriam, 2009; Yin, 2014).  
The framework used to analyse the data was based on Vygotsky’s sociocultural 
theoretical propositions. These notions were used as a guide in interpreting the data 
and the themes emerging from the interview questions (inductive coding). The 
demographic survey questionnaire helped me to learn about the demographic data 
of the participants.  
To carry out an analysis of qualitative data has been vital for the study of academic 
literacies and adding richness and enabling holistic, and in-depth research findings 
and discussions. This has benefits in accommodating the different needs of 
participants and enabling the researcher to challenge dominant assumptions about 
international students. To provide an analysis of my data, I followed the 
recommendations given by Creswell (2013). I first read all the transcripts to gain a 
“broad sense” of what information was contained there. Then I noted the categories 
and emerging themes. My study relied heavily on initial categories coming from 
the interview questions and the theoretical framework to decide the relevant data to 
include.  
My study used a key concept, which is academic literacies, derived from the 
research questions and the theoretical framework. The data within each sub-case 
study (library staff and IHDSs) was systematically organised according to themes 
and sub-themes of the research questions. Importantly, the study also allowed space 
for open codes and new themes, which emerged from the data through the process 
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of coding itself (Yin, 2014) and through themes and contextual relationships. 
Finally, recurring themes from the interviews were also noted.  
To improve the validity of the case study, I used two aspects to validity – multiple 
sources of evidence and also a high quality process to maintain a chain of evidence. 
Data quality is also a key criterion for the validity of case studies. It depends on 
accuracy, ease of understanding of the writing, relevance, timeliness, amount of 
information, accessibility and access security (Yin, 2014).  
In summary, the purpose of the data analysis process is to summarise and interpret 
data, in order to discover patterns or generate themes to be able to understand 
academic literacies of international students in library environments. 
3.2.9 Researcher’s position  
I want to clarify my position as a researcher in this process. In qualitative research 
questions arise around who is doing the research, who are the participants, who is 
selecting them, and who is facilitating, and orchestrating the process. As Creswell 
(2013) commented, the researcher filters the data through a personal lens that is 
situated in a specific socio-political and historical moment. As Denzin and Lincoln 
(1994) commented, the researcher is not an empty vessel, but comes with a set of 
ideas, framework (theory, ontology) that specifies a set of questions (epistemology) 
that are examined (methodology, analysis) in a specific way. Behind these 
ontologies, epistemology and methodology, there stands the personal biography of 
researchers who express themselves from a gender, class, race, culture and ethnic 
background.  
I have postgraduate qualifications in Science (MSc), Education (MEd), and Library 
and Information Science Education (MLISc) study from South India, along with a 
 70 
Master of Philosophy (MPhil) degree. Furthermore, I have a Certificate in Tertiary 
Teaching from a New Zealand University. Before I immigrated to Aotearoa New 
Zealand, I worked for 10 years as a head librarian at Saint Alphonsa’s College of 
Education, Hyderabad, India. For the past 16 years, I have worked at academic 
organisation libraries in different roles. My education and work experiences as an 
international staff member in a library with multicultural users positions me at an 
advantage as a researcher (both insider and outsider) to understand the needs of a 
diverse cohort such as migrant international students. At times, I had to 
acknowledge my role in the research study, having experience, having empathy 
towards international student’s and having different identities – as a learner, as an 
international staff member and as an authoritative figure in the library workshops. 
As a result, I had to reflect on my identities and always remember that I had to 
listen to the voices of IHDSs and library staff in the data analysis process without 
any bias. I have also drawn on the literature available but at the same time I have 
tried to avoid generalising IHDSs’ academic literacies in the library environment. 
My experiences as an international staff member provided me with some insights 
into the research topic and helped me to construct my own identity in this library 
field. This study allowed me to adopt the principles of academic writing style in 
academic organisations and to take into consideration the complexities of 
international students’ academic literacies. This has offered me new ways of 
considering the perspectives and experiences of both library staff and international 
students in Western academic organisations. I cherished every moment spent with 
library staff and international students while collecting data. During this process, I 
have been enlightened by their knowledge, values and ethics towards life and how 
to succeed in academia. Keeping ethical issues in mind, I have developed trusting 
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relationships with all my participants, which was important in this study, as I asked 
them to share their experiences and perspectives. I have tried to draw on my own 
experience as an international staff member doing higher degree studies after a long 
gap in a host institution to facilitate my interpretation, rather than relying solely on 
a framework to generalise the results. As Creswell (2013) noted, the biases, values 
and interests of the researcher must be explicitly stated in the research and such 
openness is considered useful and positive for the research.  
3.2.10 Ethics clearance  
First, I applied for ethics consideration from Deakin University’s Faculty of Arts 
and Education as I am an HDR student from Deakin. Then I applied for ethics 
consideration from the university ethics committee where the research was carried 
out as interviews have taken place with IHDSs’ at the university and staff of the 
university library.  
Prior to data collection, I informed participants about the nature of the research. 
Their participation was by voluntary consent and if they wanted to withdraw from 
the study at any point, they could do so. I also informed the participants that their 
information was safe and secure with respect to their privacy and confidentiality. 
This research study involved many cultural groups of library staff and international 
students within the chosen academic organisation. In keeping with the Treaty of 
Waitangi principles of partnership, participation and protection, I respected the 
participants’ intellectual property and communication during the interview process, 
the culture of library staff and international students and their diversity. During the 
study I strived to be culturally sensitive and a sincere and honest researcher when 
collecting, transcribing, analysing and interpreting the data.  
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3.3 Summary 
“Research in support of detecting learning needs of international students’ 
needs to be developed” (Hughes, 2010, p. 78).  
There is a need for sustained formal and informal interaction between librarians 
and international students. Such interactions build relationships with students 
which support and underpin students’ processes of meaning-making in academic 
literacies. Librarians might need to attempt to detect the possible learning needs 
and perspectives of international students in relation to libraries and librarians 
themselves, when mediating between scaffolding their different interpretations of 
academic literacies and negotiating their identities. The sociocultural theory of 
Vygotsky represents the theoretical framework of the study. The framework 
enables the interpretation of international students’ perspectives and academic 
literacies in the library environments. These dimensions of Vygotsky’s theory help 
to capture the experiences of some international students as they adjust to and 
understand the host institution’s academic literacy and learning styles. The 
framework also represents an analytical tool that can be used to interpret the library 
staff experiences and perspectives on international students’ academic literacies in 
host countries. 
3.4 Conclusion 
The chapter has described in detail the major considerations in the selection of 
research site and participants, along with the design and process of data collection. 
Issues of the role of the researcher and the trustworthiness of the research have also 
been addressed.  
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This chapter has presented the research methodology that has shaped the 
investigation reported in this thesis. It has provided the rationale for choosing an 
interpretative case study approach to construct stories of library staff participants 
and IHDSs who scaffold their understanding of academic literacies and adjust to 
library and literacy practices. The following chapter presents the findings of the 
research and the discussions arise from those findings.  
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Chapter 4. Findings and Discussion 
In this chapter findings and discussions are organised according to the research 
questions and themes which emerged during the interviews with IHDSs’ in section 
A and library staff participants in section B. 
4.1 Section A: International higher degree student participants’ 
views on academic literacies 
In this section, findings and discussions are organised according to the research 
questions and the themes which emerged during the interviews with IHDSs. Within 
each research question, results are organised by themes and related sub-themes as 
follows:  
The main research question is: What are international higher degree students’ 
understandings of academic literacies in library environments?  
 Theme 1 International higher degree students’ library learning in 
their home countries (4.1.2) 
 Theme 2 International higher degree students learning experiences 
in the host country (4.1.3) 
o Sub-Theme 2.1 Orientation (4.1.3.1) 
Sub-research question 1: What are international higher degree students’ 
understandings of academic practices in library environments? (Section 4.1.4) 
 Theme 1 Library access and resources (4.1.4.1) 
o Sub-Theme 1.1 Information literacy (4.1.4.1.1) 
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Sub-research question 2: What factors or enablers influence international higher 
degree students’ understandings of academic literacies in library environments? 
(Section 4.1.6) 
 Theme 1 Academic integrity (4.1.5.1) 
o Sub-Theme 1.1 Language, Accent (4.1.5.1.1) 
o Sub-Theme.1.2 Academic writing of international 
students (4.1.5.1.2) 
o Sub-Theme 1. 3 Cultural background (4.1.5.1.3) 
The findings are classified into themes. Each theme encompasses sub-themes that 
emerged from the data. First the chapter describes the English language background 
of IHDSs’ participants. From the first theme onwards, IHDS participants’ 
perspectives and experiences are presented: first, their learning environments in 
their home countries are described. Then, the second theme describes learning in 
the host country.  
A summary of findings of the first sub-research question is presented. Next 
international students’ understanding of the academic practices are described in the 
next theme. A summary of findings for sub-research question on the understanding 
of academic practices in library environments is then presented. Factors or enablers 
influencing international students understanding of academic literacies at 
university libraries are described such as academic integrity and sub-themes such 
as language and accent, the academic writing of international students and cultural 
background, and then summary of factors influencing academic literacies is given. 
Library staff perspectives are described in section B.  
Vygotsky’s sociocultural theory with interpretative framework aims to uncover the 
academic literacies of international students and thus offer understanding about 
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how they scaffold their learning in the library environment. Vygotsky proposed a 
model for learning which makes it possible to explore specific instances of zone of 
proximal development. This highlights the interpretation of learning in the library 
learning environments by IHDSs and values of understanding academic literacies. 
The analysis of data in this study which draws on sociocultural theory as an 
interpretative framework has addressed the contribution of scaffolding and the zone 
of proximal development. The notions of scaffolding and the zone of proximal 
development highlights the need to understand academic literacies of IHDSs by 
exploring what is involved in their own experiences of meaning making and 
engaging in the library learning environments. Understanding IHDSs academic 
literacies and practices is fundamental to this framework. Therefore, this 
framework for linking specific instances of IHDSs literacies to their values and 
interpretations of meaning making, may be bound to their individual preferences, 
their country of origin, their cultural background and use of the library and 
institutional requirements.  
It has been argued from the above discussion that Vygotsky’s sociocultural theory 
as an interpretative framework examines the gaps in the understanding of literacies, 
and the practices and factors or enablers affecting IHDSs’ literacies for institutional 
requirements of meaning making, which thereby addresses the research questions 
of this study. This framework has been designed to look at the issues around 
understanding the literacies, practices of IHDSs’, their perspectives and 
experiences as receivers of literacies, along with library staff participants’ 
perspectives and experiences as providers of the literacy processes to IHDSs’ in 
library learning environments. This is one of the main aims of the study reported in 
this thesis. 
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This study found that the perceptions of library staff and IHDSs regarding 
understanding of academic literacies, the practices and factors influencing their 
understanding and students’ ways of seeking help with academic literacies in 
library learning environments were different and not directly related. For example, 
library staff as providers of library information literacies to international students, 
felt that international students were not approaching them for help; they had no clue 
when orientation sessions were taking place for new international HDR students; 
they noted literacy issues in the library environment and among the difficulties they 
noted were IHDSs learning styles, accent, language difficulties and cultural issues.  
In contrast, IHDSs, as active receivers of literacies in library environments, have 
different views: the library is not marketing their library and information literacy 
services to them enough; they are not aware of liaison librarian services in the host 
country; they have difficulties understanding the New Zealander accent and report 
English language problems as soon as they arrive; they find the academic Western 
style of writing difficult; they have no sense of belonging to the organisation and 
to the library and they are not aware of the academic literacy practices in the host 
country library and organisations. These views are further elaborated in the 
following themes.  
In analysing the data, I am aware that there is an overlapping interrelation among 
these themes. The data presented under each theme can also illustrate and support 
other themes to give insights into IHDSs whole experience of their academic 
literacies in library learning environments. By analysing the shared experiences and 
perceptions of the participants in this study, I was able to answer the research 
questions and identify the factors/barriers these IHDSs faced in coming to a foreign 
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country to study; how and what these IHDSs tried to overcome their difficulties; 
and what their specific process or processes were. 
4.1.1 Background of international higher degree student participants 
This part of the chapter begins with a description of the IHDS participants, 
including their language background. Eight IHDSs participated in this study. The 
IHDSs are non-native speakers of English and enrolled in higher degree programs 
in a variety of disciplines at an academic organisation.  
Table 1. Participants by pseudonym, country of birth gender, age, 
stay in NZ, campus, study, department and language background 
 
To protect the identities of the participants, they are referred to by pseudonyms.  
Table 2 shows the top countries of origin of IHDS participants in the chosen 
university and in this study are India, Vietnam, Philippines, Cambodia and Iran. In 
New Zealand, most international students come from China, India, USA, Malaysia 
and Vietnam (Ministry of Education, 2013c).  
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Meena Iran 
Middle 
Eastern F 
30-
39 3 yrs Nth PhD 
Sport & 
Rec 
Farsi/ 
Persian 
Sita Vietnam 
Vietna
mese F 
20-
30 
1.5 
yrs City PhD Mktg Vietnamese 
Mark Russia 
Vietna
mese M 
30-
39 7 yrs City PhD Mktg Vietnamese 
Babita Philippines Filipino F 
30-
39 2 yrs City PhD 
Cul & 
Society Filipino 
Anita India Hindu F 
40-
49 5 yrs Nth MPhil Ed Hindi 
Ekta Iran Persian F 
20-
30 1 mo. Nth PhD 
Sport & 
Exer Farsi 
Ram Cambodia Khmer M 
30-
39 4 mos Nth PhD Ed Khmer 
Rita India Indian F 
20-
30 3 yrs Nth PhD 
Sport & 
Rec Kannada 
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Table 2. Top countries of higher degree graduate students in this study 
of chosen university 
Country Number of students Number of participants in this study  
Doctoral Masters 
 
India 41 395 2 
Iran  35 5 2 
Vietnam  14 33 2 
Cambodia 1 10 1 
Philippines 4 14 1 
Total  95 457 8 
 
4.1.1.1 English language background of participants  
Some IHDS participants expressed the view that, even after spending some time in 
New Zealand, they were still struggling with their spoken English, the New 
Zealander accent and writing academic English in the host country.  
It is apparent that most of the IHDS participants in this study had studied English 
in school for years, starting in primary, middle or high school. Only two participants 
had begun studying English after completing their undergraduate degrees. For all 
IHDS participants, English is their second language. Sita and Mark spoke 
Vietnamese and Chinese. Interestingly, Anita and Rita who came from India, had 
attended schools where English was the language of instruction. Additionally, 
Mark, Ekta and Meena gained more useful skills such as language, academic 
writing, listening and speaking skills after coming to New Zealand. These 
participants mentioned that their English had improved significantly after coming 
to New Zealand. Meena and Sita, on the other hand, felt that the English they learnt 
was somewhat different from the English spoken in New Zealand, but they did not 
clearly point out what the differences between learning English in their home 
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country and in the host country were. Ekta mentioned that sometimes it was 
difficult for her to understand the local accent, as they “really talk very fast, very 
fast” [emphasis added]. Mark said that, at first, he found “listening to the Kiwi 
accent a bit different”, so, it took him a while to catch up and become accustomed 
to the local accent. Because of this, Mark felt it was difficult to understand the 
lecture material and that he had to read a great deal at home to understand and keep 
up with the lecture material. Mark further echoed that “language barrier” 
[emphasis added] is number one with international students as soon as they arrive 
in New Zealand.  
In this study the data indicated that the majority of the international students 
demonstrated some level of English language skills after a period of stay in the host 
country. Some participants expressed that, even after spending some time in New 
Zealand, they were still struggling with their spoken English, the New Zealander 
accent and writing academic English in the host country. This finding on the 
difficulties of language issues, indicating that international students have major 
difficulties in language issues in library environments confirms the studies of 
several previous researchers (Davidson, 2001; Morrissey & Given, 2006; Zhuo, 
Emanuel, & Jiao, 2007).  
4.1.2 International students’ library learning environments in their home 
countries 
This section presents IHDS participants’ understanding of academic literacies in 
their home countries. My interviews with IHDSs confirm that the majority of 
participants in this study had limited usage of and lack of exposure to library skills 
in their home countries, which agrees with the studies of Hughes (2010); Karim, et. 
al., (2011) and Liu (1995) on access to library resources and services.  
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Many of the IHDS participants mentioned that language and the Kiwi accent are a 
common source of stress for them in library learning environments. This finding 
supports those of Colleen (2011); Hughes (2013); Lee (2011) and Peters (2010). 
To support these students, Hickok (2011) discussed these unique challenges faced 
by international and English as a second language student, then described efforts to 
reach and teach them. Strategies developed by Hickok (2011) are referred to as the 
Three I’s: Inviting, Involving and Interfacing. Inviting consists in going to the 
students by, for example visiting cultural clubs, international office events, and 
English as second language classes, and not waiting for them to come to the library; 
inviting also means making presentations relevant to their interests or home 
country. Involving means adapting experiential instruction. Interfacing refers to 
interacting with students by building on what is already known. 
A considerable number of IHDS participants in this study indicated that they had 
no prior experience with electronic library services in their home countries. As 
research students, they were not aware of the catalogue and library resources. It is 
not that the university is remiss; universities everywhere try to help students to 
succeed. This finding is very similar to Hughes’ (2010), McSwiney, (1995) and 
Karim, et al., (2011) study about international student’s limited exposure to library 
resources in their home countries. Library reserve collections such as high demand 
and course reserve books may be totally unfamiliar to or confusing for those for 
whom these collections exist, primarily as repositories of multiple copies of course 
text books. Such concepts as bibliographic instruction, EndNote workshops, 
BONUS+ and inter-library loans may also be unknown, as are professional 
librarians help and the practice of seeking reference assistance in finding 
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information in the library (Hughes, 2010). For example, Ram explained that the 
library service is totally different in the context of his country, Cambodia  
the library facility in the Cambodia University does not have much facility. 
Many students do not have internet access. Computers are just limited in 
number. The books itself are very old, 20 or 30 or 50 years old.  
Ram came to know about library databases, access to online journals and e-books 
after coming to the host country, although he did his Master’s degree in Japan 
where he acquired significant experience with databases at his former university, 
Nanyang University. Similarly, in Western-focused libraries, access to information 
involves a variety of search engines and interfaces while Ram was not primarily 
exposed to them in his home country. 
Rita commented that 
back at home in India, there is no kind of library system for online 
referencing. Students must be proactive and it is your course. You want to 
make best out of it and use all those services. 
For participants such as Rita and Ram, the reference service is challenging for them 
in the host country. Virtual reference services, either via e-mail or through virtual 
reference software, allows users to connect easily to librarians online. However, 
such services do not seem to be widely used by international students in host 
countries (McClure & Krishnamurthy, 2007; McSwiney, 1995; Song, 2004).  
One, of my study’s findings agrees with Whitmire’s (2003) study, which concludes 
that by “understanding the academic library use of a culturally diverse student body 
and the factors associated with these experiences, academic librarians can provide 
better services that assist undergraduates with their academic integration and 
subsequent retention and academic achievement” (p. 148). This is similar to having 
knowledge about IHDSs backgrounds, where they have come from, whether they 
used the library in their home country and how this knowledge provides additional 
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information to the librarians, who always try to design applications to help the 
students achieve academic success in the host countries. For example, in some 
cultures, even though international students do not understand what the librarian is 
saying, they do not ask questions (McSwiney, 1995; Rempel, et al., 2017). They 
see the librarian as an authority figure and they do not ask questions. They think 
the authority figure is an expert in the relevant subject area and knows everything. 
Further information on cultural background is provided in theme 4.1.5.1.3. 
4.1.3 International students learning experience in the host country 
A range of responses was elicited from all the participants, regarding academic and 
literacies in their home countries. They mentioned that the expectations and 
standards of academic and academic literacies are very different in their home 
countries when compared to host countries. Participants in this study were also 
asked whether they had attended any orientations in the host country upon arrival.  
4.1.3.1 Orientation 
This section explores the orientations of international students to the host country 
learning environments.  
The general finding about orientation is that almost all IHDS participants had not 
received any orientation pack upon arriving in the host country. In addition, they 
felt that their time was wasted looking for information and they were unsure about 
whom to contact and where to go for information. They were not aware of the 
library services and liaison librarian services, which could be beneficial and useful 
for developing their Postgraduate Research proposal PGR2 and PGR9 forms which 
were specific to the chosen organisation in this study. The PGR2 form is submitted 
as a proposal form to conduct doctoral research and the PGR9 is submitted for 
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doctoral candidature approval at the selected academic organisation in New 
Zealand.  
Orientations provide international students with a map to the support services such 
as library skills, practices and critical skills which are essential for them to succeed 
in academia in the host countries. However, the problem with the international 
education sector in general is that international students are often provided with a 
large amount of information and they often feel overwhelmed, especially at the start 
of their study or during their first week of orientation in the host organisations 
(Burns, 1991; Hughes, 2010, 2013; University of Queensland, 2011/2012).  
The IHDS participants in this study missed the university and library orientations 
due to communication issues saying they did not know about them or did not 
receive information about the orientations on time; their friends helped them to 
learn how to access the library and showed them all the facilities. This can be 
understood in the context of the sociocultural theory of Vygotsky (1978). Vygotsky 
argued that learning is based on social relationships (Vygotsky, 1978). He proposed 
that learning is collaborative and that everyone can be both a teacher and a learner 
(Vygotsky, 1978). International students’ pathways or trajectories towards 
becoming literate are significantly shaped by the social interactions and 
opportunities that they have, as literacy learning derives from social life and 
interactions with peers in the learning environments. These sociocultural 
perspectives state that individuals develop academic literacies via social interaction 
in a library context, where literacy skills are considered of value. In such contexts, 
librarians help international students to learn co-constructed knowledge within their 
zone of proximal development, using techniques that assist performance, such as 
scaffolding. This affects their social co-construction of knowledge, by which IHDS 
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internalise, appropriate, transmit or transform in formal and informal learning 
settings in the host countries. Therefore, orientations play a major role for IHDSs 
to get to know the environment in the organisation and whom to ask for help when 
they need to succeed in the academic environment in the host country. 
Anita said there was 
NO orientation. Not aware of any services, nothing, nothing at all. Did not 
know what a hop card and it was a new word. In the same way, library 
jargon. Do not know where to go, how to go, confusing, buildings are 
confusing, roaming around and wasting time. Even do not know how to 
search, how the system works. It is new to me. I received all this 
overwhelming information in one day [emphasis added] 
Some international students received an email about the orientation five or six 
months after arriving in the host country. Sita and Ram commented that it is too 
late to attend the orientation. Did not attend because already came to know about 
library and other information through friends. 
Rita mentioned:  
when I initially started my PhD, I was not aware of the facilities from the 
library. When attended the doctoral induction programme, which was after 
presenting PGR9, so, that, was then, when got to understand the liaison 
librarian services for the school faculty.  
The term liaison librarian refers to the title of librarians, who liaise with all 
stakeholders of the academic organisation and provides subject or discipline 
specific services to the schools or faculty staff and students.  
4.1.4 Summary of findings for sub-research question 1: What are international 
higher degree students understanding of academic practices in library 
environments? 
The findings outlined in section 4.1demonstrate international students’ limited 
library use prior to their entering the host organisation, which aligns with the studies 
of Hughes (2010) and McSwiney (1995) studies. All eight participants in this study 
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explained that they missed orientation when they first arrived at New Zealand and 
because they had to do their PGR2 and PGR9 proposals, within the first six months 
of their arrival, academic writing was the biggest challenge they had faced. 
International student participants explained that they had little or no experience in 
academic writing in their home countries because of their education system (Lea & 
Street, 2000).  
At the time of the individual interviews with the IHDSs, I explained to the 
participants that we would be discussing their academic practices in library 
environments. A range of responses were elicited from all the participants and they 
mentioned that the understanding of academic practices in library environments 
was very different in their home countries. All participants noted that understanding 
academic practices in library environments was a significant challenge to them for 
their progress in host countries, with challenges including what type of resources 
are available, how to access them and how librarians can help them to achieve their 
success in library and information literacy workshops. 
4.1.4.1 Library access and resources in host countries 
In response to the question inquiring about library access and resources, all eight 
IHDSs initially believed that they must pay for the library services in the host 
country, such as requesting an inter-library loan and so on. Most of the participants 
were impressed by the size of the collection in the host institutions’ library, as it is 
usually a much larger, quiet different to anything they had experienced in their 
home countries. 
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Anita stated that it takes time to learn how to access information, which may be 
from six months to a year and that international students need personal assistance. 
She expressed that 
one of her friend, international student just arrived, his house is very small, 
he wants to use public library because they have little space at home and 
their houses are very small and they can walk to the library, because his 
university library is so far and cannot travel in the night, because of safety 
issues.  
In contrast with using public libraries, Ekta mentioned that she just goes to the 
organisation library to study, as it is peaceful, quiet, with numerous facilities and 
also laptops, computers and printers, all in one place. According to her, it is a good 
place to exchange ideas with other students who are also in the same situation as 
her.  
Ekta is from Iran, but studied her Masters in Malaysia. She came to know about the 
interlibrary loan facility here in the host country. If students require a book or other 
resource, which is not available in the library here, they can ask the librarians to 
arrange for the book and other materials to be delivered from other libraries. Ekta 
further commented that in the host institution, students 
have access to postgraduate rooms in the libraries, which do not have such 
facilities back in Malaysia. There are more online resources here, when 
compared to Malaysia. But, in Malaysia, there could be sometimes, could 
not get the article by using my student id. Must go to the librarians to fill 
out the form, to buy that article for me. Which was not an easy process, it 
would take long time, to process orders and to get that article. Here, the 
university bought many online databases. 
The above findings agree with those of Safahieh’s (2006) study conducted in 
Malaysia, which found that international students have relied heavily on internet 
sources rather than books, yet the usage of electronic resources such as e-journals 
and databases was very low because they are not aware of such services in their 
home countries. Rita expressed that her  
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Afghanistan friend in India was trying to access the library and was asked to 
pay for extra money for library services. Over here, there is no such sort of 
thing.”  
 
Similarly, Ekta mentioned that  
                  they must pay for articles, and even to use some services in their home country  
                  libraries  
 
In the library environment, communication plays a significant role with the 
students, as it helps students to become more aware of what opportunities are 
available in the library. The librarians need to communicate clearly with the 
students what are the services available for them to use in the library learning 
environments. Ram mentioned that in New Zealand 
the library is like in Japan and here more facilities. It is like home, you 
know, the library is like home. The bathroom and the restrooms are very 
clean, comfortable and hygiene. Here have kitchen facilities, where student 
study late or work more and no need to go out to find food. Even microwave 
is provided, where student can warm the food. So, this makes the student 
feel like the library as home and study as long as they want [emphasis 
added]  
Students basically just know how to borrow the books. They cannot have more 
knowledge of facilities, because of very limited facilities in Malaysia. Ram studied 
his undergraduate degree in Malaysia. There, they have access only to outdated 
material, limited services, no database, no online library and no self-checking 
machine to borrow books (which can save students time by not standing in the 
queues).  
Based on interpretative constructivist framework, librarians embody librarianship 
in a student-centric manner; a manner that brings library services and resources to 
the student, regardless of the students’ locale. These services may be achieved 
through various effective routes to meet the needs of the students, such as online 
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videos for library information literacies and academic literacies, podcasts, video 
conferencing with students, chat services either face-to-face or via mobile devices 
or by Skype services.  
In another study, the Scottish Funding Council (2006) found that the prevailing 
educational culture encourages learning through activity, reflection and 
conversation. These changes in higher education have impacted on library services, 
such as the demand for academic literacies, where members of the academic 
community access information in a variety of formats and make use of a range of 
learning environments (Antell & Engel, 2006).  
In contrast to Ekta’s experience, Rita described her experience in India: 
the librarians back in India are very helpful and it does not really matter 
which country you have come from. What librarians in host countries 
should bear in mind is that international students, particularly those coming 
from South Asia, such as India have a completely different educational 
system, and they may not be aware that so many resources and facilities 
are available, like academic literacy, referencing and EndNote software.  
Rita further described that  
one-on-one reference consultations allow librarians to pair search strategy 
modelling opportunities with international students. They might never have 
been taught in their home country about referencing, EndNote and so on.  
When students asks for assistance, exploring such types of questions together with 
the librarian in a one-on-one research consultation allows IHDSs to consider other 
sources of authority and that authority may sometimes be situational in learning 
context. 
4.1.4.1.1 Information literacy (IL)  
Most of the IHDS participants in this study referred to library information literacy 
in one form or another as part of the understanding of academic literacies in the 
library environment. My study findings are in agreement with Nymboga (2004) and 
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Maheshwarappa and Tadasad (1999), whose studies showed that the majority of 
international students lack knowledge about literacies in their home countries. This 
view is also supported by my study findings that most IHDS participants, after 
coming to New Zealand to complete their higher degree studies, initially faced 
problems in obtaining literacies in the host country. This is due to they have not 
obtained knowledge about academic literacies in their home countries. 
The findings of this study support the need for librarians to consider providing 
information literacy instruction to international students. Information literacy is 
considered as one of the academic literacies IHDSs need to have in the library 
learning environment for their academic success in the host country (Head & 
Wihbey, 2014). IHDSs’ are required to know and be able to apply analytical and 
evaluative skills and information literacy education is essential; it enables them to 
become aware of what they have learnt and provides a means for reflection on their 
knowledge and the learning process they need in the host country. 
Vygotsky (1978) argues that learning appears twice: first on the social level and 
later on the individual level; first between people and then inside people. Though 
Vygotsky’s research was derived from working with and observing children, the 
idea of outside and inside, the social and cognitive processes, remains valid in adult 
learning. Without social and cultural interaction, the meaning of context and 
content would not exist. In the library literacy environment, librarians and IHDSs 
interact with learning tools and with other members in group activities, they express 
and conceptualise their viewpoints and also listen to others in the group in order to 
solve their problems, to complete their literacies or to generate new ideas 
(Vygotsky, 1978).  
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According to sociocultural theory, learning is enhanced when knowledge is shaped 
by the activities and perspectives of the IHDSs group. IHDSs who are more 
academically capable students will have an opportunity to assist those who are less 
capable in learning situations. In literacy learning situations, the librarian becomes 
the facilitator, whose responsibility is to create an environment to foster 
collaborative learning. Both librarians and IHDSs are participants in this learning 
process, where a sense of community must be created and knowledge is considered 
to be located within the community rather than the individual itself. 
Gross and Latham (2007) suggested that students may benefit from working 
collaboratively on assignments to improve their information literacy skills. This is 
in line with the notion of zone of proximal development which is part of Vygotsky’s 
theory of social constructivism. Sita and Rita commented that 
some library workshops should be organised only for groups of PhD 
international students would be beneficial. Sometimes, it is okay with other 
Kiwis. But, for the first time when arrive here, international students [We] 
would like to go with friends, such as introduction to the library. We can 
go but, we like groups, for example, separate library information literacy 
workshops only to Vietnamese/Asian group and prefer some advanced 
workshops about [specific] subjects. 
Further to the above Rita recommended that maybe it would be good if workshops 
could be conducted solely for IHDSs, perhaps one or two sessions per year, as 
international PhD students might enrol at any time throughout the year. Meena 
mentioned that “by the time [the] library advertised those workshops, I passed all 
those and it did not catch my eye” [emphasis added]. Another interviewee, Sita, 
echoed that the NVivo workshops are quite basic and that she wanted more in-depth 
workshops.  
According to Sita, while some literacy workshops are not particularly useful or 
helpful, they do give students a chance to meet other people. For example, Sita is 
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interested in writing workshops on how to write properly for journals or other forms 
of academic writing. She pointed out that “time management and ethics workshops 
are a waste of time and moreover they are arranged at the City Campus.” Organisers 
must advertise which literacy workshops are good for undergraduates or for 
postgraduates. They need to provide a review of what they are going to offer in the 
workshops, so that IHDSs can decide whether those literacy workshops are relevant 
to them. In fact, Ekta, who studied at North Campus, mentioned that she had to pay 
for the shuttle buses and  
going to City Campus and coming [back] - two rides – [is] $5, it is cost and 
time. 15 to 20 minutes’ journey from here to there, sometimes, you must 
wait for the bus, which takes [time] and [I] will lose one or one and half 
hour just for travelling. 
Further to the above Ekta described that there should be literacy workshops for 
Microsoft Office software use, for advanced use of Word, Excel and Power point, 
because IHDSs need to present their research to other researchers and groups. 
Sometimes, learning more about this software would help the students learn about 
data presentation. To assist students in analysing the data, there must be some 
workshops on SPSS and NVivo. Perhaps librarians in collaboration with learning 
advisors and other stake holders in the organisation should just continue to deliver 
those workshops, as they are very important, especially for postgraduate students. 
The most important ones are the academic writing workshops and those on public 
speaking and presenting in front of an audience. Those are important academic 
skills that each postgraduate student should learn; in fact, it often happens that 
IHDSs have very good ideas, but they have difficulty in articulating these ideas and 
presenting their research in front of an audience. IHDSs should have the confidence 
to present and so they would benefit from workshops on how to attain such skills 
in presenting in front of supervisors and other students. 
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Both Anita and Rita had not attended any workshops back at home. There were no 
literacy workshops and they did not even know whether there were any organised 
by their university in their home country. Only after coming to New Zealand were 
they able to attend such workshops. In contrast to the above, of the three 
participants, Ram, attended literacy workshops when he was in Japan, about how 
to use the databases, how to search for books, how to use journal websites and 
access them. Librarians also provide database and catalogue search techniques that 
might help international students achieve and perform well. This type of learning 
helps international students to write in a conventional academic style and be wary 
of plagiarism.  
4.1.5 Summary of findings for sub-research question 2: What factors or enablers 
influence international high degree students’ understanding of academic literacies 
at university libraries? 
It is likely that international student populations will continue to grow in New 
Zealand and library staff who are responsible for teaching literacy to international 
students face some unique challenges. The literature review indicates that there has 
not been a great deal of original research on IHDSs academic literacies in the New 
Zealand academic library context. All eight IHDSs participants in this study 
mentioned that they were not aware of the literacy workshops and of the liaison 
librarian services at their host academic organisation. This may be due to not 
receiving information about these workshops in time, as soon as they arrived in the 
host country. Some students would like workshops to be conducted specifically for 
IHDSs, as they are afraid of losing face during literacy workshops if they want to 
interact with authority figures or librarians in the learning environments (Baroutian, 
& Kensington-Miller, 2016; Peters, 2010). Some IHDSs consider their English 
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fluency to be below that of the native speakers of the host country. They go to the 
library to use the space and its technological facilities, such as online resources, 
computers and the internet. They also choose to study in the library as their houses 
and accommodation are relatively small and might not be comfortable places in 
which to study. 
Many interview questions were posed to the participants related to academic 
practices with the goal of exploring how IHDSs participants learn about the concept 
of academic literacies, how they think about it and how it affected them during their 
academic progress in the host countries. In the following section, I have listed some 
of the factors or enablers which are relevant to the study below.  
4.1.5.1 Academic integrity 
A range of responses were elicited from all the international student participants 
and they mentioned that the expectations and standards of academic integrity are 
very different in their home countries when compared to host countries. All 
international student participants noted that plagiarism was simply not a big issue 
for academic progress in their home countries. Some of them had not even heard 
the term “academic integrity” at home.  
One of the participant, Sita, worked as an academic for a university in Taiwan, so 
that is the reason why she had knowledge about academic integrity before arriving 
in her host country. Sita mentioned: 
I know about academic integrity through my professors and supervisors 
from Taiwan, and I’m aware about academic integrity and for students 
there are no workshops as such in Vietnam.  
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Another participant, Meena from Iran, mentioned that she knew what plagiarism is, 
whereas Ekta mentioned that she did not know the term “academic integrity”. 
However, she did have some knowledge about plagiarism. 
In contrast to both Meena and Ekta, another participant, Anita, had never heard 
about plagiarism during her studies back in her country, India. Even though Rita 
was also from India, she had heard about plagiarism. In contrast to Anita, Rita 
explained that she had heard about plagiarism back in India, but did not think it was 
emphasised a lot in the home country. She thought that there are very few 
universities in India will make sure, and maintain plagiarism as such, but, mostly 
students just think, that plagiarism is an added burden to them.  
Further to the above, Rita expressed that she knew the APA format and was taught 
about referencing. However, she had never used the referencing software EndNote 
back at home. She came to know about the software here, learning that such a thing 
called referencing software exists. Her knowledge about academic integrity is 
basically acknowledging another person’s or another academic’s work if quotes or 
refers to it, directly or indirectly, in one’s work; but she had not heard the term 
academic integrity before. Ram echoed that  
 I did not remember in detail. I call it as ‘intellectual property’ and they 
may call it as ‘plagiarism’. I did not know that it is called as ‘academic 
integrity’. It is very important issue for my study PhD program in the host 
country. 
Libraries and librarians should take some sort of initiative when considering how 
to help these IHDSs. The findings emphasised that there is a big knowledge gap 
regarding how to improve international students’ academic integrity and literacies 
in their first year of transition at their host universities. To solve this problem, 
intervention by librarians in the early phases of a IHDSs academic life in the host 
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country may be effective. For this to happen, libraries and librarians must provide 
information on academic integrity issues such as plagiarism and copying, as a series 
of modules both online and also face-to-face workshops. These modules could be 
interactive and explain in practical terms how to avoid plagiarism, cheating and 
other academic integrity violations. Workshops on academic writing specifically 
for international students in Western tertiary learning environments would also be 
beneficial. 
4.1.5.1.1 Language and accent  
A range of responses were elicited from all the international student participants 
and they mentioned that language and accent are very different in the host country 
when compared to their home countries. Most of IHDSs participants mentioned 
that they had problems with English language issues as soon as they arrived in the 
host country.  
In this study most of the IHDS participants stated that they had difficulties with 
academic language and felt stressed during their interactions with librarians and 
academics as soon as they entered in the host country. These findings coincide with 
Safahieh’s (2006) study. His study found that the main barriers are language related 
and that international students were unwilling to approach help desks and 
professional librarians; moreover, he pointed out their newness to the organisation 
and academic library. For this reason, international students do not want to be 
embarrassed in front of others and the New Zealand accent is one of the major 
barriers in understanding communication and pronunciation. Even though 
international students’ English language skills are good enough to get them 
admitted to the host organisations to embark on to their further higher degree study, 
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obstacles with language, including accent, remain a significant barrier. In line with 
this, Hughes (2005, p. 173) found language to be a significant issue for international 
students. Perhaps not surprisingly, given that 11 of the 12 participants in her study 
are second-language English speakers, the most frequently reported difficulties are 
of a linguistic nature. Of these, discipline-specific and information science jargon 
and “academic English” caused the greatest concern. Another study similarly found 
that language issues are at the core of the intersection of information literacy and 
writing for international students (Bordonaro, 2008).  
This study found that most IHDSs require further academic English language 
development in their studies to get good academic record at the host organisation, 
even though they had high IELTS test scores to get into the host organisation to do 
further higher degree studies. This finding agrees with McSwiney (1995) and Wang 
(2006) in that international students’ accent and use of different communication 
styles and expressions interfered with their socialisation in the new environments 
in the host countries. To identify international students’ language problems, Sawir 
(2005) argued that librarians need to understand the reasons underpinning the 
students’ difficulties and their prior learning experiences in some Asian countries. 
Her study, however, argued that if international students undertake a bridging 
program, once they are enrolled in their main courses and interact with their 
disciplinary practices, the challenges they encounter appear to be more complex, 
variable and go beyond the aspects of language difficulty. 
Sociocultural theory is situated in Vygotsky’s model of thought and language in 
which individual and private use of language emerges from its social and public 
use through scaffolding and the zone of proximal development. This view is 
relevant for the context of this study, which includes the understanding of IHDSs 
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as newcomers to the host country who might be embarking on their first research 
project and who are able to confront different ideas about literacies and developing 
language through social interactions. These may change as the international 
students engage more in their academic journey in the host country. As a result, 
their former interpretations of academic literacies may be contradicted and 
challenged.  
Sita, from Taiwan, explained that in her country they have subject librarians and 
they speak Chinese. Although she spoke Vietnamese and English, her Chinese was 
quite poor, so she felt very uncomfortable and rarely communicated with them. Sita 
mentioned that  
the university have some persons who speak English and use students for 
workforce. The students are not good with English, because the university 
hire a lot of part time students and it is hard to communicate with them.  
Further to the above, Ekta mentioned that 
here the people are more friendly and they are more welcoming and more 
knowledgeable. There is no liaison librarian one-on-one session help in 
Malaysia and only few librarians are available. If students face any 
problems, they must seek advice and most of the time, the library staff 
would not help. Students must sort it for ourselves. The good thing is they 
have the workshops and [we] students could find answers to most of our 
questions [emphasis added].  
Further to the above statement, Sita commented that sometimes, she was afraid 
because she  
did not understand a paper and that could lead to something bad. Maybe 
they say this, but I understand in a different way. Because English is not 
my first language. If I think in a separate way and then conduct the research 
in a different way. That would be wrong, and I am always afraid of that. 
As a second language learner, Meena knew how to write in English, before 
knowing how to speak the language. Meena mentioned that  
sometimes [she is] more comfortable in writing, than speaking. While 
writing, can see, if you miss something, can fix it. When you are speaking, 
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it will just pass. …it is like shame. It is always something that cannot make 
changes. It is so good to have a chance to write.  
Sita expressed that she participated in an academic English workshop at her host 
University. She asked her supervisor for help with English language support and 
was advised to attend an academic English language course for one year at the host 
university, while doing her PhD.  
Another participant, Anita said that the country language is always different from 
academic writing. Because English was not her first language, having to speak and 
talk in a different language and learning grammar was traumatic for her. Anita 
mentioned that 
Hindi is [my] first language, but if someone asks me about the grammar, I 
think it is language and language is always difficult, grammar is always 
difficult even for the native people [emphasis added].  
Further to this, Anita suggested that  
international higher degree students might be encouraged to attend 
workshops in groups because they have different queries.  
In contrast to this, another interviewee, Ekta, mentioned that she did not “have any 
issues regarding her cultural background and English language”.  
One of the interviewees, Rita, pointed out that  
English is not my mother tongue. One of the advantages of being in India 
is that English is an essential part of the curriculum. Children must learn 
English right from the time they have to speak. There is an always an option 
for students to study either in the Mother tongue language or through 
English medium. But, many parents they prefer for their child to be sent to 
English medium. In fact, Indians are blessed to speak in multi-languages, 
and converse in different ways. Language itself is a gateway to different 
culture. [emphasis added] 
In response to accent, Meena commented that sometimes, accent is so tricky and 
that she was not used to hearing those accents for the first few months when she 
came here. Further to this, Meena stated that she now understands some Kiwi 
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colleagues’ strong accent but when she first arrived she had a problem in picking 
up those words: 
the accent was so different, it is all new, I was thinking what she is talking 
about? It was so stressful. It is good to have a writing option. Accent counts 
a lot. Every country got their own accent. If English is their first or second 
language of a person and it also depends from where the person is coming 
from. 
Another participant, Anita echoed that the  
Māori accent, the Kiwi accent and the European people have different 
accent. When you talk to Indian [people], they have accent but their 
pronunciation is very clear, and you can understand their pronunciation. 
But, the accent here in the host country, some people just mumble their 
words.  
This study’s findings about language and accent difficulties agree with the previous 
research of Davidson (2001), who argued that despite faculty expertise in subject 
area knowledge, some IHDSs lack research instruction skills and doctoral students 
are not learning sophisticated formal research and information-seeking techniques 
in their research study process. Part of the reason for this can be that initially they 
lack sufficient English language skills and are unable to understand the New 
Zealand accent as soon as they arrive in the host country. This has been identified 
initially as a major barrier to academic adjustment for IHDSs in the host country.  
4.1.5.1.2 Academic writing of international students 
This section sets out to discuss international students’ academic writing and their 
awareness of needs related to this area. International students had different views 
on their needs and issues concerning the content of their academic writing. 
International student participants in this study explained that they had little 
experience with academic writing during their master’s programs in their home 
countries. Learning to write in an academic style, using an appropriate scholarly 
voice and the length of time required to write the doctoral research proposal Post 
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Graduate Research form 9 (PGR9) were all common difficulties which 
international student’s experienced in their scholarship at the host organisation. The 
above finding is in agreement with the studies of Arkoudis and Tran (2010), Bretag 
(2016), Hughes (2013), Mohanty (2016), Rafi and Lewis (2013), Singh and Satija 
(2007) and Tran (2013, 2013a).  
Students often struggle to unpack the organisational requirements and the various 
demands within their discipline (Lea & Street, 2000; Ridley, 2004). In this study, 
almost all international student participants mentioned that they faced writing 
difficulties as soon as they arrived. IHDSs faced challenges in writing the PGR2 
and PGR9 research proposals and to keep up to the New Zealand academic standard 
style. International students are anxious about how they might misinterpret what 
critical thinking meant and feel anxious about how to apply this approach into their 
practice of academic writing. This view seemed to be consistent among 
international student participants. Ekta, recommended that library staff should 
provide more workshops for writing styles and for academic writing.  
For IHDSs academic writing proved to be a challenging factor due to lack of 
experience in their home countries, unfamiliarity with reference management and 
other conventional reference styles.  
Sita explained that English was not her first language and said that many times she 
felt that she could not write as well as other native English speakers. She felt like 
she was “so stupid.”  
Rita commented, that, mainly as a humanities student, the way she wrote followed 
what she was taught back in the home country. As an English optional student, 
where she has chosen English language as the main language to study, she was 
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being taught to write more and more. Further to this, Rita expressed that she is 
having other difficulties such as giving presentations, and preparing power-point 
slides to present in front of the other research students and to supervisors. This 
finding correlate with Tran’s (2007) argument that culturally situated ways of 
writing may affect international students’ writing.  
Rita commented that 
the more flowery you write, the more marks you get. This is what we 
[students] was taught back in masters about academic writing. After I came 
here, I learnt to write crisp and clear, scientifically to the point from 
supervisors.  
Rita’s cultural background clearly shows how the academic writing style she has 
learnt in her home country is affecting her academic writing in the host country. 
Rita needs to write clearly, as her supervisor asked her to do in the host country, 
and in a discipline-specific way. Meena stated that 
my supervisor advised me to attend all those workshops for speaking and 
writing and how to manage time for academic writing and understand 
academic literacies in the host country.  
Academics may not often make explicit what they are expecting international 
students to write in their thesis, dissertations or research reports. There may be no 
concrete criteria for student writing in a particular discipline, every discipline has 
its own style of academic writing. IHDSs struggle to understand what exactly is 
implied by their academic supervisors through feedback. This may cause 
difficulties for novices and international students, particularly those who are not 
familiar with the wider social and cultural practices of the discipline or their 
organisations (Tran, 2007; Kamler & Thompson, 2008). Therefore, there is a need 
for librarians to understand more about international student practices in 
responding to the disciplinary requirements of critical thinking and writing. It is 
important for librarians along with academics to not only communicate more 
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explicitly their expectations to international students but also to seek ways to teach 
international students how to demonstrate disciplinary skills in their academic 
writing practice. 
4.1.5.1.3 Cultural background 
Many IHDS participants in this study mentioned that cultural background plays an 
important role in their academic lives and in understanding academic literacies in 
the library learning environments. They prefer face-to-face interaction and believe 
that it is very important. For example, many IHDS participants mentioned that if 
they can choose between technology and personal interaction they prefer the 
personal individual touch. Some IHDS participants believe that the connection is 
not there between librarians and students or in between students themselves or in 
between the administrators and the students or in between students and academics 
and that because of technology there is no personal individualised touch. Many 
IHDS participants believe that technology cannot take over; it can help, but it 
cannot replace human connections. Brigid Ballard and John Clanchy published 
their observations in relation to international students in Australia in 1991 and 
updated them in 1997 in their publication Teaching international students (Ballard 
& Clanchy, 1997 as cited in McSwiney, 2003). Diverse approaches to teaching and 
learning and differences in the educational backgrounds of students influence the 
interaction that takes place between students and across the library. Ballard and 
Clanchy explained the influence of cultural attitudes to knowledge on teaching and 
learning strategies in their learning continuum representations (Ballard & Clanchy, 
1997 as cited in McSwiney, 2003). 
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The expressions of an individual’s culture may facilitate or impede the achievement 
of the development goals the organisation set for students. A strong cultural 
organisation and participation should play a key role in preventing conflict by 
promoting dialogue and a diversity of cultural expressions between the librarians 
and IHDSs or between students in the library learning environments. Mark referred 
to this as “not really something like cultural shock, it is more like a cultural eye 
opening”. Anita echoed that “Welcoming should be there. Then it will be easy to 
assimilate in New Zealand environments.”  
Further to the above, Sita mentioned that  
at first felt I was afraid that my English is not good, and I was a foreigner. 
So, I do not belong to this country, New Zealand or to host university. … 
Sometimes, I felt, even though I attended the literacy workshops and in the 
workshops, there are lots of Kiwis. There are Asian people, who followed 
the instructions, and never asked any questions. The accent is quite difficult 
to understand. They speak so fast and did not know what they are talking. 
They keep talking and keep talking that I could not get it and was lost. 
Communication is a very key role and because of my cultural background, 
I do not say things like here and ask questions. [emphasis added] 
Surprisingly, Sita expressed that  
I cannot have appointments with liaison librarian, because of my cultural 
background. If I do that, I will be ‘bordered as such a person’[emphasis 
added]. So, my cultural background is inhibiting to make appointments 
with liaison librarian services. 
Sita implied that “her cultural background plays a major role in her academic life 
in the host country”. Sita showed her desire not to go and seek help from librarians. 
For example, Sita knows that librarians will be pleased if she seeks help from them. 
However, she is not using the services of liaison librarians due to her cultural 
background, which possibly influenced how she constructed her identity in the new 
host country. Sita’s experience in the above specific instance indicated that 
international students’ personal voices about specific ways of learning need to be 
considered more as part of the university’s agenda to develop inclusive practices 
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for these international students. Sita is worried and uncertain about not only 
whether her personal experience would be acceptable but also whether it appeared 
to be bordered as such a person (which means below academic standard [emphasis 
added] in the eyes of her Vietnamese student group). Sita’s circumstances also 
revealed that the power and authority she could be allowed to exercise within the 
institutional practice is quite restricted. Even though there are many higher degree 
students from Vietnam, this might be one of the reasons why, not many Vietnamese 
international students come to the library and approach the liaison librarians for in-
depth one-on-one help for their research queries and academic literacies. 
In the library environment, if librarians bond with the international students their 
education could be facilitated, even students’ personal lives could benefit from this 
as they would be able to trust someone in the library sufficiently to be able express 
themselves. This is clearly explained by Vygotsky’s sociocultural theory of human 
learning, which describes learning as a social process. This finding relates to 
Vygotsky’s theoretical framework in that social interaction plays a fundamental 
role for IHDSs in library environments in the development of cognition in 
understanding literacies. Therefore, in line with Vygotsky’s theory (1978), it is 
shown that social learning precedes development and it depends on the cultural 
background of the IHDS’s. In this regard, Anita commented that 
 it is different from India, because the Indian library system is different 
from New Zealand. So, when you enter a new culture, you should adapt to 
so many things, you are not familiar to them.  
Further to the above, Anita complained:  
can’t the staff, the professors, academics, professionals, whatever are there, 
can’t they be wrong in guiding the students’ academic literacies. Who is 
there to listen for against them? There is no one who listens against them. 
… If students get one reliable person, all the barriers just get vanished. 
Even though the process is delayed in getting literacy help, it is okay.  
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Anita felt that she has not received proper guidance from her academics in 
acquiring and understanding academic literacies in the host country. She felt that 
there is no one to listen to her grievances against academics.  
Communication among the students and between the university and the students is 
not strong. In addition to literacy workshops, it would be good to have a gathering 
for international students, and it might be helpful to find ways to gather IHDSs 
together. For example, it might be helpful to arrange some kind of event to provide 
the situation or platform for them where they can talk about many different topics, 
including living and studying in New Zealand and in specific host organisations, 
sharing their research, their problems and their ideas. 
Participants in the study such as Anita, Meena and Ekta are of a strong opinion that 
having literacy workshops especially for IHDSs to share, discuss their ideas and 
problems facing in host country, plays a vital role in their lives in the host countries. 
Rita explained that  
more than the cultural background, it is the way the education system back 
at home country is. Maybe not proactive as we should go and ask for help 
as students needed in the host country.  
Further to the above comments, Rita ventured:  
maybe we are just shy and become hesitant and shut up. Maybe after certain 
age have become shy, do not want to go to library any more.  
Many of Rita’s classmates in India hardly went to the library. They may not even 
know where the library is, how to access resources, where their discipline section 
is. Another major issue is the question of why there is a need to go to the library, if 
students are getting the printed materials and their written notes from senior 
students. If someone lends them the reference material or notes, students do not 
have to know what the core text book is and whether it is available in the library. 
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The student notes or texts, whatever is written in students’ note books, help student 
scrape through their exams in the home country. Rita felt that this is the mentality 
for many students in India.  
On this point, Rita commented that 
students’ do not access the library system as much as they should because 
of this notes system. Since the education system in India does not have any 
assignments, students are not familiar with using software like Turnitin to 
check for plagiarism. Most students just cut, copy and paste whatever from 
the text book or from the internet in their assignment and submit.  
Rita further added that  
there should be a lot of evolution. Education should be up to international 
standards in India. However, for most of the universities in India, students 
do not know the importance and practicality of their studies. Students 
should think outside of the box.  
Most of the IHDS participants are from Asian countries or India (though India is a 
part of Asia, in New Zealand some New Zealanders do not treat India as an Asian 
country, they treat India as a separate country) where the education system and 
assessments are completely different from New Zealand. Many IHDS participants 
are from collectivist, rather than individualist countries (Hofstede, 2001). Students 
from individualistic cultures are more likely to have an independent view of 
themselves depending on their personal characteristics (Hofstede, 2001). By 
contrast, students from collectivistic cultures are more likely to have an 
interdependent view of themselves. As a result, these students always try to connect 
to others in the group in terms of their relationships with in the group (Hofstede, 
2001). Researchers such as Hofstede (2001) found that Western cultures tend to be 
more individualistic while East Asian cultures tend to be more collectivistic 
(Hofstede, 2001). However, it is important for librarians, academics, learning 
advisors and administrators to remember that many factors/barriers can influence 
the individualism and collectivism of IHDSs. 
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The finding in this study, that international students quite often seek their peers’ or 
friends’ help before seeking help from librarians, is in line with the study of Liu 
(1995). Though Liu’s study was conducted in 1995, its findings are still relevant 
today. According to Liu (1995), information-seeking is often culturally based. Liu 
(1995) in his study points out that in many ethnic communities including Chinese, 
Japanese, Korean and Latino groups, gatekeepers play a significant role in this 
process, providing links between their communities and the appropriate 
information resources. In fact, many international students, particularly from 
Vietnam, India and Iran consider it more appropriate to seek assistance from 
intermediaries within their ethnic group or from friends or peers than to ask for 
assistance from outsiders such as librarians. When they learn about librarians and 
the use of the library in the host country, IHDSs come to know that instructional 
librarians and liaison librarians are authority or power figures who can help them 
develop their literacies in the host countries. 
4.1.5.2 Summary of factors influencing academic literacies according to 
international higher degree students  
My findings provide clear information about how IHDSs initially struggle with 
academic literacy processes in host countries. These findings provide useful 
information to those who are involved with IHDSs’ academic progress, such as 
academic librarians, learning support staff, academics, and administrators and so 
on. My research provides some insights into what has been effectively 
communicated and scaffolded with international students during their orientation 
sessions and in academic literacies and library information literacy workshops. 
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Some student participants mentioned that they heard about the term ‘academic 
integrity’ but they did not provide a clear definition of it. For many international 
student participants, I read the definition and explained what ‘academic integrity’ 
is during the interview process. More than half of the participants learned about 
academic literacies after arriving in New Zealand. The remainder came to know 
about academic literacies either from their home countries or from where they 
studied their master’s program. Many of the international student participants 
believed they should have been advised about academic literacies such as 
plagiarism, academic integrity and literacy workshops as soon as they first arrived 
in the host country to do their masters or doctoral studies. 
Many enablers were identified the things that are present in the services such as: 
offering advice and suggestions, and following up such as offering an invitation to 
return, or asking if the question was answered; being attentive to their needs; 
showing patience and empathy. Many enablers were identified the things that are 
lacking in services such as: welcoming by librarians during orientations; difficulties 
in approaching some librarians; some students are not seen as trustworthy by some 
academics; lack of response and maintaining of bond by librarians; apparent lack 
of  awareness of language and cultural barriers by librarians; proper explaining and 
instructing; difficulties in avoiding library jargon at all times by some librarians; 
difficulties in demonstrating sound listening skills; difficulties in paying attention 
to nonverbal communication; failure to make referrals if necessary; difficulties in 
repeating and rephrasing and not challenging the students; and speaking clearly 
with simple language. 
This study highlighted the difficulties faced by IHDSs such as different learning 
styles, cultural barriers, Western academic writing, literacies, accent and language 
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problems (Abasi & Graves, 2008; Hughes, 2010; Montiel-Overall, 2009; Wong, 
2004). A relationship or bond should be formed between the student and the 
librarian, so that students will return to the library staff again for help. Below, the 
views of librarians on the above themes will be presented in section B. 
4.2 Section B: Library staff participants’ views on international 
students’ academic literacies 
4.2.1 Introduction 
This section presents library staff members’ perspectives and experiences of IHDSs 
academic literacies in library environments, in the context of Vygotsky 
sociocultural interpretative framework. Eight library staff from an academic multi-
campus organisation participated in this study. All the library staff participants are 
speakers of English as a first or second language. I hoped the library staff 
participants viewed this as an opportunity to express and share their views and 
potentially make a difference to international students’ academic literacies in 
library learning environments. This optimistic view appears to have been justified 
by their thoughtful responses. Experienced library staff participants were selected 
to provide an informed overview of the key issues, which are the important 
elements in this study. 
The library staff participants in this study are mainly New Zealand Europeans, New 
Zealand indigenous (Māori), Fijian and Indian. Appendix E shows the pseudonyms, 
the campus at which the librarians are working, length of the service and roles of 
the participants. 
In this section library staff participant findings are organised according to the 
research questions. The interview questions for library staff participants were 
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different from those used in the IHDS interviews. Within each research question, 
results are organised by themes and sub-themes related to the library staff 
participants’ interview questions:  
 Theme 1 Orientation (section 4.2.2) 
 Theme 2 Library jargon (4.2.3) 
 Theme 3 Library anxiety (4.2.4) 
Sub-research question 1: What are international higher degree students’ 
understandings of academic practices in library environments?  
 Theme 1 Use of library and resources (4.2.5.1) 
 Theme 2 Learning in the information literacy workshops 
(4.2.5.2) 
Sub-research question 2: What factors influence international higher degree 
students’ understandings of academic literacies in library environments? 
 Theme 1 Academic literacies/integrity (4.2.6.1) 
 Theme 2 Cultural background (4.2.6.2) 
 Theme 3 Communication (4.2.6.3) 
o Sub-Theme 3.1 Language, Accent and Pronunciation 
(4.2.6.3.1)  
The structure for the themes for library staff participants does not exactly mirror 
IHDSs’ themes in section A. 
4.2.2 Orientation  
A range of responses were elicited from all the library staff participants and they 
are interpreted according to their perceptions and experiences. As this is a case 
study with interpretative framework, verbal and nonverbal forms of 
communications are included, as well as prior aspects that affect communication, 
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such as the presuppositions and pre-understandings of experiences and perspectives 
of library staff participants.  
In response to the question inquiring about orientation, all the library staff 
participants in the present study believed that orientation is very important to 
IHDSs and that librarians ought to be involved in that process at the beginning of 
IHDSs academic journey in the host countries. However, most of the library staff 
participants mentioned that information regarding orientations was not given to 
them. All library staff participants noted that marketing the services was a 
significant issue; some of them did not even know the orientation dates for IHDSs. 
Somewhere in the organisation the administration will send a welcome and the 
postgraduate handbook to IHDSs. Usually library staff only hear afterwards about 
the postgraduate orientation; they are not informed and not invited to these 
workshops. Most of the library staff participants mentioned that IHDSs need 
orientation and organisations should market the available services and resources to 
IHDSs. 
Similarly, academics in the IHDSs specific subject discipline should refer 
international students to subject specific librarians at the beginning of their study 
for their research support. Further, IHDSs should have at least one or two sessions 
on academic integrity within their induction programme as part of the service for 
international students. One of the library staff participants, Swetha, confirmed that   
We are not getting librarian names across. The people who organise 
orientations to international students do not understand how important the 
library is for IHDSs in the host country. 
Furthermore, librarians are more approachable and try to help international students 
by being friendlier with them. Most of the time, a smile on the face helps, and takes 
 113 
down the barrier at the library help desk. In this context, Lalita commented about 
her student experiences when she was doing her studies in a Western university:  
Along with international students, even some domestic students are so 
scared to approach the desk and they are very terrified. If domestic students 
are feeling in that way, it is no wonder that international students feel 
frightened in the new library environments. They all have library anxiety. 
[emphasis added] 
Lalita commented that what she really wants is librarians standing up there to greet 
whoever is coming to the library, which according to her, would really break the 
ice.  
Lalita, especially after working at a university library, came to know how the 
services are provided to students. Librarians seek to make changes to their practices 
and provide the services, in ways which depend on what the students are asking for 
and what prior experiences they have had with the library in their home countries 
or with literacy workshops. Therefore, keeping the services consistent in providing 
services across the groups and adjusting to the needs of the students in providing 
the literacies to the diverse groups of IHDSs is essential. Some of the IHDSs are 
very good with computers and they think they are very knowledgeable in accessing 
the library materials. Yet, these same students are those who are getting behind in 
accessing the library resources and developing academic literacies, and it is very 
important that they should be informed about literacies at the beginning of their 
study in the host country.  
4.2.3 Library jargon  
Jargon is a specialised language for a specific profession. A range of responses was 
elicited from all the library staff participants regarding international students 
understanding of library jargon and whether they use it with international students 
during their interactions with them.  
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Most of the library staff participants mentioned that library jargon is a barrier to 
international students’ use of the library. Library staff mentioned that, as soon as 
they arrive in host country, many international students are afraid of coming to the 
library because of the fear of coming across library jargon, which they might not 
be used to (Liestman & Wu, 1990).  
In this regard, Swetha commented that  
library jargon is useless. [We should] explain what truncation is and 
widening the word, use the common words instead of slang or 
colloquialism. What do students know about library jargon and all those 
search strings, truncation symbols, phrase searching and key word 
searching?  
Sam also argued that librarians should avoid using library jargon. The problem is 
that it is easy for many librarians to forget, and to revert to using this library jargon. 
Then, the student would have no idea what librarians are talking about, and they 
would be afraid to ask, because the way librarians use jargon is so normal. The 
student may think “I should know about this” or “Oh no, I’ll look stupid if I ask 
what that is”. Sam commented that 
a lot of library jargon is acronyms. Unless you know what acronym is, it is 
normal to use a lot of the jargon that librarians do, it slips. Still every now 
and then, librarians use jargon, it is part of librarians [our job] and normal 
and the most precise way of saying something. 
Library jargon affects the academic literacies of IHDSs in library environments. 
When English is the second language for many of the IHDSs, library jargon is an 
impediment (Burns, 1991; Mu, 2006); library jargon can be avoided by the 
librarians for better services when serving IHDSs in library environments. This 
finding is in agreement with Hughes’ (2005) finding that discipline-specific and 
information science jargon caused the greatest concern to international students 
when interacting with the librarians for their library needs.  
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4.2.4 Library anxiety 
Library anxiety is produced by intimidation, large library buildings, library 
environments, sarcasm and threats of failure, heavy use of resources, 
communication, library jargon and accent. This type of approach may inhibit the 
‘library anxiety’ among IHDSs, during the early phase of their time in the host 
country (Burns, 1991). These factors simply create an intense need to get out of the 
situation or the library building and distract the IHDSs from entering or using the 
library.  
Almost all library staff participants mentioned that IHDSs have library anxiety and 
are afraid of going to large, imposing buildings such as the library by themselves. 
The common sources of anxiety for international students are differences in library 
organisation and procedures. Padma, was of the opinion that with the new place, 
new culture, new everything, initially IHDSs are completely lost in host country 
environments.  
This aligns with Mellon’s (1986) and Liestman and Wu’s (1990) findings about 
library anxiety, which explains students’ fear of the library space and using library 
sources. Librarians have used this theory to provide more targeted activities to 
familiarise incoming students with library spaces, to create more welcoming spaces 
and to educate academic instructors about students’ fear of using the library. Padma 
believed some students, particularly those who come from India, have an entirely 
different system of studies, so they are taken completely off-guard when they first 
come to New Zealand: “They get a shock, because in their home country the Indian 
students learn by rote learning and have an exam system for their assessments.” 
Some of the other students, like the Middle Eastern students, also have a problem 
in settling into the system. Padma said that 
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international students think, I am here in the class and in the first day 
academics are talking about the assignment. International students panic 
because the first assignment is probably due in four weeks and the whole 
system is different to them. So, it takes a while for international students to 
settle down in the system. By that time the assignment is already due. Most 
of the international students know the content, they do not have a problem 
with the content, but they have problems like settling in, talking about the 
assignments, running around for books and everything being available 
online which some of them are not used to that system.  
Interestingly, Swetha said that  
sometimes, the library is intimidating. [We] librarians do not know where 
the international students are coming from, do not know the richness of 
their environments or international students do not want to ask or to admit 
how and what they are doing, and students do not want to ask for help.  
 Swetha said that  
some international students are not comfortable with the whole of internet, 
and access to huge number of databases. International students believe 
there is quite a lot of education and how they can learn and use. Just one 
session is not enough for international students to practice, usually 
international students should come back for another one to get familiarise 
with the library skills.  
Usually, students get tired and they need to consolidate their learning. Instruction 
librarians should investigate their subject and after some explanation, they should 
let international students go and practice. Often, international students may become 
overwhelmed after a one-hour session. Therefore, international students cannot 
take any more and librarians want them to come back again. Most of the 
international students have never done assignments, which are common forms of 
assessment in Western countries, and these assignments involve reading a lot of 
literature, gathering ideas and condensing them to write their own argument on the 
topic. Library staff do not know how international students study in their countries 
and many international students are not used to reading, critical thinking, collecting 
the information and paraphrasing or quoting it. Swetha commented that  
the whole referencing thing is new to some international higher degree 
students and blowing their mind. It is not the way how international 
students study and [we] do not know how international students do their 
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assignments in their home countries. These international students often 
come and mention this is the first assignment and have no idea how to do 
it? Have never done this before, should collect five pieces of literature and 
put them together into an argument, quote and cite them. Therefore, there 
must be compulsory classes for writing and on academic literacies to 
IHDS’s. 
When encountering a new form of communication such as digital platforms, 
students need not only to be able to read the words, but also, as Freire (1972) 
believed, to read the world in the text. Reading the world, not just the word, requires 
critical literacy and an understanding of the social context in which individuals are 
engaging (Biggs & Tang, 2011). From a sociocultural perspective, an individual or 
group’s ability to control or change its circumstances is primarily influenced by 
social context and secondarily influenced by internal feelings or cognition. 
This type of approach may inhibit the ‘library anxiety’ among IHDSs, during the 
early phase of their time in the host country (Burns, 1991). Library anxiety is 
produced by intimidation, large library buildings, library environments, sarcasm 
and threats of failure, heavy use of resources, communication, library jargon and 
accent. These factors simply create an intense need to get out of the situation or the 
library building and distract the IHDSs from entering or using the library.  
4.2.5 Summary of findings for sub-research question 1: What are international 
higher degree students’ understandings of academic practices in library 
environments? 
At the time of the individual interviews with the library staff participants, I 
explained to the library staff participants that we would be discussing IHDSs 
academic practices in library environments. A range of responses was elicited from 
all the library staff participants. They mentioned that, they observed IHDSs’ 
understanding of academic practices in library environments was very different in 
the host country than in international students’ home countries. All library staff 
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participants noted that understanding academic practices in library environments 
was a significant challenge to international students in relation to their progress in 
host countries. The challenges included, for example, knowing what type of 
resources are available, how to access them and how subject specific librarians can 
help international students to achieve academic success individually and in literacy 
workshops. 
4.2.5.1 Use of the library and resources 
A range of responses was elicited from the library staff participants regarding 
IHDSs use of the library and the resources in library environments. Most of the 
library staff participants mentioned that international students make up a big 
portion of the library users and they value the library. International students are also 
on-campus students; they mainly use databases and tend to use their local libraries 
and online materials.  Rose pointed out that 
a lot of international students use the library. [For them it is] A place to 
study for a long time, to get support, use internet, to meet their friends and 
use the postgraduate rooms and to keep warm. They do necessarily live 
here by researching, social gathering, read and contemplate, having the 
material on hand, concentrate, to observe and understand and sit here and 
focus on reading, no pressure, no lecture theatre, no expectation and your 
own place for learning.  
Interestingly, Swetha said that 
this academic organisation has a lot of IHDSs from other countries and this 
is a strength to university. Sometimes international students do not have 
enough searching skills. Sometimes they do not know the key board very 
well, the truncation symbols or asterisk. [I] got huge respect for them as 
they are studying though English is not their first language and 
international higher degree students are wonderful students. 
Gita agreed that 
probably they do not know about the library services, they probably should 
know more about the services and liaison services. If they know, they might 
use the services more … International students just bring in another 
flavour to the library environments. [emphasis added]  
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IHDSs recommend resources, bring outside perspectives, services and demand for 
services. Librarians provide certain services and students have a particular way of 
doing things at home and they comment that they do things at home in a different 
way. If IHDSs tell librarians about the services in their home countries, the 
librarians can possibly try to provide similar services for them. International 
students make librarians think about the way they deliver library services to them. 
If the information is not delivered in person, international students might not want 
to come to the library. Furthermore, Gita argued that 
 international students might think, ‘the services are not free, they should 
pay for the services. At the beginning of the year itself, international 
students should know that the services are free. International students might 
have paid for the library services at home countries.  
Further to this, Padma commented that  
sometimes, a lot of international students, they just come to use the 
technology. In some cases, they will come to the library for friends or meet 
other international groups. Some international students want to learn 
everything. Some of them just sit back and they do not want to learn 
anything and they do not know about the services in the library. 
Donna pointed out the option of  
providing library tours to the students… have some sort of device, where 
the tour is converted into their language. So, that they can … borrow the 
device like a book to translate into their language for them to understand 
how to use the library and details of the library.  
This idea of providing library tours in other languages coincides with Liestman and 
Wu’s (1990) study regarding multi-language library orientations and library guides, 
which are also effective ways to overcome language barriers for international 
students. However, providing too many library services in students’ native 
languages could detract from the mission of the host organisation.  
Librarians who are dealing with IHDSs must show patience. Sometimes even the 
way these international students phrase their questions and queries can be 
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challenging and so librarians might have to break that down, unpack that first, 
before helping the international students (Liestman, 2008). In this regard, Sam said 
that  
the younger international students are better with technology, they may 
show things on their device to communicate. Even if international students 
are not explaining it very well because they have it in writing and have 
some work on their device, it is easier to understand where international 
students are trying to go.  
4.2.5.2 Learning in the information literacy workshops 
Library staff participants were asked to provide their perspectives and experiences 
with IHDSs in the literacy workshops.  
Most of the library staff participants mentioned that IHDSs showed certain 
information literacy skills but there was a room for improvement. Note-taking and 
listening comprehension are often difficult for some international students. This 
leads to lack of a second-language self-confidence, which in turn often inhibits 
international students speaking in tutorials or workshops (Bennett, 2007). 
Information literacy is crucial for the academic success of all international students. 
Initially, some higher degree students from international non-English-speaking 
backgrounds face additional linguistic and cultural difficulties during their 
academic progress in the host country (Grassian & Kaplowitz, 2001).  
Teaching by engaging in extended critical inquiry and philosophical conversations 
with IHDSs in information literacy workshops is undoubtedly influenced by 
Vygotsky’s views on the role of social dialogue in learning environments. Swetha 
said that 
if international students ask questions during the literacy interactions, then 
librarians know that students have had trouble. But, if international students 
sit there and nod their heads, librarians are not sure whether international 
students got it or not. In some cultures, librarians find out that asking 
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questions in the class is impolite. However, it is international students’ 
cultural belief, they do not ask questions.  
Swetha further said that she has 
International students at the end of the class who have asked questions, 
which shows that international students did not understand anything and 
then [I] should encourage international students to come for one-on-one 
session privately and go over it. International students have done the whole 
one-hour class, they did not understand at all, at the beginning of it, why 
are we searching and how we are searching.  
Swetha also added that 
planning should be there to serve international higher degree students for 
specific library services and one size does not fit all. If they need help they 
will come to me, some will come, some do not come, students who come 
were surprised how much they get and that does not help students who do 
not come. 
Further to the above, Lalita suggested that  
maybe for international students, they would be better off with one-on-one 
consultation with librarians and get help. Two ways of learning and it always 
helpful to practice what you are learning and if you are doing in that moment 
with the authoritative figure.  
Other studies have suggested that efficient teaching in library hands-on literacy 
workshops is achieved by getting most of the international students to use the 
higher cognitive level processes. This is not a matter of acquiring new teaching 
techniques but through reflective practice, librarians should create an environment 
suited to international students’ needs and academic literacies (Jackson & Sullivan, 
2011). 
Padma said that 
what librarians should do, is get there to International Student Office or 
Postgraduate Office. International students need to come forward, they are 
totally a bit daunted to come to the library, because of the big library 
buildings and they don’t ask questions, they are shy or they [are afraid of] 
failure or fear of not knowing something like that.  
In practice, librarians should help to engage international students in academic 
literacies in various ways. Librarians should be going out to where these students 
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are, and talking about these workshops to international students, promoting the 
services which librarians offer by going to their meetings, lunches, international 
club, thesis meetings group, orientation, and cafeteria (Jackson & Sullivan, 2011). 
Lalita commented that 
it is about trust and relationship developing between librarians and 
international students, in fact with all students. … The major one is training 
for librarians, a lot of help [would be] just totally redesign[ing] the library 
[laughs]…. making it obvious where things are and the signs obvious, bold 
and totally redesigning everything. Everything at the help desk needs to be 
totally opened up. It is simply a barrier to all students. So, no barriers 
between the librarians and students while helping at the help desk. Make 
the signage obvious and bold. 
Padma said that 
they should make the library and literacy sessions compulsory for all 
international students. It should be embedded somewhere in their course, 
that postgraduates, if, they have not studied in host organisation before, 
international students should attend these classes. For new students, if they 
are coming from overseas, they should attend these classes.  
If librarians provide the first point of contact, it is more likely that the international 
students will be encouraged in understanding and listening carefully, to the 
international students’ needs, explaining with extra patience and guiding 
international students is very important during interactions with them.  
4.2.6 Summary of findings for sub-research question 2: What factors or 
enablers influence international higher degree students’ understanding of 
academic literacies at university libraries? 
Many interview questions were posed to the library staff participants related to 
academic literacies with the goal of exploring how IHDS participants learn about 
the concept of academic literacies, how they think about it and how it affected them 
during their academic progress in the host countries. I discuss some of the factors 
which are relevant to this study below.  
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4.2.6.1 Academic literacies 
A range of responses were elicited from library staff participants regarding IHDSs 
understanding of academic literacies in library environments. Academic librarians 
are aware of the dramatic influence of rapidly changing technologies and curious 
about the ways in which technologies impact on literacy teaching and learning for 
international students in library environments (Hickok, 2011).  
Most of the library staff participants mentioned that the different learning styles of 
international students, their use of the library, for example, accessing electronic 
resources both physically and virtually, and their cultural and socioeconomic status 
in their home countries have an impact on their learning which affect their academic 
literacies in the host country. Rose wondered  
where else can the international students go for help, except to the library 
or student support? Most of international students are not aware of the 
services which library and librarians offer. 
According to Vygotsky (1978) literacies can be acquired by children while 
interacting with parents, siblings, teachers and peers. This view can be applied to 
IHDS’s in the host country’s learning environments. IHDSs under the guidance of 
librarians or in collaboration with a more capable peer can develop their literacy 
skills in learning environments (Vygotsky, 1978). Therefore, the Vygotskian notion 
of the zone of proximal development was adapted by librarians to complement 
traditional approaches of academic literacies for IHDSs. In the literacy process 
IHDSs interact with learning tools and other peers in the group. They conceptualise 
and express their viewpoints and share with and listen to others in the group in order 
to solve their literacy problems to complete their literacies or to generate new ideas 
or knowledge (Vygotsky, 1978). The scaffolding approach based on understanding 
and assessment is intended to provide opportunities for IHDSs to engage in 
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activities that both encourage and reveal academic literacies development. Through 
this approach IHDSs engagement with the academic literacies task will be 
enhanced and their ability revealed more effectively than would otherwise be the 
case in the learning environments. Swetha commented that she was trying “very 
hard to encourage postgraduate students to become academically literate.” She was 
of the opinion that  
there must be a compulsory Orientation Week to all IHDSs, in fact to domestic 
students also for academic literacies, which is about referencing, writing, 
critical analysis, introduction to research and use of library resources.  
 
Similarly, Lalitha commented that 
librarians should provide workshops for international higher degree 
students on Turnitin and plagiarism. Try to focus on their specific needs 
that would be better and of course they might be more comfortable asking 
questions in the workshops, because where everyone in the workshop 
might be in the same position as themselves. If there are more New 
Zealanders in the workshops, it would be daunting to them to ask 
questions… Not to look stupid and there is no such thing as a stupid 
question.  
Academics and librarians start from an assumption that when IHDSs are doing 
postgraduate study, IHDSs should somehow know about academic literacies in 
learning environments (Bretag, 2016c). Swetha mentioned that she had been asked 
by 
an international student to go through her assignment. The student 
mentioned that her English may not be up to the standard and could anyone 
check her writing?  
At the library help desk, librarians usually see international Pasifika students more 
than any other students. These students seem to worry a great deal about academic 
literacies. Asian students, on the other hand, just want to “get it right,” although 
they do not seem to understand what the references are for, and librarians must 
explain the concept to them. Generally, all students need some form of help with 
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academic literacies, either in terms of their academic writing or academic 
presentation and speaking in public. Sam said that 
 academic literacy is so important in the university. But, there is an 
assumption made by not just by the university, but by the lecturers, that 
these international students have the grades to get here, they must know 
about how to reference, write an essay, critic and write synopsis. 
Academics assume all this, and the reality is being at the library front desk, 
and this is not the case. They should need embedded literacies in their 
curriculum.  
Sam further advised that 
any student, at any level, coming to the university, should do a one-year 
university preparation course. Have a compulsory course, it does not have 
to be charged for and add points towards their degree. It will take them 
through academic integrity, through the diverse types of assignments and 
it will give them time to digest and take it in. It will also give them to 
unpack and get to understand referencing and the importance of 
referencing.  
IHDSs should practice academic literacies not simply because they must; they need 
to practice them in learning to write in an acceptable way depending on their 
specific subject or discipline (Bloxham & West, 2007; Bretag, 2016a; Kamler & 
Thompson, 2008). An acceptable way means that the academic literacies should be 
developed according to the university’s academic standards and adhere to academic 
integrity policies. The practice of copying and pasting text from textbooks or from 
online materials must be discouraged (Bretag, 2016c). Librarians have the authority 
to guide and show clear pathways to IHDSs. This teaching approach leads to ways 
of learning and a library information literacy context where IHDSs ultimately get 
access to the knowledge of the discipline-specific ways of reading and writing as 
well as the beliefs and attitudes within the academic community (Hickok, 2011; 
Kamler & Thompson, 2008). Additionally, this teaching approach shows that 
IHDSs construct their knowledge using specific types of language, and write their 
own ideas, revealing their own identities as researchers. In fact, critical thinking 
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has been central to information literacy and it continues to be a core value in 
teaching literacies to students (ACRL, 2012). 
4.2.6.2 Cultural background 
A range of responses were elicited from library staff participants regarding how 
IHDSs cultural backgrounds are affecting their academic practices in the library 
environments. This finding about cultural background revealed that most of the 
library staff participants had difficulties in understanding international student’s 
characteristics and culture was a big barrier for understanding international 
students. 
From the past few decades there has been an increased number of studies that 
address the role of cultural context and social influences in library learning 
environments (Bennett, 2007; Burns, 1991; Culture2015goal.net, 2014). 
Vygotsky’s socio-cultural theory is widely renowned for its profound 
understanding of teaching and learning as embedded in the cultural context of 
academic literacies of IHDSs and inextricably linked to the way that international 
students interact with others in library environments. 
The development of cultural understanding is recommended by many researchers. 
Zhuo et al. (2007) encouraged librarians to “constantly be aware of cultural 
differences and language difficulties encountered by international students who use 
the library” (p.9) in order to best serve this population. Further to this, they also 
recommended that librarians remain aware of and seek to understand the diverse 
needs and perceptions of all students, not just international student populations. 
Culture is as essential as the economic, social and environmental dimensions; and 
therefore, the safe guarding of heritage, diversity, creativity and the transmission 
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of knowledge are integral to development of international students’ academic 
literacies in library environments.  
In literacy environments, international students from the collectivistic cultures are 
more likely to be silent, giving more value to listening to authority figures rather 
than questioning them. This agrees with Hofstede’s (2001) study on cultures. 
Hofstede’s cultural dimensions theory is a framework for cross-cultural 
communication. Hofstede explored the differences in thinking and social action that 
exist among members of more than 50 nations. Hofstede argued that people carry 
mental programs that are developed in the family in early childhood and are 
reinforced in school and organisations. These mental programs contain a 
component of national culture which is expressed in different values that 
predominate among people from different cultures.  
For example, in some cultures, younger people do not talk to older people and when 
they do, they do so in a respectful tone. Swetha commented that, 
it [is] very awkward and sometimes men [hesitate] to ask women. 
Culturally men do not believe that women are competent. Some Chinese 
men do not ask women questions because they are women. Some Chinese 
men don’t ask at all.  
Liestman (2008), in his study on reference services and international adult learners, 
found cultural backgrounds affects international students’ communication with 
librarians. He pointed out that in some cultures, women are regarded as being 
neither as important nor as educated as men. Consequently, male members of such 
a culture, may not give a female librarian the respect she deserves or may not 
believe her when she answers their questions. Similarly, one of the participants, 
Gita, said that  
some male students do not want to get help from female librarians. I wonder 
there is an issue of embracement. ‘whakama and ‘mana’, an issue of 
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‘embracement/shyness’ in asking for help. [In Maori ethnic community, 
they give value to whakama, which means family and they think that male 
is the head of the family]. It is below them, to ask a female librarian to get 
help and a shame to ask for help from a Western older woman librarian 
who is wearing Western clothing. Possibly [it is an] age thing, if they are 
older, they do not want to ask a younger person for help. [for example] the 
Pasifika Islanders not wanting help. If English [is] their second language, 
[they do] not want to be weak or lose face or to be seen having difficulties 
or less intelligent in their communities; these are having some higher up 
values in their community groups and they do not want to ask help from 
women.  
Gita suggested to treat all international students as individual students and attend 
to their literacy needs to make sure and “check their eyes, smile and also other body 
language, for example moving away or pulling away” when interacting with 
students from other cultures (Milewicz, 2009). Gita argued that 
international students pretend to understand because of their politeness, it 
is very rude to tell them that they did not understand. It is not good to 
challenge them and their intelligence.  
As one interviewee, Padma, pointed out  
some of them are really polite and still call as madam, [while] some 
students have that kind of attitude. [I] have noticed that some students are 
extra polite, and some students have that arrogance about them, maybe they 
come from very rich families or something like that.  
I observed in the academic library where I have been working from the past 16 
years that many international students do not come to the library desk by 
themselves, possibly because the way that the library is organised in their country 
is different from the host country library. This may be due to the fact that the 
university library is intimidating or may be it is just that the services in the host 
country are not similar to libraries in their country. For example, the host country 
library has unfamiliar services such as self-serving, or it is understood that one only 
goes to the desk if there is a need for a specific sort of help in an area, and IHDSs 
may be to unaware of the broader services that libraries and librarians provide in  
library environments. Many of the first-year international students come to the 
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library with their friends or with peers or with someone else from the department 
or with their supervisors (Hickok, 2011).  
Lalita mentioned that 
international students are pretty keen and to try to listen to the information 
that librarians provide them, they can be pretty “shy” as well. So, [we 
should] librarians try to open to sharing information by being friendly and 
asking questions.  
Suni mentioned that 
as an older Pakeha woman, sometimes younger Pasifika Island students 
and particularly men, they are trying not to view my opinion as correct and 
rather expect to see male team leader. This may be [a] cultural barrier [that] 
does not come from me but [rather from] the way I look.  
For example, further to the above Suni expressed that a male student left the library 
after she explained something and later came back and asked to speak to a male 
team leader, to whom he explained the issue in more depth. The student was 
obviously just not happy with Suni handling of or approach to answering his query. 
This episode suggests that maybe the student’s culture is preventing him from going 
to a woman to get help. These aspects should be taken into consideration by library 
staff and others in the organisations who are trying to help these IHDSs achieve for 
their academic success in their host countries. 
Rose, another participant mentioned that 
what librarians must remember is, that being polite in some cultures could 
be considered rude in others and this cultural misunderstanding can damage 
librarians’ relationships with the students to the extent that they do not want 
to come to the library.  
For example, as pointed out above, in cultures such as Chinese or Korean, it is rude 
to explicitly say when someone fails to understand something (Wong, 2004). There 
are ways to understand these students that would make it easier and would benefit 
the provision of library services to IHDSs. 
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Interestingly, one of the IHDS participants Anita, commented that being an Indian 
she felt comfortable while talking to Indians. So, in any multicultural country, 
People look for the familiar face. So, it is better to have multicultural staff, 
to make it easier for international students, they feel comfortable, they 
hesitate to talk to [people from] some other nationality, that’s the tendency. 
We are human beings, so, [the] human tendency is to look for the similar 
faces [emphasis added].  
The above findings are similar to those presented in the studies of Abasi and Graves 
(2008), Adkins and Hussey (2006), Hughes (2010, 2013), Tran (2007, 2013a), and 
Wong (2004). Their studies highlighted the difficulties faced by international 
students such as different learning styles, cultural barriers, Western academic 
writing, literacies, accent and language problems. On this point, Rose commented 
that “knowledge of other cultures is very different and helps in how to change the 
services.” Further to this Rose mentioned that  
for some librarians’ knowledge of other cultures is very limited in the 
library environments; they treat everyone in the same way and do not know 
what they need to know about international students’ cultures. Workshops 
for library staff on dealing with students from different cultures and 
understanding how they approach the library and librarians would be 
beneficial.  
Further to this, information how to deal with international students’ ways of 
learning, their culture, their learning styles and adapting according to that is 
essential for librarians (Hickok, 2011; Love, 2001). Rose mentioned some 
librarians do not know 
why other culture people are not asking questions, how to say, what to say, 
and not to challenge them. Universities make a lot of money from foreign 
students. Universities don’t have any policy at all in serving international 
higher degree students.  
Interestingly, all the library staff participants agreed that they need to have cross-
cultural education. Rose argued that they should 
utilise what libraries got, such as library staff diverse cultures. For example, 
like Chris, English is a second language for him, but he also studied here 
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and works as a librarian. He worked with academics and international 
house, librarians are all interested in what he has done. [He should] go 
around to different campuses and talk about that experience. Librarians 
need to hear from students’ point of view, what it is causing that barrier. 
Libraries have other people with lots of diverse cultures [and] people who 
speak other languages and why don’t library use their services?  
4.2.6.3 Communication 
This section of the study finding is based on the pedagogical approach of social 
constructivism where communication with more knowledgeable members of 
society such as librarians is the underlying premise of learning and development 
(Vygotsky, 1978). Communication for learning is seen as a process of social 
negotiation or making sense of sociocultural contexts, mentoring and joint 
knowledge construction in the library environments. The term communication 
comes from the Latin word communicare, which means “to make common” or to 
“to share” and is defined as the process by which meaning is exchanged between 
individuals through a common system of symbols, signs or behaviour (Pearson et 
al., 2003). Communication is a tool for achieving individual and organisational 
goals and objectives that facilitate the sharing of information, experience, and 
knowledge, the transmission of ideas, decisions, and information, and the 
coordination and interpretations of activities (Owoeye & Dahunsi, 2014). 
Communication may take various non-verbal forms including actions such as 
blinking, body language, nodding the head, gestures and so on. But usually 
communication occurs linguistically, either orally (face to face) or written. 
Communication is an essential tool in service delivery in the library for both 
librarians and IHDSs and proper communication promotes job effectiveness and 
service delivery in the library (Owoeye & Dahunsi, 2014), whereas, poor 
educational backgrounds among students or others are barriers to effective 
communication. 
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A range of responses were elicited from the library staff participants regarding 
communication with IHDSs. Most of the library staff participants mentioned that 
educational backgrounds of IHDSs are barriers to effective communication because 
of their cultural background, learning styles and individual characteristics.  
Communication plays a major role for IHDSs in excelling in academic progress 
and in living in the host countries. Lalita expressed that “information itself does not 
change, but how I communicate does and share with students and will try to 
simplify for them”. Another participant, Rose said that  
[Students’] expectations of what information they should get are very high 
and often want real answers to their questions or ready-made answers. 
International students are quite shocked when librarians demonstrate that 
they need to do it for themselves.  
Librarians felt that international students should think about the process. They are 
often quite stressed too. Rose said that 
an international student came in and even has not started the year. He says 
that ‘I am very much stressed’. It is my first time coming to the library and 
he want to know where everything is and wants to be ahead of the game.  
4.2.6.3.1 Language, accent, pronunciation, trust/relationship, shame and 
humiliation 
This section of the findings also draws on Vygotsky’s ideas of the role of language 
in learning (Vygotsky, 1978). Language is a common form of human social 
behaviour that allows individuals to communicate with others through the 
production of meaningful utterances and in the context of this research, underpins 
the ability to understand what librarians, academics and students are saying. A 
certain amount of knowledge is required to understand and produce language. 
Language skills are part of academic literacy in the learning environment for 
IHDSs. Academic literacy in the tertiary education context must be based on a 
 133 
coherent understanding of learning and knowing what is relevant to tertiary 
education and the role of language also plays an important part within this.  
All eight library staff participants mentioned that international students’ language 
and accent are sometimes difficult to understand during their interactions with 
them. This finding revealed that there are issues regarding language and accents 
that affected IHDSs at the help desk and also in terms of their acquisition of 
academic literacies in library environments.  
According to Rose’s Eurocentric perception, Rose felt that Asian students mostly 
have trouble with communication. Gita, another librarian, did not consult and offer 
services over the phone to international students; she preferred to do it in person 
and face to face. If English is a second language for IHDSs, it is hard over the 
phone, to provide exactly what the student is looking for. If it is needed she might 
go to their research office and help them and she also acknowledged that most of 
IHDSs do not come to the library. This finding fits with Holmes’ (2005) and 
Safahieh’s (2006) studies on international students, which found that some 
international students with limited communication skills often experience loss of 
face when they engage in direct communication with academics and librarians who 
are native speakers in their host countries (Holmes, 2005; Safahieh, 2006).  
In addition, having good English skills and the communication activities of IHDSs 
are strongly related to their length of stay in the host country. This explains that not 
only IHDSs by limited understanding of English language, but also IHDSs cultural 
backgrounds are important when serving them in the library environment. 
Therefore, communication barriers can be very problematic. It does depend on the 
person at the library help desk to help and to approach IHDSs. Library staff 
participants, if they are finding it difficult to understand students, may ask them to 
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write their request down. At the same time, library staff participants did not want 
international students to think that they are a burden or that they cannot help them 
just because some of them are not able to communicate fluently in English. Lalita 
commented that “a lot of international students do not come to the library desk and 
maybe because they are scared of language barrier.”  
Lalita usually found that international students are able to write pretty well in 
English; on the other hand, she thought that some accents of international students 
can be very hard to understand but while it can be a bit of an adjustment listening 
to an accent, it is also a fairly quick process. Similarly, Suni was under the opinion 
that “Speed can be a problem. Kiwis way of talk, they talk very quickly and explain 
quite quickly and expect students to get it straight away.”  
Some staff accents are very strong. Interestingly, Swetha mentioned that  
sometimes the concepts are difficult to understand, and students do not 
know what the root of the word is. Language starts to get in their way of 
understanding the concepts.  
A failure, at the library or organisational level, to appreciate and address how these 
profound educational and cultural differences could affect international student’s 
integration into New Zealand tertiary education is essential. For example Suni 
mentioned that some IHDSs who used to approach her regarding library help, left 
the organisation due to factors such as language, communication and academic 
writing. 
Further to the above, Gita mentioned that students ask for advice for help in writing 
and she recommends them to see the learning advisors. If IHDSs have any English 
language issues, she noticed that they speak slowly to her and she speaks slowly to 
them to make sure the message goes across. It is common knowledge that when 
learning a language, reading and writing is easier to learn than speaking. Therefore, 
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students are more likely to be confident in that area, than they are when it comes to 
speaking and listening. In this regard, Lalita advised  
not to use Kiwi slang words and know they are horrible to understand like 
even people who speak English from other country such as USA or 
England. It is hard to identify the Kiwi slang and words, as Kiwis are so 
used to them.  
Similarly, Gita recommended to 
try to slow down while talking, be clear and articulate and if that still does 
not work, ask international students to write or show on the computer and 
that technique works quite well. Two ways of understanding works very 
well.  
Library staff participants believed language and accent are a great barrier in 
communicating with IHDSs. Suni commented that 
sometimes there are language difficulties. International students must 
probably be thinking in their own language. Then trying to translate that 
into English.  
Further to the above, Sam mentioned that he does not speak “as quickly as a 
standard normal New Zealander” when talking to IHDSs. Sam further commented: 
I will slow my speech down, but not so much that every syllable I say 
during the interaction with the international higher degree students. You 
know what that does, it makes the person [feel] stupid and it also makes the 
person who is doing it look horrible. 
Interestingly, Sam expressed that  
there is always prejudice. Average New Zealanders are very bad with 
language and listening skills and part of it is that Māori has been an official 
language for 25/30 years. So, up until that point New Zealand has been a 
monolingual country. For 100 years, English was the official language and 
the only language. … as New Zealand universities are getting more and 
more international students. New Zealanders are not used to hearing any 
slight variation in vowels and sound.  
IHDSs felt the same way as library staff participants in terms of language, accent 
and speed of the language while talking or explaining. Therefore, accent and 
communication are the two important key tenets for the academic success of 
international student learning in the new environments. In offering library services 
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to IHDSs, the library staff must communicate effectively to learn their needs and 
offer the materials and literacies to meet their requirements.  
In a teaching or in a consultation situation, Sam mentioned that library staff 
participants do not have that time to develop a ‘relationship with trust’. Unless there 
is a student who comes often, in that initial meeting you are not always going to be 
able to initiate a relationship or build trust with a student. These international 
students have never received an opportunity in their home countries to question 
their authority figures such as teachers or librarians in classes or workshops. For 
some international students, it is not acceptable at all in their cultures to have failing 
pointed out. They feel ashamed or experience loss of face when they have to ask 
for help with language and writing.  
Sam further added that 
the student should be encouraged to make an appointment with the learning 
advisor for help without going to the lecturer. If the student realises that 
[they] have a problem, they should be free to do [something about] it.  
Sam further mentioned that librarians and academics should believe the students 
and encourage IHDSs by offering an appropriate service or providing advice about 
their academic literacies. 
The above findings are in agreement with existing studies about the experiences of 
international students (Holmes, 2005; Morrison et al., 2005; Safahieh, 2006; Tran, 
2007). Some of the library staff participants mentioned that they often experienced 
stress when they engaged in direct communication with international students in 
providing academic literacy support. 
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4.2.7 Summary of library staff participants’ experiences and perspectives  
Eight library staff from an academic organisation which has multiple campus 
libraries participated in this study. All the library staff participants were speakers 
of English as a first or second language. All the library staff participants believed 
that academic literacy is an important aspect of learning for IHDSs, and that 
students must have workshops on academic literacies before their arrival or as soon 
as they arrive in the host country. As these students come to the host country from 
different countries, their education system is likely to be different and English is 
likely to be an additional language for them. All library staff participants agreed 
that IHDSs be given help, at the beginning of their academic career in the host 
country, with the Western academic style of writing, EndNote tutorials, searching 
the library databases and conducting effective searches for their research. 
Moreover, all library staff participants mentioned that providing cultural sensitivity 
training to all library staff, providing multilingual library instruction, conducting 
ongoing assessment of library services to IHDSs, and making use of individuals 
who are familiar with the library as peer counsellors is crucial to international 
students’ academic success in the host country.  
There is no single all-purpose best method of teaching. Teaching is individual; 
librarians must adjust and adapt their teaching decisions to suit the subject matter, 
the level of student’s understanding, available resourcing, students’ learning styles 
and their own individual strengths and weaknesses as librarians (Hickok, 2011). It 
depends on and how librarians conceive the process of teaching and through 
reflection, they come to some conclusion about how they can do their job more 
effectively in library environments. Wise and effective teaching is mainly based on 
how librarians familiarise themselves with the cultural differences of international 
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students and their needs and make changes in the right direction, specifically so 
they can teach international students in the literacy workshops to learn more 
effectively than they used to do (Karim, et al.,  2011; Mu, 2007; Wong, 2004). 
4.3 Summary of the key findings and discussions 
It is significant that the themes which emerged from the data analysis are relatively 
homogenous across the data sources of both library staff participants and IHDS 
participants. In addition, participants in my study identified many of the same 
themes that are identified in the literature. These findings strongly suggest that the 
benefits and challenges recognised in academic literacies are relevant to the 
progress of international students and potentially to academic literacies more 
widely. The above findings correlate with Mu’s (2007) and Liestman’s (2000, as 
cited in Peters, 2010) findings regarding academic libraries needing to market their 
services and resources proactively. Librarians must consider students’ 
characteristics, language proficiency, learning styles and subjects of interest so that 
teaching techniques and examples used are effective (Mu, 2007; Wong, 2004). 
International students generally prefer to receive instruction at the point of need 
and point of use rather than committing time to an extra class on library use 
(Hughes, 2010, 2013; Liestman, 2000 as cited in Peters, 2010). One of the 
recommendations from this study is that librarian instructors  provide brief, relevant 
instruction, being careful not to overload students, and that they must address 
affective issues such as stress and anxiety. 
The study confirmed with other research that marketing about literacies, library 
services and practices is a primary factor way to inform IHDS of the wealth of 
information and assistance that is available to them in the academic library, and for 
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the academic literacies assistance that will enable them to improve their academic 
progress in host countries. To make academic literacies, library services and 
literacy practices more accessible to IHDS in their learning environments, 
librarians perhaps might initiate an attempt to IHDSs transition their literacy 
practices in various ways. These literacy practices could then become an integral 
part of the process of facilitating the participation of IHDSs from diverse 
background in the learning environments of host countries. Therefore, it is 
important for the organisations to explore further ideas about collaboration and the 
sharing of literacy practices and transitioning phases in response to the needs of the 
growing number of international students. The process of sharing practices also 
provides opportunities for librarians to work out how to accommodate these 
practices to specific tasks within the organisation. 
The most significant finding from this study is that both IHDSs and library staff 
participants believed that orientation sessions are essential in the host country. The 
study confirmed the findings from other researchers (Hughes, 2010; Lee, 2011; 
McSwiney (1995); Peters, 2010). In fact, these orientation sessions provide a map 
of the support services such as library skills, practices, academic literacies and 
critical skills and so on, which are essential for international students to succeed in 
their academic progress in host countries. In contrast to the above, Morrissey and 
Given (2006) specify that orientations in week one might not be as beneficial to 
international students as they have not yet adjusted to the English language. To 
some extent I agree with Morrissey and Given (2006), but the difficulty is not with 
the English language in general but initially with the accents in host countries. 
However, some IHDS participants suggests some time into their courses with 
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Western academic English language such as colloquialisms, writing in a scholarly 
manner and accent, and this is another major factor of stress.  
Library staff participants believed information regarding international student 
orientations was not given to them. Academic organisations are not marketing 
library resources and services to IHDSs enough in advance. Furthermore, since 
communication plays a major role for IHDSs to excel in academic progress, 
language and accent affects IHDS as soon as they arrive. Librarians perhaps need 
to be careful in using too much library-specific jargon.  
For some international student participants, language barriers, culture shock and 
the unfamiliarity of the library system in host countries lead to high levels of 
anxiety and constitute barriers to the effective use of library services. My research 
study findings align with those in Hughes (2010, 2013), McSwiney (1995); and Mu 
(2007) studies. The literature demonstrates that international students face difficult 
adjustments to cultural, linguistic and academic environments (including the 
library), as well as issues of shyness, loneliness, language and communication 
problems, social and personal uncertainties in the library environments (Burns, 
1991; Curry & Copeman, 2005; Gazula, 2015; Hughes, 2010, 2013; Jackson & 
Sullivan, 2011; McSwiney (1995).  
Further to the above, the findings of the study revealed that the inconsistency and 
intricacy of the library staff participant explanations of the academic literacies 
make it more challenging for IHDSs to make sense of what is required of them in 
achieving academic progress in the host organisation. In summary, IHDS must be 
more confident in their ability to understand when to use different literacy tools, 
source types and different writing styles in their own research process. Librarians’ 
help IHDSs cross disciplinary boundaries and expand their understanding of what 
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constitutes a quality source in an unfamiliar discipline, skills which are required for 
their understanding of academic literacies in library environments.  
Finally, IHDSs benefit from working with a librarian who serves as an unbiased 
recipient for their reflections about how their critical thinking and academic 
literacies have evolved and grown since they started their study in their host 
organisations. Learning environments in the library are traditionally known as 
safer, community gathering spaces in academic organisations. IHDSs will require 
more assistance in adjusting to an understanding of academic literacies and 
acclimatising to a new culture in the host country in order for their academic 
success to be achieved.  
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 Chapter 5. Conclusions and Implications 
The intention of this study was to explore the understanding of academic literacies 
of IHDSs in library environments. This chapter provides the overall conclusions 
and implications of this study. The first section summarises the key findings 
identified from the data. The following section explains the overall contribution 
and conclusions of this study, while the third section summarises the implications 
for my professional practice, for librarians, for communication with librarians, 
learning advisors and academics. The following sections summarise with suggested 
future research and the limitations of this study. 
5.1 Summary of key findings 
5.1.1 Demographic characteristics of international higher degree participants 
The participants are from different countries from various parts of the world. The 
IHDSs are non-native speakers of English and enrolled in higher degree programs 
in a variety of disciplines. In this study, the IHDSs are from India, Pakistan, 
Philippines, Vietnam, Russia, Iran and Cambodia. Their length of stay in the host 
country at the time of the interview varied from one month to seven years. In terms 
of gender, the IHDS participants were mainly seven female participants. 
5.1.2 Practices and factors affecting understanding academic literacies in 
library environments 
This study revealed that many international student participants encountered 
various factors affecting understanding academic literacies in library environments.  
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5.1.2.1 Language and accent 
International student participants indicated that the language barrier, which 
includes the English language and accent, affected their approach to librarians in 
getting help with academic literacies. In this study the data indicated that most of 
the international students demonstrated some English language skills after a period 
of stay in the host country. Some participants reported that, even after spending 
some time in New Zealand, they were still struggling with their spoken English, the 
New Zealand accent and writing academic English in the host country. 
In this study most of the IHDS participants explained that they had difficulties with 
academic language and had felt stressed during their interactions with librarians 
and academics as soon as they entered in the host country. 
Most of the participants mentioned that they all took the standardised IELTS test 
and got quite high scores (the language requirement is a score of 7 in writing to get 
admission to the host country organisation to study). Though they took the IELTS 
test, this study found that most of IHDSs require further academic English language 
development to be successful in their studies at the host organisation. 
5.1.2.2 Orientation 
Students were not aware of the orientations, which delayed their contact with the 
organisation and mission of their academic library, its services and literacies 
support.  
The most significant finding from this study is that both IHDS and library staff 
participants believed that orientation sessions are essential in the host country for 
IHDSs. 
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5.1.2.3 International students’ library learning environments in their 
home countries 
My interview data findings obtained from IHDSs confirm that most of them in this 
study had limited usage and lack of exposure to library skills in their home 
countries. Inadequate knowledge about the library system, lack of knowledge of 
how to use the library resources, and services, and inability to seek, obtain and 
evaluate information for their academic success in the host organisation were the 
main factors  affecting their understanding and acquisition of academic literacies. 
Many of the participants are impressed by the size of the collection in the host 
organisation library, as it is usually a much larger, quiet and a different environment 
to anything they had experienced in their home countries. 
5.1.2.4 Communication 
Communications occur between librarians and international students in 
understanding and acquiring academic literacies in library environments. This 
study suggests that academic librarians need to be aware of the challenges these 
international students face, especially those related to the language, accent and 
pronunciation. IHDSs need to understand the process of communication, whereas, 
librarians need to understand the gestures and facial movements during the 
communication process with international students. 
5.1.2.5 Cultural background 
The findings on this culture revealed that most of the library staff participants had 
difficulties in understanding international students and cultural background was a 
big barrier to this. It is important for librarians to understand the cultural differences 
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of international students and recognise the obstacles that students encounter in 
relation to academic literacies, and librarians must be prepared to provide and offer 
services to them to excel in their academic success. 
5.1.2.6 Information literacy 
After coming to New Zealand to pursue their higher degree studies, most IHDS 
participants initially faced problems in obtaining literacies in the host country. This 
is due to many of them not having acquired knowledge regarding literacies in their 
home countries. 
Most of the library staff participants mentioned that IHDS’s showed certain 
information literacy skills but there was a room for improvement. Note-taking and 
listening comprehension are often difficult for some international students. 
5.1.2.7 Academic integrity 
Most of the international student participants mentioned that they were 
overwhelmed by the services and resources which are available in the host country, 
when compared to their home countries. Some of them had not even heard the term 
“academic integrity” at home.  
The finding in this study, that international students quite often seek their peers’ or 
friends’ help before seeking help from librarians, agreed with the findings in the 
study by Liu (1995). 
5.1.2.8 Library jargon 
Most of the library staff participants mentioned that library jargon is a barrier to 
international students’ use of the library. Library staff participants mentioned that, 
as soon as they arrive in host country, most international students are afraid of 
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coming to the library because of the fear of coming across library jargon, which 
they might not be used to in their home countries.  
5.1.2.9 Library anxiety 
Most IHDSs are afraid of going to large, imposing buildings such as the library by 
themselves, searching databases, and using critical thinking skills, and this leads to 
library anxiety and stress. 
5.1.2.10 Academic writing of international students 
Overall, IHDS participants in this study explained that they had little experience 
with academic writing during their master programs in their home countries. 
Learning to write in an academic style, using an appropriate scholarly voice and the 
length of time required to write a doctoral proposal (Post Graduate Research form 
9, or PGR9) were all common difficulties which international student participants 
experienced in their studies at the host organisation. 
5.1.2.11 Academic literacies 
Most of the international student participants believed they should have been 
advised regarding academic literacies, such as plagiarism, academic integrity and 
literacy workshops as soon as they first arrived in the host country to do their 
masters or doctoral studies. 
Most of the library staff participants mentioned that the different learning styles of 
international students, their use of the library, such as accessing electronic 
resources both physically and virtually and their cultural and socioeconomic status 
in their home countries, have an impact on their learning and this affected their 
academic literacies in the host country. 
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5.2 The contribution of this study  
In this study, I identified a lack of research regarding the understanding and 
acquiring of academic literacies of IHDSs in Auckland, New Zealand library 
environments and attempted to address this gap. In this section the findings and 
discussions of this study, particularly those related to the academic literacies of 
IHDSs, are drawn on  to offer insights for librarians, academics, learning advisors, 
administrators and those who want to support IHDSs during their academic 
progress in host countries. Many library staff participants believed that IHDSs are 
willing to work hard, trying to be confident in their abilities and quick at learning 
by doing hands on literacy workshops in library environments.  
Furthermore, it is important for librarians to get a sense of when and how 
international students understand academic literacies in library environments. 
Findings provide some indications of IHDSs’ understanding of academic literacies 
requirements looks like and the process of acquiring them in the host country. Time 
is also an expensive commodity for IHDS; they prefer to learn for themselves or to 
access support from their peers or friends from their country, instead of wasting 
their time by making appointments with relevant persons in the organisation.  
5.2.1 Conclusions 
The following conclusions are drawn from the present study. A range of glitches 
were identified such as orientations, language, accent, academic writing, academic 
integrity, and the culture of the students, with no single one being selected as the 
reason why IHDSs were experiencing such difficulties. Instead, there were a variety 
of interacting factors contributing to the stress of all participants and these included 
some IHDSs lacking training in academic literacy skills before they entered 
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university and their lack of understanding about what university study involves in 
host countries. A failure to address these matters at the library/organisational level, 
and a failure to appreciate how the profound educational and cultural differences 
could affect international students’ integration into New Zealand tertiary education 
may have aggravated the situation.  
In addition, some IHDSs lack knowledge and preparation for using technological 
tools to scaffold learning in library environments. Librarians and academics face 
challenges in bridging language and pedagogical expectations for IHDSs within a 
new, emerging literacy environment and sometimes this may lead to frustration for 
both IHDSs and librarians. IHDSs’ use of and engagement with a library, its 
resources and facilities are likely to be important to their academic success and 
retention in host organisations. Clearly, better collaborative structures to facilitate 
dialogue, access information, and exchange views and ideas among librarians, 
students and other stakeholders must be established, so that there is an adequate 
response to some of the key questions emerging within tertiary education academic 
literacies. Academics provide reading lists and assist with the interpretation of the 
questions for research. The lecturer’s pedagogical practice for academic literacy 
can be supplemented by contributions from librarians. The librarians’ responsibility 
is to guide IHDSs so that they are not cast adrift with insufficient motivation, failure 
to understand the question, inadequate search skills, and misunderstanding of the 
intellectual content of a given source, which leads to their academic [il] literacies 
and so on. In sum, keeping the students on the academic literacy track is affected 
by a combination of guidance for librarians about the cultural characteristics of 
students and, their learning styles, and training for IHDSs by librarians in the 
academic processes needed to excel in the academia. 
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The most significant finding from this study is that both IHDSs and library staff 
participants believed that orientation sessions are essential in the host organisation. 
The problem of accent is another significant finding about an issue that causes 
stress for many international students as soon they arrive in the host country. 
Librarians must be careful in using too much library-specific jargon when 
interacting with IHDSs. Language barriers, culture shock, and the unfamiliarity of 
the library system in host countries lead to elevated levels of anxiety and constitute 
barriers to the effective use of library services for IHDSs.  
The findings of the study revealed that the inconsistency and intricacy of library 
staff explanations of the academic literacies make it more challenging for IHDSs 
to make sense of what is required of them in order to achieve academic progress in 
host organisations. 
The study has implications for my practice as a librarian and researcher, but it also 
has wider implications, some of which are considered below. 
5.3 Implications and recommendations 
5.3.1 Implications for my professional practice 
The sociocultural theory of Vygotsky, which I used in this study, helps to 
understand IHDSs academic literacies and how it might improve in zone of 
proximal development in understanding and acquiring academic literacies and 
literacy practices in the library environments. This study has served to confirm the 
fundamental belief in the value of academic literacies as beneficial for success in 
the academic process. However, ideas and issues emerged from the findings that 
help to improve my practices in the library learning environments. For example, 
there has been a shift in my understanding of the teaching of academic literacies in 
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the library learning environments, such as learning how to write academically,  
what takes place  in the process of learning critical thinking skills. The views of the 
participants in this study suggested that attending workshops and training in 
academic literacies is indeed beneficial in terms of helping international students 
achieve academic success by improving their critical analysis, research and writing 
skills. However, it is significant that the understanding of international students’ 
academic literacies that came from answers to the questionnaires and interview 
questions provided wider learning benefits to different stake holders of the 
academic organisation.  
The implications for my practice are important, firstly, in the practical sense of 
useful ideas such as knowing basic information about students’ cultural 
backgrounds, what it is like being an international staff member doing studies after 
a long gap in a host country, and the idea of having a buddy emerged which I intend 
to test in my information literacy teaching in order to produce a more valuable 
information literacy process. As I am working as a liaison librarian, I am involved 
in offering information literacy workshops to all students and to all levels of 
students, but not in teaching academic literacies. However, I am involved in 
offering embedded information literacy workshops to School of Education, where 
having a buddy (a learning advisor) has been an added advantage for information 
literacy work in library environments.  
More importantly, however, the study has produced a shift in my understanding of 
my role as an international library staff member, as I have learned first-hand that 
pursuing a higher degree and writing in a Western style is a challenging task. 
Furthermore, I have realised that introducing information literacy alone does not 
produce learning for IHDSs. My role in the process is to scaffold the learning by 
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looking at international students’ cultural background, where they are coming from 
and their points of need, by providing a framework through which the IHDSs 
should understand and engage with the literacy process and then actively reflecting 
on it in library learning environments. These services require me as a librarian to 
critically evaluate, modify and transform my own literacy practices continuously 
in learning environments. 
5.3.2 Recommendations for librarians 
In this section, I describe how librarians deal with academic literacies in library 
learning environments. Librarians are often pressured and challenged to follow 
prescribed curricula assignments, which align with literacy skills (Armstrong, 
2010).  
One of the recommendations from this study is for librarian instructors to provide 
brief, relevant instruction, to be careful not to overload students and to address 
affective issues such as stress and anxiety (Burns, 1991; Mu, 2007).  
Another recommendation is for the most powerful forms of professional knowledge 
to emerge from a student-centred study of practice, which leads to situated, 
grounded approaches to teaching and learning literacy skills. Mostly, this approach 
occurs within collaborative learning spaces, such as in library environments in 
which the IHDSs share and exchange information, where the librarian must be a 
facilitator who guides the process and allows all voices to be heard. This allows 
IHDSs to learn better without the inhibitions of language, as they are allowed to 
exchange their ideas in groups (Vygotsky, 1972).  
Librarians’ goal must be for international students to understand what librarians 
teach in information literacy workshops. An effective, practical test of 
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understanding is whether international students are able to interrelate topics and 
searches in library environments, able to familiarise themselves with and use the 
knowledge, able to explain it to other students and able to use what has been 
understood. Once a sound understanding of the basic structural framework is 
achieved, adjusting it to subject topics or units or course objectives is straight 
forward (Rempel, et al., 2017).  
During information literacy workshops, when interacting with international 
students during one-on-one sessions or when providing help at the library help 
desk, librarians need to use periodic pauses, as international students first try to 
process the information in their first language. It might be useful to offer a change 
in activity such as a pause for five minutes and to give international students some 
sort of activity to get them on board again, and then clarify and elaborate the search 
strategy, and allow it to be reviewed by international students. Many researchers 
support this argument; providing a simple change in activity restores the students’ 
performance to get quality learning outcomes (Bligh, 1971 as cited in Biggs & 
Tang, 2011; Rempel, et al., 2017). The library could provide an opportunity to 
IHDSs for peer teaching and learning in library environments by giving simple 
library exercises to perform, to allow them to interact and share information; and 
this slowly leads to self-directed and flexible learning both physically and virtually. 
International students should be encouraged to clarify difficult points as they go, 
comment on aspects that strike them and do something with that knowledge as they 
proceed, such as thinking of their own topics or examples, making sure their notes 
are sufficient for structuring good recall later or for explaining it to students or peers 
in group (Armstrong, 2010; Rempel, et al., 2017). 
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This type of learning deepens students’ cognitive understanding which is facilitated 
during literacy workshops, when IHDSs teach their peers. Peer teaching is a very 
powerful method of learning that is greatly under-utilised, although it is highly 
effective for a wide range of goals, content and students of various levels and 
personalities and identities, and it is easily adapted for hands-on literacy workshops 
in library environments. It is essential to shift librarians’ thinking and perceptions 
from viewing students as needing to be taught at, to viewing students as people to 
collaborate with, people who create and deliver content to peers. As IHDSs are 
active participants in their own learning, they are likely to appreciate this enhanced 
responsibility and the opportunity to demonstrate their expertise in their learning 
processes (Armstrong, 2010).  
The need for librarians to adjust their literacy practices is therefore in part rooted 
in the emergent needs of a diverse student population. Their adjustment is also 
viewed as being embedded in reflective librarian practices. These practices involve 
librarians in continuous critical evaluation, modification and transformation of their 
own practices in learning environments (Rempel, et al., 2017). As suggested by 
Rempel, et al., (2017), libraries might perhaps respond to the needs of international 
students not just by opening their doors for them but also by making sure that the 
resources and literacies are available. They argue that amongst a variety of factors, 
understanding the students and their learning context, and thereby helping to make 
the resources available and accessible to students from diverse cultural 
backgrounds is important. 
When teaching academic literacies to international students, librarians should try 
to use a student-centred approach. For example, for international students, 
librarians can change speed and use simpler language instead of using common 
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New Zealand slang. To support this, librarians need to talk in plain English, if there 
are students with English as an additional language attending, before the session 
starts, librarians should try to find out about their background and teach to their 
needs (Hughes, 2010).  
Librarians need to consider planning online modules to address information literacy 
skills for IHDSs, which will enhance their literacy skills throughout their career as 
life-long learners (Badke, 2010; Karim, et al., 2011). Similarly, academic literacy 
modules created by learning advisors might be useful and helpful to IHDSs. This 
gradually allows international students to do more and more on their own in the 
workshops. Librarians might assist learning by adapting materials or library 
searches to international students’ current levels, by demonstrating skills or 
processes and by taking international students through the steps of a complicated 
library search by doing part of it and giving detailed feedback (Rempel, et al., 
2017). Librarians could allow for revisions and ask questions that refocus the 
students’ attention. This type of training helps the international students to develop 
a strategic learning and gradually diminishes their fears of accessing diverse types 
of academic literacies in library environments, which in turn helps IHDSs with their 
academic writing in host country. 
Another recommendation for universities and particularly for New Zealand 
academic libraries, is to have a designated international librarian who looks after 
international students’ library needs. There are many advantages of having a 
specifically designated librarian, who takes responsibility to work with the 
International Student Office and liaises with them to obtain information about 
incoming students, such as the countries they come from and their majors. A 
designated librarian could also provide information during orientation classes, 
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design specific services, literacies and practices for IHDSs and look for policy 
developments in relation to international students’ academic literacies.  
5.3.3 Recommendations for communication with librarians, learning advisors 
and academics 
This study has also raised awareness about the role of IHDSs cultural backgrounds 
in learning environments. Based on the findings of this study, I suggest targeted 
literacy workshops to IHDSs are essential as these students come diverse cultures 
with diverse individual characteristics.  
The need for ongoing evaluation and program improvement should be taken into 
consideration. University libraries should create staff development programs to 
assist staff working with international students, and to provide cross-cultural 
training to understand the learning styles of international students, culture and 
communication. Librarians receive hardly any training in how to address the 
individual needs of their users such as IHDSs. Such training would allow librarians 
to develop an approach that explores these students’ identities. It would also offer 
ways of engaging with how international students interact with literacies at 
different points of their study in their host countries. 
5.3.4 Recommendations to employ “Buddies” 
Another recommendation is to arrange buddies for international students in the host 
country. When international students go to a foreign land, they can face library 
anxiety; indeed not only international students, but also domestic students face 
library anxiety particularly if they suffer from a lack of academic literacies. They 
can be intimidated by library buildings, and the academic environments in the host 
organisations. These students are not aware of the gaps in their knowledge and they 
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feel overwhelmed by the information provided to them during their first days at the 
university. To address this issue and to maximise opportunities for intercultural 
learning, it may be helpful to provide them with a ‘buddy’. These buddies would 
be other students who may be local or international students, from the same course 
or from different courses or volunteers from the chosen university, who provide 
critical insider cultural knowledge to participants while they are in the country. 
Through ongoing contact this should lead to an extension of the opportunities for 
future intercultural learning benefits. This view can be linked to Vygotsky’s notion 
of scaffolding learning in the sociocultural environment. Once the student attains 
knowledge in the learning environment, then slowly scaffolding can be withdrawn 
by the buddy. However, there has been some debate about whether students receive 
similar intercultural benefits from a year-long programs or as they do from a short-
term study (Bretag, 2016c).  
5.4 Future research 
This research study has yielded questions in need of further cross-national study 
involving IHDSs in other countries. For example, as mentioned above, further 
research regarding the role of cultural background in IHDSs’ academic literacies 
would be worthwhile and interesting. Another possible area of future research 
would be to investigate why domestic students are also facing issues with academic 
literacies in their home countries.  
Library staff members’ and IHDSs’ voices are needed to contribute to the 
development and understanding of academic literacies in library learning 
environments by conducting individual in-depth interviews. These voices serve to 
raise awareness of the libraries and academic organisations to strengthen the case 
 157 
for ensuring libraries and organisations have discussions about academic literacy 
policy IHDSs in host countries. 
Further research on the “whys” of such behaviour of international students would 
be a PhD topic. 
5.5 Limitations of the study 
1. The study was carried out with certain limitations. This was a focused case study 
with a limited number of 16 participants from an academic institution in Auckland.  
2. The study dealt with IHDSs’ understanding of academic literacies in the library 
environment. In this study, the differences among nationality, programs, and 
specific disciplines are not examined in detail. This aspect is left for further studies.  
3. This study is also limited in terms of gender balances as well, as most library 
staff participants and IHDSs who volunteered to take part in the study are females.  
4. The study was limited to three campus libraries of an academic organisation in 
Auckland, New Zealand. While these three university campus libraries do not 
represent all the higher education institutions in New Zealand, they nevertheless 
have many IHDSs. 
5. The study was also limited to some countries’ international students only, as this 
is a case study. The sample does not represent the international student population 
of all countries and this aspect is left for further studies. 
5.6 Concluding statement 
A prominent finding of the study revealed that the inconsistency and intricacy of 
the library staff explanations of the academic literacies make it more challenging 
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for IHDSs to make sense of what is required of them in achieving academic 
progress and success in host organisations. The key findings of the study also 
provide insights into how international student participants were influenced by 
several factors in understanding and acquiring academic literacies in library 
environments. In the current pedagogy and practices, developing a respectful 
harmonious relationship between IHDSs and librarians also helps to develop a 
sense of respect, bonding and belonging between international students and the 
librarians. This in turn contributes to the academic success of IHDSs, thus making 
them feel welcomed in library environments and in the host country. 
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Appendices 
Appendix A: Students Interview Questions (HAE-17-071) 
1) Before starting the interview, some general questions:  
 Where are you from?  
 From which country?  
2) Tell me about yourself?  
3) When did you arrive in New Zealand? 
4) What are your main library learning experiences since you first started at 
the University? 
5) What makes you comfortable going to the library? 
6) Tell me whether you have exposed to an information literacy workshop 
prior to your study in New Zealand and if so, what was the focus of the 
workshop? 
7) Tell me about the approaches and how confident are you in locating the 
library resources in the physical library? 
8) Tell me about how confident are you in locating the library resources 
virtually? 
9) What steps do you take in the process of completing an academic 
assignment? 
10) How do you construct research and use the library resources in this process? 
11) Who do you often turn to for support and help with research process?  
12) Tell me more about how you approach support staff for help? Face to face, 
email, phone, or chat services?  
13) What kind of library practices do you need? 
14) What are your experiences in seeking reference management support from 
IT? 
15) What are your experiences in seeking EndNote support from librarians? 
16) During your study here, what library skills, knowledge and attributes have 
you developed? 
17) How did you go about the writing part of the research process? 
18) What are the challenges you faced in this process? 
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19) Have you heard the term academic integrity? Do you think academic 
integrity is important? Please define this in your own words. 
20) Compared to your home country library experiences what type of 
differences you have identified, such as library services, liaison librarian 
services, and library literacy workshops? 
21) In your home country, are you exposed to group discussions, group 
projects, group assignments? Please could you share them? 
22) Tell me about how the library can improve its practices for international 
higher degree students? 
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Appendix B: Staff Semi-Structured Interview Questions (HAE-17-
071) 
1) To what extent has your approach in providing academic literacies support 
changed in response to the growth/presence of international students, and 
to the changing demographics of international students if relevant? 
2) How do librarians respond and serve according to the students’ age groups? 
Such as mature students, young students.  
3) In your perspectives and experiences, what are the main reasons 
international students have for using the library?  
4) To what extent do international students add to or contribute to the diverse 
library environment? Are you having any problems in offering library 
services to international students? 
5) To what extent do international students feel that information literacy 
workshops are engaging? 
6) What sort of challenges, such as culture shock, language issues, cultural 
differences, culturally inflected understandings of libraries, or library 
anxiety, do you face in teaching library information literacy workshops to 
postgraduate/doctoral international students?  
7) What are your experiences with international students as a subject liaison 
librarian? 
8) How do you support international students in their navigation of library 
resources, and accessing resources in the library setting? 
9) What strategies and approaches do you provide to support international 
students in library learning? 
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10) What kind of professional development do you need in order to fulfil your 
job of supporting international students with practices/services in the 
library setting? 
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Appendix C: Students’ Demographic and Personal Data 
Project Title: Academic Literacies of International Higher Degree Students in 
Library Environments 
1) Name (optional). This is for reference, in case I need to contact you. 
2) Country of birth, please state 
3) Ethnicity 
4) Gender  
 Male  
 Female  
5)  Age  
 20 - 30  
 30 - 39  
 40 - 49  
 50 - 59  
 ≥ 60  
6) How long have you been in New Zealand? Please state 
7) On which campus you are studying? Please circle one 
 North Shore Campus  
 City Campus  
 South Campus 
8) Your current study, please circle one 
 Postgraduate diploma  
 Master’s degree 
 Master of Philosophy 
 Doctoral degree  
9) To which department do you belong? Please state 
10) What is your native language?  
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Appendix D: Staff Demographic and Personal Data 
Project Title: Academic Literacies of International Higher Degree Students in 
Library Environments 
1) Name the campus you are working at.  
2) Your role in the library, please circle  
 Team leader  
 Co-ordinator  
 Liaison librarians  
 Client services librarian  
 Client service assistants  
3) Gender, please circle  
 Male 
 Female  
4) Country of origin, please state 
5) Age, please circle  
 20 - 30 
 31 – 39  
 40 – 49  
 50 – 59  
 ≥ 60  
6) What is your highest level of education obtained, please circle  
 Diploma  
 Undergraduate 
 Graduate 
 Bachelor’s degree  
 Master’s degree  
 Doctoral degree  
 Any Associate’s degree  
 Any library degree, if so state 
 Others (Please Specify) __________________  
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7) What is your total work experience as a Library Professional? Please circle 
 1-5 years  
 6-15 years  
 16-24 years  
 25-34 years  
 ≥ 35 
8) How many years have you been working for the current employer?  
 ≤ 1 year  
 2 – 3 years  
 3 – 4 years  
 5 - 6 years 
 ≥ 7  
9) How many years have you been working in the current position?  
 ≤ 1 year  
 2 – 3 years  
 3 – 4 years  
 5 - 6 years 
 ≥ 7  
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Appendix E: Table - Pseudonyms of Participants, Campus, Roles, Length of Service in the Library 
Name  Location  Role  Gender  Country of Origin  Length of service 
Lalita Campus  
North 
Library assistant  Female New Zealand  2 years 
Swetha Campus North/South Liaison librarian Female New Zealand 35 years 
Gita Campus North/South Liaison librarian Female Maori 16-24 years 
Rose City Campus Distance Education Manager Female New Zealand 28 years 
Padma City Campus Liaison librarian Female Fiji 16-24 years 
Donna City Campus Library assistant  Female Maori 16-24 years 
Sam Campus South Team Leader/Manager Male Maori 6-15 years 
Suni Campus South Client service librarian  Female New Zealand 6-15 years 
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Appendix F: Findings 
 
